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P am pleased 1o introduce the Pupif's Book and Teacher’s Guide for Year 3 of the
primary English curriculum.

By the end of Year 3, children will have reached the midpoint of their primary
education. {tis therefore most important to be building a secure base in languags for
the work that lies ahead in Years 4 10 6.

The Pupils Book continues to provide opportunities for language and literacy
development through the study of topics that childrer experience in thelr everyday
fives,

The development of literacy - reading and writing in the local and international
languagss spoken in Vanualu - continues to be emphasized. So 1o is the
importance of weaving language and literacy info the many coniexis of learming.
The Teacher's Guide expands on the basic opporiuniiies for language development.
However, the suggestions in the Teacher's Guide wiil need to be fashioned into
gquality pianning, guality resources, and quality work from children.  in-service
programmeas will help you achieve such goals, but at the heart of educational progress
iles the parinership between teachers, children, and the community.
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Years 1-6 of basic education in Anglophone schools.  in particular, we wouid iike 1o
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Welcome to the Teacher's Guide for the Year Thres English Language Programme.
The programme is part of Vanuatu's Unified Primary Curriculum.

The Teacher’s Guide will help you plan activities for the 15 units of work in the Pupil’s
Bookfor Year Three. For each unit you should plan to use the activities in the Pupil's
Book as well as additional ones that you pian yourself from the suggsstions in the
Teacher's Guide. Each unit shouid take between wo and three weeks to complets.
You should aim 1o complets five units a term.

The suggestions in the Teacher's Guide are crganized under a number of
subheadings, as explainsd below.

Hesources

These are the materials that will help you plan interesting activities for the children to
do.  You should make a file of these resources because they will be uselul in
following years or for other teachers,

Skills

The skills are listening, speaking, reading and writing. FRemember that in most
activities they can be linked together. Children talk and listen to what others have to
say. Picturas are drawn and captions are made and read. Siories are told and these
can be written down, read to others, or dramatlized.

Language focus

in each unit, there are opporiunities to draw attention io particular sounds and
grammatical structures, as well as how the structures are used in speaking and
writing.  The emphasis is on helping children to notice the forms, understang the
forms in a message, and use the forms in communicative situations.  In the Teacher’s
Guide, information about language forms is given under three headings!




Sound focus

A sound is chosen that is found in particular words in the unit.  Children shouid be
encouraged {o:

® Link the sound with particular letter speliings
° Make other words that use the sound and speiling variations

J Use the words in context by completing sentences, and matching the words with
picture clues or simple definitions.

Structural focus

Each unit has a grammatical construction that should be practised during language
activities. Children need to hear the construction many times before they begin to use
it for themselves. The construction should appear in the text of stories that are made
into enlarged books. The construction should also be used in the children’s written
work where this is appropriate. Suggestions for language praciice are given under
a spacial subheading on page 4.

Funclional focus

Language is used to get jobs done. Therefore it is important ta give children real jobs
1o do through their talk, their reading, and their writing.  Each unit highlights some of
the uses to which language is put and provides opportunities for children fo practise
these uses with a friend, in small groups, and with the teacher, or at home and in the
wider cormmunity.

Vocabulary

The new words that might be used during the unit are listed in a box. Notice that the
article which is frequently used with the word is also given. Verbs are listed in their
infinitive form, and adiectives and adverbs are listed with the words that they are
frequently found with.  So the new words might look like this:

An axe, a digging stick, the bush, vegetables, to make a bird trap, 1o hide in the i
long grass, 1o walk quickly, every day, at night ..,

New words need 1o be used in interesting contexts.  Actual experiences are best, then
pictures and memories. The new words should be seen in stories and their use
encouraged in the children’s writing, and in their talk. Class dictionaries can be made
in order to record interesting new words,




VYocabulary activities

Many of the activities require children 10 label a picture they have drawn and to write
a caption to go with the picture. Always encourage children to say/write more about
the things they are labelling. For example:

Our Raft

The sail.

e We used an.old sheet.
The magt =

e We sit hera,
We made the raft out of tyre wbes and
pieces of thick bamboo.

Maotice that the labels contain the article and other words that give details or a
comment about the items. Usually the pictures can be made into an enlarged book
or used (o make a mural.

Other activities include:

s Flash cards to build up signt vocabulary
° Read-and-do cards that carry instructions that %ﬁvo!vé responding o the new

words.,
For example:

Draw an umbrelia. Make a flag.

& Word puzzles (crosswords, word search activities, and games with words).

Listening and speaking

Listening and speaking activities should be dons in different kinds of setlings - in the
classroom, on experience visits, with the teacher, with a friend, or in small groups.

{Children should be encouraged to describe what they are seeing, doing, fesling,
thinking or planning to do.  Children should be encouraged to ask questions and seek
clarification. They should also be helped to say more and to continue a conversation
over several furns. Whenever possible, listening and speaking should be linked to
reading, wriling, and the production of work that can be displayed, reporied on, or
used by others. :
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Language practice

Suggestions are made for helping children notice particular grammatical forms. The
exercises should be done with a partner so that the children are encouraged to put
into words the particular features they are attending to.  Some of the exercises require
children 1o respond to the new forms in a message. Other exercises require students
to produce the new forms In their speech and writing,

Heading
There are three questions o ask yvourself when planning the reading programme:

a  What will the children be reading?
b How will they be reading the stories?
c How will reading be linked to talking and writing?

The reading programme should contain the following experiences with literacy:

1. Daily story experiences using enlarged books, These books should be made
from the Vanua Headers, the ELPAM books, the Heady-to-Aead series, or from
other sources of children's Hiterature.  Usually the books are read together first,

2. Co-operative reading from texis bullt up from the things that the children are
saving about their experiences at school and at home, These texits may be
tabels and caplions associaled with pictures, stories recounied by the children,
or reporis of svents.  The texis may aisc be in the form of lists of items,
messages, lstters, or invitations,

?"3

Oopportunities for children to make thelr own books using their personal writing.

4, Dally activities that develop knowledge of literacy. Examples includs activities
that help children leamn the izﬂﬁer names of the alphabsl, lefter-sound
COITespal ndences, sight vocabulary, rviming words, and work attack siills. The
f*i tivities also include comprahension work, leaming from texis, and using texis

o gel jobs done,

5. Opportunities {o read independently and respond to print in the environment,

In all, it is Important that children have daily opportunities to read aloud to a friend, or
o an adull, and to read silently for personal salisfaction. Each unit in the Teacher’s
Guide gives some titles of books that are suitable for the unil.  There are also
suggestions for how to read stories with children, as well as exampies of suitable
reading activities.




Writing

Children should have the opportunily to write on a daily basis.  The forms of writing
should include labels, caplions, lists, messages, diaries, and letters.  Children
should alzo produce recounis of experiences, instructions, siories, reports, simple
explanations, and expressions of opinion, The writing should be read and
responded fo by other people. Some writing should be published in class books and
used in the reading programme Words that the children require for their wriling
should form the basis for the spelling programme.

Spelling

Children should be learning at least five words a day for spelling. The words should
come from different scurces:

a.  Children's own wriling

b, New words from the unit S SR :

o, Words from other areas of the curriculum (social studies, science, and
o mathematics)

d. High interest words that are encountered during reading.

Spelling is a matter of understanding and using the words.  Although it invoives
memory of word forms, spelling grows out of knowledge of letier names and their
sounds, and practice in writing words in all kinds of contexds.

Poems, rhymes, and songs
Children can gain experience of the sounds and rhythms of Engilish through poems,

rhymes, and songs.  Some of the examples in the Guide have been writlen by
teachers and children using familiar experiences.

Handwriting

Throughout the language programme, children express their growing literacy skilis.
They see different kinds of print during reading, while in their writing they experiment
with different kinds of letters, print size, and layout conventions.  However, there is
still an important role for handwriting on the timetable. It is here that children leam
to make lefter forms efficiently and legibly through praciising movement patlems,
watching how letters are made, and copying letter shapes,




Drama, craft, and drawing

Drama is the opportunity for children to develop language in imaginative situations
and this is an important experience. Some drama situations should be familiar to the
children, others should be set in imaginary seflings. Craft and drawing activities

provide opportunities for children to use English to talk about how things are done or
represented in their work.,

Assessment

Each unit has suggestions for assessment activities. These include:

& Talking with children about their work

b Hearing children read on a regular basis, including reading their own writing
c Observing how children participate in the activities of the unit.

There are also suggestions for recording the progress of children in their language
development.

Appendix

At the back of the Teachers Guide you will find a list of grammatical constructions
that are brought into focus in each unit of work. This is followed by a pronunciation
guide and an alphabetical listing of new vocabulary.

Pupil's Book

The Fupil’s Book for the children goes with this Guide. in the Puplil’s Book there are
activities for each unit. The children should not write in the Pupil’s Book but in their
exercise books. You will need to help the children to understand the instructions for
the different activities, The symbol ‘P’ in the margin of the Guide {elis you when there
is an activity in the Pupil’s Book which the children should do.










Hesourges

° Pictures and photographs of children involved in aclivities associated with
diffarent Kinds of fishing: line fishing, spear fishing, using nets and fish traps,
and collecting seafood from the reef

Skills
1. Lisiening - 3. Reading
2. Bpeaking ' 4. Writing

Structural focus
To provide m‘f«:&a’maﬁﬁh ué%ﬁg numbers and '%piwaé Rouns
For example!

| had two hooks on my fishing line.

We caught ten fish.

Murmbers 1-20

One, two, three, four, five, six, seven, eight, nine, ten, sleven, twelve, thirleen,
fourteen, fifteen, sixieen, sevenieen, sighiean, ninateen, twanty ...

The marked numbers in the box are the easiest numbers for children to say {one, fwe,
four, nine, ten and eleven). Children may need practice in listening o the other
numbers first before using the numbers in their alk,




Plural of nouns

Hule Singular Flural
- Add s a hook two hooks
Add esto ch, o, 8, sh, x, a watch two watches
words endingdn m a tomato two tomatoes
a dress two dresses
a dish two dishes
& box two boxes
y after a consonant — jes; a baby two babies
Fr ves a leaf iwo leaves
irregular plurals a chiid tweo children
a man four men
a woman four women
a tooth my ieeth
afoot my feet
Some nouns do not changse | one fish ten fish
int the plural
Some nouns have only & my clothes
oiural form my jeans
my shoris
my scissors

Remember that children have {o hear the changes and notice the changes when they

see the words in print.
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Sound focus
Pronouncing the plural forms of nouns

it may be difficult for your students o pronounce the plural forms of nouns. In the

spoken language the pronunciation depends on the last sound of the singular noun.
These are the rules:

Scund Rule Examples
/z/ Ifthe last sound is a canoes crabs
(Most frequent sound and the | vowel sound or a voiced | boys spears
easf“ for your learners 10 consonant, say /z/, cars fishing lines
make) * (The volted consonanis are /bf Keys stores
I 79l 1D el IV I end Ind I/ mangoss tins
/h
) paddles waves
jobs
s/ if the last sound is an hooks reefs
unvoiced consonant, use | clocks pots
/s/. nels baskets
{The volceless consonants are traps rocks
fof I #7181 D)
fiz/ if the last sound is /s/ /z/ | dresses iunches
{Least frequent sound and the | /f/ /if/ or /dz/, say /iz/. dishes - churches
most difficult {o pronounce) judges '
Functional focus
During the unit, give children opportunities to:
- Recount experiences o - Make lists
- Label pictures - Write captions

Encourage children to provide information using numbers and plural nouns.  For
axample:

{ tied two hooks on my fishing line,
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Vocabulary

There are four types of words that the children will be wanting to use in this unit.

Action words

To go fishing, 1o catch a fisn, to kil a fish with a stone, to clean a fish, to
tie a hook on to a fishing line, 1o put some balt on the hook, to walt for
the fish to bite, to feel the fish bite, 1o paddie a canoce, 1o bail the water
out of the cance, 1o prepare the fishing lines, to collset the bal, to carry
the paddiss, 1o take your placs in the canos, 1o return homs, 10 be very
careful, 1o jerk, 1o tug, to wriggle, o collect seafood from the resf ..,

imporiant fishing words

A fishing line, a fish trap, a fish spear, a spear gun, crabs, shelifish, sea
cucumbers, hermit crabs, ball, a balt tin, the local names of different
kinds of fish ... '

Place, time, and sea wWords

A rock, the reef, close 1o the sea, aflerwards, again, always, usually, a
special place, a safe placs, a good place to fish, calm sea, rough sea,
waves washing over the reef, high tide, tow fide, to mark the place ..,
deep water, shallow water .

General words and other useful phrases

Spare ciothes, lunch, cooking pots, a baskei, jobs, the best place,
dangerous, axciting, colour words, number words ...

Colour words {green, red, blue ..}, number words (one, two, three ..,
exprassions of quantity {(some, several, a ot ...

There is space for you 1o add further words 1o these lists.  You will notice such words
in the children’s talk and in their writing.

12




Vocabulary activities

1.

Encourage children to retell the experiences they have had when they have gons
fishing with their parents and other family members, '

Children draw pictures about the times they have gone fishing. Help the
children to label their pictures and write a caption.

lake a mural showing all kinds of activities associated with fishing. Children
can provide the pictures. Label the actions and the interesting things on the
miiral. ‘

Picture reading

P

Use the Picture Reading page in the Pupif's Book (p.1) o ask general and
spacific questions, and to encourage children to talk about their own experiences
with fishing. If the children do not live by the sea, you may need to help them
imagine the expeariences. '

Here are some questions 1o ask:

L.ook at the woman on the rock.

e What is she doing?

e What is she waiting for?

: How will she know there is a fish on her line?
What will happen then? What will happen next?

»  {wonder what sort of bait she is using ...

° I wonder what sort of fish are biting her bait ...

e

| wonder how many fish she will catch ...

® i wonder what she will do with the fish ..

Do you somelimes go fishing like that? Or your father .7 | Tei!. me ébout it.
What do vou like best about fishing? What do you like worst of ail?

Sormetimes fishing can be dangerous. Tell me about what migh’i‘ haippén if you
are not careful. Have any of those things happened to you? Tell me about it.

13



Listening and speaking

1. Ask and answer activity

Children take tums asking a friend the guestions in the Pupif’s Book on page 2.

The person who is asking the gquestions should write down his/her friend’s

replies in an exercise book. From the answers, the person can give a talk about
- what the friend has said. For example:

Ask and answer

Work with a pariner.
One person asks the questions.

Whrite your friend's name here:

Questions
. lg your village close {0 the sea? CYes ONo
2. Have you aver gone fishing? oYes ONo

3. Who do you go fishing with?

Your father

Your mother

A brother or sister
An uncle or aunt
Your friends

L3 @ & L3 &

4, What kinds of fish do vou caich?

5. What do you use to catch the fish?
{Draw your friend's answer in your exercise book and iabel the picture.)

8. Do you take your fish home, OYes O No

Hera is an example of a child's falk.  The child is reporting what her friend,
Fiona, has iold her.

Talk

Sometimes Fiona goes fishing with her uncle on Ambae,  She calches reef fish on her fishing ne.
She uses hermit crabs for bait.  Her grandmother cooks the fish on a stick.  3he gives one fish to
her cat. y

14



Heading

Heading materials

Vanua Headsrs Heady-fo-Head stories

‘A Big Catch’ by David Kaukan
‘Molse and Molkas' by Louise Cyske ‘Fishing off the Wharf by Don Long
‘Fapa Went Fishing’ by Eunice Simbolo
‘Old Vaenga' by Ronald Seikial

‘Fasi's Fishy' by Joy Cowley

Reading activities

1.

Enlarged books

Make an enlarged book from one of the Vanua Headers or from a story from the
Ready-to-Fead series.  Then use thase lesson steps:

a.

Show the book to the children. Read the title.  Look at the pictures.
Predict what the story will be about by reading the pictures.

Read the stofy with the children several times during the week. Pause for
children o join in. Read the story again by asking questions about each
page. Encourage the children to retell the story,

Children do activities based on the story.  Thay can act the story out using
the words of the people in the story.  They can make their own storybooks
by changing the circumstances of the story a little,  They can draw an
interesting part of the story and write labels and captions.

Place the book in the library comer.  Encourage children 10 read the book
inn library time, 10 themselves and o other children,

Ask the children 1o read the book fo vou s0 you can assass the progress
they are making. Notics the words they are having difficulty with.

15



The story in the Pupil’s Book

P

Read the story with the children using co-operative reading tactics. .
The children then take turns at reading the story to a friend.  Aftlerwards the
-children complete the drawing activity. Additional comprehension questions are
set out below. Encourage children to draw and write their answers.

Additional Comprehension Questions

Draw everything that Mela takes with her when she goes fishing. Label
sach thing. '

Where does Mela stand when she is fishing? What is ‘'special’ about the
place?

What do you think Mela likes doing best of all? Next best? And so on.

Best of all:

MNext best:

Third best: '

What can Mela do with the help of other people?

What is Mela’s preblem?  (She has this problem at night-time.)

16



3. Bound patierns and words

Make these activities for the children to do:

?ﬁak%?&g words
f, ~ fish ma
&ri L--‘-—_ i!
Wb —— P e
da | di -
ra _ bru et
) £l
ou sh B e sh
ca L ora
£y —— sma
Word meanings
1. You catch them on a fishing line s | h
2. Wild pigs live there o s | h
3. Youputyourfoodinit . o : s | h
4. Opposite to pull | . _ s | h
5. Beveryquist _ o s | h
8. Alot of spols on your skin . . s | h

The answers for the word meanings are: fish, bush, dish, push, hush and rash.

17



Language practice

N

Noticing plural forms

Children supply the plural form of the nouns on page 4 in the Pupil’s Book.
They should underfine or colour in the changes in the noun. They should also
look at the plural forms and respond {o these guestions:

One or more than one?
How do you Know?

For example:

T: ook af the word nefs.
One or more than one? Child: More than one.
How do you Know? Child: 1 can sea the 's’,
T: Look at the word men.
One or more than ona? Child: Mare than one,
How do you know? Childh The word has changad.

T Look at the word fish.

One or more than one? Child: You cannot tell.  The waord fish
does not change in the plural, You
have 0 read the story 1o find cul

Pronouncing the plural forms

Make lists of plural nouns according to whether they end in /2/, /s/ or /iz/ (see
below). Practise saying the words in the lists with the children. Begin with the
easiest forms 1o pronounce, Le. the words pronounced with /27, Practise the
harder sounds later in the unit.  Make flash cards.  Children take fums in
picking up the cards and saying the words. They can keep the cards if they
pronounce the words accurately.  Use the following groups of words for
practising the plural forms:

2/ faf fiz/
canees tins | hooks ragfs | dresses churchas
bovs stones | nets pots | dishes bushes
carg paddles | traps baskets | lunches
crabs waves | rocks
spears iohs

18



Writing

1. Making lsls

Halp children to make lists of the jobs that people do when they go fishing. An
example of oneg list is on page 5 of the Pupils Book. The lists should be
displayed on the wall, or made into a class book. ltems on the list can be
iltlustrated by the children. The items can also be placed on cards and soried
o groups.

2. Writing slories
Encourage children to recount experiences they have had with catching fish.

The stories should be mads into books for other children to read. Here is an
axample:

They put thelr iines into the s28 hare,
-

Thrae boys went {ishing last
Wednesday. Their names were Jerry,

Kzlo and Thomas.
Lt

Kalo's fish

et

TR

Thomas caughi one smail fish.  Jerry
caught three small fish. Kalo caughta '
big fish, {measured . it was almost The boys brought the fish home and
a metre long. cleaned them outside the houss.

4

Their sisters cooked the fish in coconut

cream for dinner.
5.

i9



information texis
Childrer write short information iaxis on different topics associated with fishing.
For example:

The best bait

Good places for catching fish

The best way o cook a fish

Rules for fishing

Here is an exampie.

Going Fishing

1. Always go fishing with an older person.
{i go fishing with my father.)

2. Becareful of hookst They can go into your finger.

o

Be careful of big waves. They can wash you off the rocks,

4.  Always tell your mother or your father where vou are going. Do not
come home late.

Arranging sentence cards

The jobs on the cards on page & of the Fupil's Book are out of order.
Help the children sort the cards into the best order.

For example:

Prepare the fishing lines.

Coliect the baitl.

Carry everything o the beach.

20



Take your place in the canoce.

Paddie 1o the best fishing place.

Catch some fish.

Paddie back 1o the beach.

Cook the fish with some vegetables,

Have a good meal, Have a rest.  Play some games on the beach.

Retum home.

Hemember:

1. The pupils should make the cards for you and then practise arranging them
with a partner.

2. The cards can be grouped under different story paris:

Before we laft Calching the fish Aiterwards
Prapare the fishing Faddle ¢ the best Faddle back o the
lines, fishing place. . o beach.

Cotltect the ball. Catch some fish. . - Cook some fish with
o some vegetables.

Carry sverything to ' ' L - iHave a good meal

the peach. Have a rest Play
some games on the
beach,

it does not matter in which order children pi"éé‘ér to do the i‘h'hgs that have {o be
done befors they go fishing. Some children mghi wam ‘{f:» Qs;ieci’ iha bai first
or leave that job until they get to the beach.

21



Poems, rhvmes and songs
1. Poem cards
Make a poem card with the children,
v Write the poem together.
v Hiustrate the poem.
® L.earn to say the words together.
® Set the poem to music. Make actions fo go with the singing. Make a tape
recording.
¢ Display the poem card on the wall.

2. Song cards

{Coliect songs that people sing when they go fishing. Make the songs inio a
song book. Make a tape recording of the class singing the songs.

Drama, craft and drawing

Help children make fish masks. Use the fish masks in a play that you write with the
children. For example:

Fish School

ft is early in the morning.  The fish are lined up outside their classroom. Mrs. Fish {their teacher)
arrives.

Mrs. Fish:  Come inside now and sit down. Fm going to call the roil,
{The fish sit down on the seawsed mat in front of Mrs. Fish.)

Mrs. Fish:  Is Polly parrot fish hers today?
Are the reet tish brothers here?
is Lolo the lobster here?
iz Steven stane fish here?
Has Onnie the octopus come out of her hols today?
Has Tina the tuna come back from the ocean yet?
Where is Harry hermii crab today?

And sc on. After each name on the roll is calied, the children say, “Yes, I'm here Mrs. Fish” or they
say where the person is.  For example:

Mrs. Fish:  {s Lolo the lobster here?

Childrer:  No, Mrs. Fish, Loloisnthere. He was caught in a lobster pot last night.

The play can be based on a story from the Vanua Readers or from the Ready-to-Read
books or from a story the children have writien.

22



Assessment

1. Assess the children’s work during the unit by:

a

D

C

d

Talking with the children about their work
Hearing children read from the Vanua Readers and other story books
Listening to children read the stories they have written

Observing how childrén participate in the activities of the unit.

Keep a record form for each child. The record form could look like this:

Name: Fiona Sam Yeoar 3
Language
Units Her bast work in the unit
1. Fishing Fiona wrote a good siory and made it into a book,

Other children have read . She took fhe siory home 1o
read to her parenis.

23



3. Onthe back of the form the teacher can keep a record of the books that the child
is able to read with confidence and understanding.

-

Stories Fiona has read 1o me with confidence and understanding:

Dals

1. ‘Old Vaenga' by Fonald Seiidai (YR} 10 Feb.

4. Write an assessment activily that focuses on the forms of the language practised
in the FPupil’s Book.

For example:

Peter is practising how o write words thaf mean mors than one. Bul he has
forgotten what to do.  Can vou help him?

One More than oneg

a hook three hook_

3 sione two stone

a fish tent

& mango four rmango_

a new dress myolddr
4 stick Wo

24



Resources

® Pictures of children involved in aclivities related (o their leisure time, their duties
at home, and their involvement in church and community life.

Skills
1. Listening 3.  Reading
2. Speaking 4. Writing

Sound focus

The “-ing” form of a word uses this sound: /in/. Here are some examples.

What | fike deing

o Listening to the radic
o Floating on a bamboo raft
o Golng fishing with my father,

&aﬁgaag&?@@us
To pmvaée m’gmmaﬁ@ﬂ by using mg ?@rms” @’? verbsx

For axampie

The -ing Form

1. We use the ' -éng form” as a noun.
1‘ !:ke swrmm;ng

2. We use the “ing form” aﬁer t%‘]ese verbs

anjoy ! enjoy reading.

iove { fove sating lee-creams.

hate | hate combing my hair. It has fa!s of fang!es init.
fike i like putiing flowers In a vase. '
dislike { dislike making my bed in the moming.

stop S?op piayir‘g with the water from the tap.

3. W@ use the * -ing fos‘m afief the word ga for act;vmes
! go fishing every Saturday with my uncle.
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About the theme

This unit is asking vou to make charis that list:

1. What children like doing.
{Playing games. )

What children like doing although the activities ars a le dangerous,
{Floaling down a river on a bamboo raft)

™

3. What children do because they are asked tc do i, not because they ke doing i
(Cleaning their feath,)

4, Activities that wiill get you into trouble.
{Flaying with maiches.)

The unit also asks children 1o think about the reasons why they like/dislike doing certain things (it's good
fun, it tastes nasty) and why certain activities are dangerous and need an adult 1o be present { can’t
swim very weil).

Vocabulary

There are three different types of words that children will be wanting to use in this unit.

Activities {! like doing/or have to do}

Playing games, going fo a birthday party, watching a video, going fishing,
steeping with my granamother, making toys, going for a picnic, going
shopping, climbing trees, floating on a rafi, playing with a bow and arrow,
cooking on a stick over a fire, swimming in a river with a grown up
watching me, playing a trick on a friend, riding in the bus ...

Things | like

An ice-cream, a present on my hirthday, new clothes, a new schodol bag,
coloured pencils, new shoes, a new toy, my dog, 3 new book, sweeis, a
juicy mango, a bag of nuis

Reasons for liking things

it's good fun, | like the taste, it's exciting, | like being with my friends, |
can teach my friends, she asked me o do it, | like i, it's dangerous ...
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Vocabulary activities

P

1. The unit requires children to talk about things they have done in the past or

would like to do in the future. So new vocabulary has 1o start with children

~ looking at pictures and saying ‘! like that”, “l like doing that ...” |, *l dor't like doing
that..”. Useths picmres in the Pupii’s Book (p.?) 0 start this talk.

2. ﬂeadmg storses in bsg bosks where children are doing 'ih ngs and ’the acizv sty is
Hiustrated in the pictures.

3. Children draw a picture about doing sormething.  Then they label the picture.
They should say something interesting about the activity. For example:

On Saturday, | rode my uncle’s horse, | climbed a tree to get on io the horse's back.

4.  Afriend is si Ck in hos;:aﬁa Fick a present for your §r;end For aexample:

Violel's present - _ o _
Violat has put Joseoh's present in this box and coverad it with different coloured leaves. Guess
what Violet has put in the box.

The presenis :
a comic, a book, a whistle, a purse, a penci ¢ase, a ribbon, 2 doli, a cake, some swests, a
comb, a brush, a fishing fine, a hair tie, a frog, some chocolate, some ?!owers_ dry leaves, siones

Note: In real life, Violet put a cake in the box.

5. Make alist of the presents for different people in the class. For example:

Person. .- SR Present.

1. Helen a purse
2. Pater ' g frog
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Listening and speaking

1, Whatis it?

P

Make cards like the one shown in the Pupil’s Book on page 8.

Children take turns reading the clues and guessing the item or activity.  When
vou rmake the cards, start with the most general feature and then make the clues
more and more specific. Here are two further examples.

What was It7 What is #t7

Clues Clues
o lgotitioday. 1 | have a new ong this
o My aunty gave § to me Dbefors year.

school. 0 it is dark blue, but | have
0 it was wrapped in coloured paper put some stickers on it

and tied with a ribbon. o fearry it to school on my
O There was a new T-shirt inside the shoulders.

parcel and a special card for me, a My school books are
T The card said, “Happy birthday.” inside. Sois my lunch.
What was {17

What is #7

{The item in the Pupils Book is ‘an icecream’; the examples above are ‘a
pirthday present’ and ‘my school bag’) .

B3

interviews

Children ask thelr tlends what they ke doing the best of all after school. They
then make a chart.

For exampla!

We like doing these things:

My friends What they like doing

Dora Louking for frogs

Feter Making a tree hut in the bush

Ay Playing poison ball with her cousins
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Language practice

Sentence completion

Children complete the sentences using the information provided in the table.
They read the sentences o a friend and underline the “ing” forms with coloured

penciis {p.9}.

Writing true sentences

Chi%dr@n draw up their own table of information by asking their friends what they
like or dislike doing. They then write true santences about their friends. These

seniences can be pasted on a class frieze.

For example:

Rima likes drinking fruit juice through a straw.

Thomas likas hitting the drums.

Pair work

Work with a parmef

Take turns picking up a card aﬂd aski ng the ques’zion on ’zhe caﬁ:i Put the cards
with “yes” answers in one pile and the "ng” answers in another pile.

“No” Cards

Do you like swimming with crocodiles?

“Yes” Cards

Do you enjoy watching animal cartoons
on video?

Do you like waking on the reef without
sandals?

Do you like playing with your friends?

Do you like weseding the garden by
yourself?

Shouid you stop childrern playmg with
maiches?

Hemember it is the “saying more” that counts. For example:

Do you fike swsmmmg wi ’i:h c;ocoeﬁlies’?

No I don’t. They are very dangerous ammai&




Reading materials

The following books are suitable to use in this unit:

Vanua Feaders Heady-io-Fead
‘Matou and Netknalius' by Kalkal Taua . ‘Matthew Likes o Read by dan
Grainger

Pupu and Nautiiug” by Tanimo Callixto
g Ay Bike' by Craig Martin

Heading activities

o

Entarged books

Make an eniarged bock from one of the Vanua Headers or from a story from the
Heady-to-Fead series.

Can you guess?

P

Children rnake lisis of the things they like doing best of all,
They read their lisis {o other children, The children try to guess what the person
likes doing the very best of all. There is an example of this activity in the Fupil’s
Bock on page 10, In real lifs, Lila liked sleeping with her grandmother the very
best of all, while Thomas liked going fishing with his father.

Reading siills

{sive children opportunities 1o build up their sight vocabulary by presenting high
frequency words on flash cards. Praclise identifying initial sounds, and |
grouping words by initial sounds.  Also practise ‘guessing words in context’ by
writing sentences on cards with a space for the missing word,

Headers’ theatre

Children choose the best part of & story and read i 1o a group of children. They
ntroduce the part and say why they like it




Making lists  Children make lists of:

I The things they like doing

0o

[

Things that are not much fun’

O

The things that are good fun but a little dangerous

Things that are imporant io do each day.

There is an exampie of g list on page 11 inthe Pupif's Book.

Siories

Chitdren write a story about doing one of the things on their lists.  They publish .
their stories in a class book. Hers i an exampie: e

The Things We Like Doing

Yanesass

{like going to the bush with my cousins. We
swing on the vines from one iree to the next
es.

Hike going to the beach when the weather
isbad.. | {ake a piece of wood and surf on- |
the large waves. ltis very exciting. But it
is = little dangerous oo, ' '

-2

Mora

[ like visiting my friend.  She lives in the next
viilage.. My friend has a big dog. We take
the dog to the bush. The dog likes chasing
the wild cats, '




Poems and rhymes

1. Read poems and rhymes about interesting games and alse games that are a
little dangerous.

2. Help the chiidren 10 write their own poems about what they like doing best.
Singing

The children may take turns to choose a song 1o sing.  Accept songs in Bislama, as
well as in the local languages.

Handwriting
The children practise saying and writing "-ing” words.  For example:

playing watching sleeping cooking climbing
floating

{rama

Give children the opporiunity to dramatize poems or rhymes that they have written or
read.

Artworlk/Drawing
The children may choose {o draw a picture of:

a  Whatli like doing best of ai
b Whatidon't like doing.

Display the artwork,

Assessment

1. Listen to children read from the story books that you have used during the unit,
Ask children general quastions about the stories.

Ask the children to read their written work to you,  Use the words that have been
misspelled for spelling.  Use the grammatical errors for making -language
practlice gxercises.

N

3. Ask children guestions about what they like/do not like doing. Notice the range
of vocabulary and sentence patterns that they are using in their spoken
fanguage.
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Resources

&

ko

Skill

Photographs and pictures of activities in the bush
Stedes of the bush made into enlarged books
Faper for a wall chart

Faste and paint

8 : o : :
1. Listening S 3. Reading
2. Speaking S 4. Writing

Sound focus

The sound /b/ as in bush, bananas, bamboo
The sound /u/ as in doing, food, cance

Language focus

Language siruciures
Using adjectives to give more | %"'sf rrmation about people and things.  For example.

A wite pig (An adiective used before a noun)
The stream looked gﬁanga*aus after the ﬁeavy rain (;ﬂm ad] ec‘t;vs* used aﬁer a link

_ .verb)

The ff} w'ﬁg are fﬂmmpies of adjez;tw&:s used sn %he unai’ be?ore ﬂouns

a wild animal, juicy mangoes, a dark cave, large, shiny lsaves, thick bamboo, dry wood, a heavy bunch
of pananas, heavy rain, a large sione, tall grass

These adjectives are ussed after a linking verb in the unit.

itis dangerous to go into the bush alons,

The mango tasted juicy.

D6 not go into the swamp. it is very wet and murddy there,
Patrick was cold; hungry and very frightonad.

The bush is green and beautiful.

Functional focus

To say more aboul an experience you are recounting.  For example:

On Saturday, | went into the bush 1o get some oranges and lemons,

! tripped over a large stone hidden in the long grass,
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Vocabulary

Pupils should be given opporiunities to hear and use the foliowing groups of words,

Things you do in the bush

To climb a tres, to knock mangoes off a tree with a stick, to pick some nuts, fo get a wile
vam, {0 snare a bird, 1o hunt wild animals, fo spread banana leaves on the ground to maxe
faplap, to chop trees with an axe, (0 bum irees, 1o build a fence, to dig the soil, to help
someone 1o do something, to put plants in the soll, to water the plants, to collect firewood,
o find some special lpaves, to be lost in the bush, to fall cut of a tree, to trip over g sione,
to hurt yourself, 1o cut yoursel, to remember the story, to search for someone, 1o break a
rule, to start to do something, to break your arrg, 1o burn vour skin

Things you see in the bush

A tree hut, wild animals, pigs, chickens, goats, bullocks, birds, frult trees, mango trees,
guava trees, useful plants, bamboo, banana plants, wild yams, medicine leaves,
interesting things, a swamp, & cave, a stream, a river, a lake, frogs, snakes, butterilias,
insects, flving foxes, wild birds, a bush knife, rules, a torch, food, water, shelter ..

Other useful phrases

Be careful, night-time, midnight, good to eat, a dangerous thing to do ..
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Vocabulary activities

1. Finding people in the picture

Children find the pecple in the picturs and say what they are doing (p.13).

For example;
Teacher: Who is sifting in the tree hut? Child: Viglet, -~ .
Teacher What is Mr. Kalo doing? Child: He's digging a wild yam.
2. Pointio |

- The teacher asks the children o point to différent things in the picture.  For
example: R SR

Pointtor . - - . ..

0o  Theweehut. .. . ... . -

O The dogs slesping beside the bushes _

0 The mother spreading the banana leaves on the ground
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, P
Children make a wall chart showing all the things they can see and do in the
bush. They label their pictures and write captions. Page 14 in the Pupil's Book
gives some suggestions for the wall chart.

Children make a class picture dictionary for the unil.  Pages from the dictionary
might look like this:

Exciting Things to Do Wild Animals in the Bush

A wild pig

Wild chickens

A wild bullock

Wiid goats

Making a dam with sticks, stones,
leaves, and mud

Five new words a day shouid be put into & spelling book and leamed by heart
for the next day. ‘

Use a vocabulary game o check new words, e.g. a crossword or a guessing
gamsa,

Children use the new words in sentences that give interesting messages about -
thelr experiences. For eéxample:

[ went with my father to clear the bush for gardening. My job was to pick up the |
sticks and leaves, and burn them. My mother lel ma light the fire.
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Listening and speaking

1. Children retell experiences ihey have had in the bush. The children who are

listening ask questions.

Language practice

P

2. Each child interviews ancther child using the questions in the Pupil’s Book on
pages 15-186, They then give a short talk to the class.  In the talk they say what
thelr friend does when he/she goes 1o the bush,

Here is an example of a child’s talk:
Taik
My friend is Maylene. She somstimes goes o the bush with her mother and her father:
o To catch wild chickens
0 To make a garden
o To gather leaves, fruil, and firewood.
Sometimes Maylene goses to the bush to play hide-and-seek with her friends, and to climb trees.

3. Organize a picnic lunch in the bush. Play some games and do some jobs, such
as gathsering fruit and vegetables, and gathering some firewood. The children
can then give the fruit and firewood to thelr neighbours.

4,  Askaperson from the village to 1sil stories about how they used to garden and

hunt in the bush in the old days. The children can make a wall chart from the
stories showing the iools we use today and the fools that peocple used to use.

P

Children fill in the spaces in the sentences on page 17  The exercise.
practises the use of adjectives. The adjectives give more information about people,
animals, and %hings,

The Ch id*‘eﬁ g smf"‘ienoes sh%id raad Ei%{e ihas

A wild pia. Ssme ju!cy mar’;gees A dark cave. %,arge sh iny ieaves for bakmg food. Very
thick bamboo,

Aswamp. It was very wet and muddy. Aslream. It locked dangérous to cross after all the

rain. Thick vines for making a swing. 4 bundle of dry wood, A heavy bunch of bananas.




Reading

1. Make big books about the children’s experiences in the bush, Children read the
stories to other chiidren, they taks the book home and read 1o family members.
The books are finally put in the resource room for other classes o borrow and
read.

2. Write a blackboard story with the children.  Then write comprehension

guestions.

P

There is an example on pages 18-18 of the Pupifs Book:

Hemember the Lesson

Ornce upon & fime there was a boy in our vilage called Patrick. (e day he went into the bush to look
for birds by himsel. By night-time Patrick had not comes home.  His parends looked for him in the village.
He was nof there. They went o his grandparents’ house. He was not there, “Perhaps he Is in the
bush,” the grandfather said

The men of the village made forches and searched the bush. At midnight they found Patrick sitting
under & tree, cold, hungry, and very frigntensed.

Agl and answar

Work with a frisnd.
One person asks the guestions.

Duestions

ceruedr

Where did Patrick go¥% Why?

2. What rule did Patrick break?

3, By hight-time Palrick had not come homs,  Whare did his parents look for him?
4, What did Palricl’s grandfather say?
5. YWhare did the men of the village find Patnick?  Can you tel ma mors .7
3. Choose a Vanua Meaderthat has a story set in the bush.  For example:

g

“How Taripoaliu came 1o live in Sivird’ by Eunice Simbolo
The Story of Tolamb Atoll by Blaise Tao

Hase discussion, story wriling, and drama activities on this story.

Head custom stories and other stores yvou know that are set in the bush. Design
activities basad on these storles.
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Writing

Story writing

P

Children write a story about the bush {see p.20). They make the stories into a
book. The book is read by other children. Here is another exampie of a story that
a child wrote.

STUCK IN THE MUD STUCK IN THE MUD

by

Masina George

On Saturday we wernt 10 the bush to get

some cabbages and o dig some yams.
-

it was raining very hard.

Some people helped us to push the

Our truck got stuck in the mud. frucl out of the mud..
- -3
Guestions

Now, can you remember my story?

Why did we go ¢ the bush?
What was the weathar iike?
What happenad i¢ the truck?
How did we get the truck out of
the mud? " :

R e . What dig my fa'zher say‘?
“Don’t tell grandma,” said my father. .0 Why, Twonder? ¢
She will be very crogs.” L T

e R

o "

5.

Notice that the child has written sorme Quesﬁé;’is'x:fé% her story on the fast page.
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Rules for the bush

P

Children read about why the bush is somsetimes a dangerous place (see page 21).
Then they do the writing jobs at the bottom of the page. Here is an example from a
child’s rule bock.

iy Rule Book

ey

GOING TO THE BUSH

Bules
Go with a grown-up.

Be very careiul if you ¢limb high frees or
swing on vines.

Dor't cross a dangerous stream.

Don't light fires.

Poems and rhymes

1.

2.

Enjoy the poem in the Pupi’s Book on page xx

Childran write their own poems about the bush. They present their work on Poem Cards. Here

are two examples:

The Bush

What can you see in the bush?
t can see frees
Big and #iftle birds
Wild animals
Flowers and fruld
Everywhere int the bush,

The Wind inthe Leaves

The soilt wind is biowing
The leaves are whispeting
Just what are they saving?

There is no way of Knowing.

40




Singing

Some of the children’s poems can be sung as lullables and chants, or turned into

singing games. The songs can be recorded on a tape and included in a class song
ook,

Drama

1. Role play situations that can happen in the bush. Children suggest how the
situation could be handiad.

2. The children’s stories about the bush can be dramatized. Here is an sxample:

Too Quick
Storyteiler: Cne day a mother asked her chiidren to go to the bush
o and cieaﬂ the ﬂardeﬂ .
Mother: Go now. Take the bush knives. Be careful of the com
plants.
Storyteller: The children went to the bush and looked at all the weeds.

in the garden,

Eldest boy: Lot's stand in a line. Start cleaning.  Keep to your fine.

tidest girh: We'll have a race. | bet that I'm first!

Storyteller: 5o the children raced to finish the job.  The youngest child
camefirst,

Youngest boy Look, Pmfirstl  You are all too siow.

Storyieller: The children looked. Yes, the youngest child was first.
He had cleaned ali the weeds, But.... He had cleaned

ail the com plants too!
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Art work

Children can paint interesting things they have seen or done in the bush.
Captions can be writlen and the art work displayed.

2. Children can construct an imaginary bush in a sand tray, using cuttings from
trees, leaves, sticks and stones.

Assessment

1. Ask children what they like doing in the bush.  Also ask them ahout the
interasting things you can see thera.

2. Listen to the children as they read their stories or poem cards 1o you. Roflice the
expression in thelr voicas as they are reading.

3. Askthe children to read one of the reading books from the unit.  Notice the sight
vocabulary that is still causing difficulty.  Also notice how well the children are
able to use letler sounds and context to read unfamiliar words.

4.  Check the children’s writing. What letter shapes are causing difficulty? What
words are being spelied incorrectly? What basic grammar practice might the
children need?

5. Are children taking home the books they have made? Are they reading them to
family members?

6. How much detail is in the chiidren’s art work? Can they talk about the detail?

The choice of colours? Can they ‘story’ thelr pictures?
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Hesources

s Charis and posters showing the different parts of the human body

J FPhotographs, pictures from magazines and children’s drawings

Skills
1. Llistening 3. Rsading

2. Spesaking 4, Writing.

Structural focus

indicating possession or ownership: my sister’s co_mi_s |

There are four ways to indicale possession:

1. Use aperson’s nams + 's.
Pita’s fest, Mari’s tidy hair

2. Use asingular noun + ’s. {Also an Iiregular noun + s,

your mother's towel
the childrer’s feet

3. Use a possessive word

Singular - my anm your hand | her legs, his legs
{one person} | its wings
- Plural our teeth your nands their feet
{two or more peopie) - ' o their wings

4. Use a plural noun +

" 'my grandparenis’ house
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Sound focus

Pronouncing 's to indicate possession or ownership.  Local names in Vanuatu usuaily
end in a vowsl sound, so, when we add s, the s is proncunced /z/.

Mart's feet Bani's ciean knees
Kalo's eyes L.ala’'s short hair

Functional focus

1. Siating rules
Brush your teeth before you come to school.
Have a gooa wash befora you go 1o bed.
If you are sick, take vour medicine until it is finished.
Notice that each verb is in its basic form, with no endings.
2. Asking interview guestions

interview guestions seek information. There are three main kinds:
a Yes-no guastions

Did you wash your hands last night; ves L No I
b Wh-guestions {what, why, where, or how)

What did vou =at for breakfast?

A place of bread and 2 banana,

c Alternative questions

Did you use toothpaste or selt water to brush your teeth this moming?

Toothpaste L Salt water [ Something else L
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Yocabulary

Parts of the body

Two feet, two knees, your right arm, your left arm, shoulders, cheeks, your skin,
your tasth, your hair, your forshead, your eyebrows, your chin, your ears, your
neck, your back, your chest, your wrists, your eltbows, eight fingers, two thumbs,
your waist, vour legs, your fingernails, your ankles, ten toes ...

Actions

To clean your testh, to comb your hair, to wash your hands, 1o kneel on the floor
to say your prayers, to keep your hair short, to cut and clean vour fingernails,
to touch your toes, to wiggie your eyebrows ...

Other important words

A tocthbrush, a ube of ioothpaste, a bottle of Shampoo, a ca_k_e of soap, a towel,
a face fowel, a brush, a comb, a pair of scissars, clean clothes, fresh fruit, a
mosguito net, tangles in your hair ..

Vocabulary activities

1.

The first thing that children should be abie to do is to respond to the new words
by pointing to the part, touching i, mﬁ_ving_ii, or ysing it in some way,

For example:
Point to your knees.
Touch your ankles.
Wriggle your syebrows.
Pretend you are cleaning your ieethﬁdrymg your hands on a towei/soapmg
your hair with shamme and then rinsing it with cotd water,

Notice how the commands can ge‘t ionger and more compiica’ted FPerhaps you
cara use severai new wcsrds inthe commaﬁd

2. Se«conﬁ y, ch Edreﬁ smuid practise usmg the new worcﬁs by giving commands to

a friiend.” As thev gain in confidencs, the chaidren should try to say more in the
_ ._command

For example: T N
Comb your hair. Use your mother’s big comb. -
Scrub your knees. Use a plece of soap and a brush.
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Spelling the new words

Start with labelling pictures that children have drawn or cut out and pasted into
their exsrcise books,

The children should be heiped 1o make the labels grammatical. For example:

Mari has black eyebrows

Mari's knees. &he has just washed them.

The next job is to select five new words a day 1o learn by heart for spelling.
Children shouid write the new words the next day without looking at the fist. The
word list for the week should be {ested on Friday.

Using the new words

Children need the opportunity to use the new words in their story writing and
project work, Words they have difficulty with should be in a personal notebook
or easily avallable in a class dictionary.

Word games

There are many ilypes of word games that can practice spelling. Some
examples are crosswords, hidden words, and word puzzies. An axample of

hidden words appears below:

Find the hidden words,
Use the clues 1o help you.

c f f K n & o 5 Clues
b £ e e t s g m 1. Wash your f ___t before you go to bad.
2. Comb your avery day.
) 3. You have two of these.,  You listen with
i ! c a v 1 7 v Ham.
4. Sometlimes mosquitos bile my
h 2 i r X a a ¢ sk . atnight.
5 My . Oets sore when | carry
o b m s i i n 5 heavy things.

{The hidden words are feel, hair, ears, skin, and arm.)
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Listening and speaking

1. Picture reading

- — _ : P

Marie

Point o)
= Morie s feel = Bani’s shoders
~ Bani's cliean knees = Maria's icy ol
= Maoria's cheeks + Tha skin on Ban's legs
= Boni's ohin « [loria’s ayabrows

Your teccher will sk vou to point o other carfs of Marie’s
oy and Boni's body.

B

Children point to parts of the body shown in the picturs on page 23. They tell
a partner 1o point o items oo,

2. Children draw pictures of their family members and label them. They say
interesting things about their brothers, sisters, and parents.

My father has vary long iegs. . He can rumn very
fast with them.

My mother wears sarrings. My aunly mads them for her out of shells,
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What is 17

P

Children work in pairs. One person reads the clues. The other person tries
to guess the item.

The answers to the examples in the Pupil's Book on page 24 are:
(ay My shoulder By My knees

Two other examples are given below.

What ig 117 WWhat is 7

1. 1 use these pars of my body 1. 1 have lots of these.
all the time at school. ]
2. One fell out the other day and

2. | have eight of them and two Fgot VT200 from my
that look a bit like them too. grandmoether for it.

3. lonly use some of them when | 3. igetgrowled alif t don't clean
hold a pencil. them before 1 go to bad.

4,  Every year the dentist looks at

them.
What are they? What are they?
Answer: The fingers and thumb on Answer: My testh

roy right {or lefty hand

Fifl in the spaces

[

Speaking and listening are combined with reading and writing in this task

(see p.2B}. Children point to the ltems on the left when they ars named (a tubse
of toothpaste, a toothbrush ...} and then complele the sentences on the right
oraliy before doing their own written work,
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Ask angd answer

P
Children work in pairs.  One person asks the qusstions. The cther
person replies.
The example is from page 28 in the Pupil’s Book.
Ask and answer
Work with a friend.  One person asks the questions.
Gusstions Your friend’s answer

1. Did yvou put on clean clothes this moming?

2. Did you brush your teeth before you came to school?

3. Did you eat some frash fruit this moming?

4, - Are you Keeping your hair short?

5. Do you wash your hands before you touch food?

8. Do you Keep your fingernais short? Show me.

7.  Did you have a good wash before you went {o slesp last night?

8. Did you sleep under a mosqguito net? Why/whil not?

el

D0 you wash your hair every day?

b
©

Are your ears clean?

11, If you are sick, do you take your medicine untit it is finished?

12, Do you put your s%eepmg mat in the sun on fine days?

Notice that most of the answers are either Yes' or ‘No'.  Encourage the children
o say more. : SRR e

Far é_)(&mp:’ef

A | {}sd ?0&; put on clean clothes this morning?

B:  Yes, my mother ironed them for me last night and put them in my room,
A Cﬁd vou brush your teeth before you came 10 school?
B ;

Yes, 1 did. My toothpaste has a biue stripe and tastes fike chewing gum.
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Reading

Reading materials

Varnuas Readers Aeady-to-Head storles
‘The Strongest Hushand' by Leipaki Heka ‘Bam's Mask’ by Christine Cachemaille
‘How the cave Valeva was found' by Eunice “The Shag Goes Fishing by Joy Cowlay
Simboio

Reading activilies

1. Make an enlarged book from one of the stories listed above. Head the story
co-operatively with the chiidren.

2. Record children’s experiences with the theme of the unit and use these as
reading material.

For example:

My Doll

Yesterday, | made a doli for myself. | used these things:

An orange for the head
A green banana for the body
Carrols for the arms
Sticks for the legs
Cotton from the kapok free for the halr
Two bean seeds for the eyes
A teatf for the mouth

| put the doll on the table beside my bed. Tonight | am
going o make some clothes for my dolii.

Vivin

\ ;

4
A
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3. With the children, build up a story that is similar to another story.  For example,
the following story is based on ‘Samy’s Mask’ by Christine Cachemaiile.

Pita’s Oclopus

Pita made an octopus mask at school.
0o He made two round eyes.

0O He made a big mouth.

0 He mads eight long arms.

Pita took the mask home afler school. He knocked on the door..

“Help!” cried his mother.  “Who is this octopus with Pita’s legs?”

4. Use children's experiences with accidents to write short texis for reading.

Here is an example:

Jerry Had An Accident

My cousin Jerry gumg}ed off his father’s fruck at horne.. He cut his leg on a sharp
pieca of concrete: His parems toek himio the Hospatai The nurse stitched the
cut and put a bandage on it. - - S

5. Make a classbook about fhe varicus parts of the body. Use these senience
- - palterns for the text:

| use my ears for hearing.

P use my mouth for smiling.

f use my teeth for crunching hard biscuits. ..

I use my legs for walking, running, and climbing trees.
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Language practice

1.

Mere is an exercise to praciise + 's to show possession or ownership.

Who Owne YWhat?

Join the names of pecple with items they own. The first one has been done for you.

Lina baskatball
Patrick caf
Mr. dos COMIG Lina's comic
Mrs, Lele waich
Mr. Butu new dress
MNora Canoe
drums

Children should be encouragad to read their lists aloud for pronunciation
practice.

Children draw things they own and label the pictures using “my".  For example:
my per, my colourad pencils, my bamboo comb ...
When the children are making up their own rules for looking after themselves

safely, they will be using the basic forms of verbs. These verbs can be left out
of the rules for language practice.  For example:

imiporiant Hules
1. my hands before | 2at my food.
2. ey teeth before | come 0 schaol
3. .. a piece of sugar cane o keap my teeth strong and healthy,
4, ___.my hair short and clean.
3, clean ciothes,

The verbs that have been ieft out are wash, brush, chew, kesp, ana wear.
{Zach verd should begin with a capital lelter)
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Writing

1.

Filling in the gaps

Children comiplete the sentences that go with the pictures on page 25 of the

Pupif’s Book.

For example:

P

A toothbrush

We use these things 1o clean our testh.

A bottie of shampoo

We use a cake of soap to wash our
hands, our face, our legs, and our feet,
We use a pottle of shampoo 1o wasn
our hair. Sometlimes we use soap.

A big towel

A face towel

A brush

We use a brush {o get the mud off our
lags. We use a face towel to dry our
face and hands.  And we use a big
towel to dry our body after a swimor a

shower.
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Making lists

Children make lists of things they do every day to keep their bodies clean
and healthy (see p.27).

For example:

Keeping Clean and Healthy
| do these things every day 1o keep my body clean and heaalthy:
1. Twash my face in the moming and clean my teeth,
2. lcomb my hair to get the tangles ocut of it
3. leatapiece of pawpaw and a slice of bread for breakiast.
4. | eataraw carrol so | can see like a cat in the dark.
5. leatfish and plenty of green beans for dinner.
8. | wear clean clothes and feel nice about that.
7. | brush my teeth before | go to sleep.
8. | do not drink tea with toc much sugar and sweet milk in it.

Writing rules
Writing rules for keeping one’s body clean and healthy is a similar activity 1o

making lists, but check that the children are using the basic forms of the
verbs.

Writing stories

Children write stories that involve parts of the body.  Examples of stories that
children might write are found on pages 42 and 43 in the Reading section.
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Crossword puzzles

Show children how to make a crossword puzzis.

Put the crossword on one

card and the clues on another card so thatl the crossword can be done with
a partner. Here is an example. {Notice that the crossword has been filled

out to show the answers.)

Card &
Cluss

Across

1. You carry & baskst on this part of
your body, _

2. Sometimes you twist this part of
your body when you are running.
it can be sore,

Down
1. This spreads iiseilf all over yous,
2. Some pecple use these to show

they are unhappy.  Remsmber
you have two of them. .
3. You have to bend this part of vour
leg when you jump and run,
4. You bend this part of your body
when you ara throwing a ball.

Card B
Crossword
S| H Ul LD E "]
Y
f £
AN K E B
N L R
E B O
E O W
W S

This is the kind of talk you want to encourage.

A

8. One across.

A

B: My shoulder.

A

A What do you want next?
8. Two down.

A OK ...

Ask me a clug, What clue do you want first?

OK. You carry a basket on this part of your body.

Yes, that's right.  Now write it in the spaces.
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Poetry

Children read the poem on page 28 of the Pupil’s Book.

It is a good poemto learn by hearl.  Encourage children to use their hands as they
say the lines.

Assessment

1. Children should draw themselves or their favourite animal and labe! the
different pans of their body, or the different parts of their favourite animal’s
body.

2. Listen to chiidren read stories,

. Are they reading words in groups?

s Are they reading with expression in their voices?

. Can they use the pictures to help them with words they cannot recognize
by sight?

s Can they retell interesting parts of the story?

3. Look at the children’s writing, Build up a list of words for spelling based on
the errors that children are making.
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» Books and magazines that contain puzzies that are suitable for children

° Examples of puzzles that the teacher has made

° Examples of string games, card tricks, magic, and riddies

Skills
1. Listening
2. Speaking

Sound focus

1. Make words from

combination

For example:

L7 2.6 R

dre | T~ s
gra —1
mi

3.
4. .

the lefter ss

Reading
Writing -
gr \\\\ /'// age
g lcY— — 85 f\:nm__ on
e — ™ hopper

The words are: cross, dress, grass, miss, grasshopper, message, and iesson,

Children use the words in sentences taken from the puzzles.

For example:

a Don't

b Use the mouse code to help you understand the

o Alice lands her plane orithe - T,

the lines of the maze.

(Puzzie 2)

{Puzzle 3}

" (Puzzle 4)

The missing words are: cross, message, and grass. |
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Structural focus

1. Using "want to” with another verb
For exampla:
a Lulu the locust wanis to give Pita some advicse.
b Alice wants to land her plane on Santo.
"“Want 10" in these sentences indicates a wish.
A more difficult way of saying these sentences is to use “would like 10",
Forexample:

Lulu the locust would like to give Pita some advice.

2. Children can make up true sentences that say what they would like to do.
For example:
I want to go swimming after school.
I want to stay with my grandmother on Saturday night.
[ want to help Thomas bake a cake for my mother’s birthday.

f'want to wash my hair tonight with coconut soap.
[ want to play hide-and-seek with my friends at lunchtime.

Functionsal focus

1. Giving instructions using the dictionary form of the verb
For exampie:
Tie a hook and a stone on {0 the end of your fishing fine. (Puzzie 1)

Pul some juicy balt on the end of your hook,
Throw your line into the water,

2. When children make their own puzzles they will be practising the language of
instructions.
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Vocabulary

What words 1o teach?

When chiidren do puzzies, there are three lots of words to teach:

1. The words in the introduction to the puzzle:

A locust, some advice, to be mixed up, a shark, an octopus, an
octopus hole, the reef, a mouse, a parcel, to visit a friend, fo land a
plane, to run out of petrol, soon

2. The words in the instructions to the puzzle, that is the words that tell the children
what 1o do:

To learn how to fish, to say the sentences in the best order, to label
the things in the picture, to draw a line with your finger, don't cross
any lines, use the mouse code to read the message, o join the dots,
to fill in the blanks, to complete the pattern ...

3. The words in the puzzle itself:

To tie a hook on to the end of your fishing fine, juicy bait, to throw your tishing
ine into the water, to sit back and wait, the first bite, some seaweed, a wreck,
some buildings, a square, some animals, north, south, east and west, the river,
an eel, a fin, a sting ray, the sea, salt water, a wave, the ocean, séme squid, a
whale, some seaweed, an octapus a reef fish, the Pacific Oceaﬁ a swordﬁsh
the fastest fish in the sea .

As chiidrér}_ do puzzles, help them to undefstand and use the above words.
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Vocabulary activities

—

ra

Experience with puzzies

Prepare different puzzies that use the same introduction and instructions. As the
children do the puzzies, they are praclising the new words.,  For example:

The following puzzle is based on Puzzle 1 in the Pupil's Book (p.29).

Polly the parrot wanis to give Tina some good advice about planting
some flowers in the garden outside her bedroom. But everything Folly
says is mixed up, Help Tina plant the flowers by saying the sentences
in the best order,

. Waterthe plants every day for a week.
Dig the soil.

Put the plants in the holes.

e Puli out the weeds in the garden undsr your window,
Make & small hole, one for each plant.

He patient! Piants take time to grow and flower.

Other ideas for writing paralle! puzzies for Puzzle 1 includs:
Washing the baby

Giving Mum and Dad a surprise

On Christmas day

Cleaning your teeth

000

Making instructions from cards

Children make instructions for & puzzle using cards with woras and word parts
on them,

For example:
Join the dots &
Follow the instructions =
Draw a ine through the maze o
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Practising new words

Use a variely of activities to practice the spelling of new words that the children
asked for when they are making puzzies of their own.

For example:
The child who writes the foliowing puzzie, asked for help with the underlined words.
Long Tusks, the wild pig in our bush, is trying to escape from my uncie’s

hunting dogs. Can vou help Long Tusks find his way back to his family in
the swamp. But don’t cross over any lines.

The following activity would be suitabie for practisi ﬂg the und@rimed words in the
child’'s puzzle.

Unscrambling letters

tukss ' E'?SEi.C.é.if.i
& 'z.é.:w"m pa |
Clues _ _ .
o ’?hé}% are _é'uﬁzéd and sharp, 5 To run.away so that you )
They are dangerous. are not caught.

A ;)ig has them.

A'wet p%ace
The soil is soft and muddy _
The grass is high and thick.

(1
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Listening and Speaking

i. Following instructions

Many puzzles can be done with a pariner. For example, Puzzie 4 on
pages 32-33 in the Fupil's Book.

O POUSES SRomS o Bulidings whers Amy

P

L

One person gives the instructions. The other person follows the instructions.
The person who gives the instructions must watch what thelr pariner is doing,
answer questions, and repeat instructions if needed.

Here is another example of this kind of puzzle.

Card & Card B
Langl knows the best place to calch reef Show where Langi catches the fish.

fish. Follow his directions and you will : R
catch a lot of fish there. ! i

Instructions

1. Get your canoe from the flal rock.

2. (Go past the istand that has two high
hills.

3. Do not go through the gap inthe
reaf,

4. Stop when you come {o the wrack.

It s an old trading boat.

That is the placell You will calch a lot of
fish there,
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Crosswords

P

Crosswords can be done with a pariner. One person has the clues. Their
pariner asks for each clue and then fills in the spaces. Y is best to use crosswords
that practise important words that the children have recently met in their work.
Puzzle 5 on page 34 of the Pupil's Book is an example of a crossword that can easily
pe done with a friend.
Telling the puzzie story
Most puzzles have a story that children can tell afterwards.
For example:
a. The bestway (o catch a fish (Puzzis 1)
b.  How the octopus escaped from the shark {Puzzie 2)
c. What the code message said (Puzzle 3)
d. Where Alice landed the plane (Fuzzle 4)

ther children can say if the person is right.

Here are two examples .Of the kinds of storfes that children have made up from the
puzzies.

The Shark and the Qctopus

The shark is very hungry today.  He sees
Olly the octopus swimming outside the reef,
“GGood,” he says fo himssif. 4 have Olly
for my breakfast”

8ut Olly Is quick.  She daris through the third
opening in the real and quickly finds her hole.
She knows that she mist not go near the
wreck. There is ancther hungry shark there,
And she must kesp away from the seawesd,

Alice Lands her Piane

When Allce is flying her plane to Santo, she
always looks for the church and she locks for
the river.  She knows that she musin't land
near houses of near {rees or near animais.
When she sees the church, she turns south.
And when she sees the river she goes west a
litte. There is a nice piece of flat land there for
her plane. o
M




Heading
1. Reading Puzzles
There are several types of reading to do in puzzies.
a Reading the introduction. Often this is the start of a story. The thinking
part is predicting what is going 1o happen.
{(Where will the octopus want to go? What must she be careful of?7 Why?)
b Heading the instructions. The action part is following the instructions
accurately.

{Don’t cross any lines in the maze!)

¢ The pictures, codes and words in the puzzie ilself. Usually, this pari of the
puzzie can lead to interssting comments by the children.  For example:

"Be caretul, Octopus.  Don't go near the wreck, There are two
othar hungry sharks walting for you there. And don't go past the
seaweed. That would be a very bad mistake!”

2. Deveiloping word meanings

Puzzles introduce new words that should be linked together in the chiid's mind
for fluent reading.

For example:

Circle the word that dossn’t belong:

a nook, bait, boat, fine, sinker

b cave, octopus hole, crab hols, the reef

¢ north, south, east, river, west

d wave, sal, siing ray, octopus, shark

3. Answering guestions
FPuzzies are good for asking and answering questions.  For example:
a  What did the coded message say?
b How did you work out the message?

¢ Why do people write messages in code?
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Writing
1. Writing coded messages

Children use a code to write a message to a friend. The childran can use the
code in the Pupils Book on page 31, or make up a code of their own, Here is
anocther kind of code the children can use:

Message
APleaset swalke chomep zwitha imek baftery fschooli.

RDORAM

in order to read this messags, cross off the first and the last letters of each word.

Messags

APleasef swalké thomep Fwithd Imek Baftery fschooll

RDORAM

2. Puzzle cards

Children make puzzie cards and diﬁpiay them in the classroom. Care is taken
with the art work, the design, and use of colours. Answer cards are also
available. The puzzie cards can be taken home by other children.

3. Making a puzzie book

Each child makes a puzzie. The puzzles are made info a group book and sharad
with other children. They should provide an answer sheet for their puzzle
Remember to gather a variety of puzzies:

0 Serambiled stories
i Mazes

0 Codes .

2 instructions

o Crogswords

4. Slory wﬁﬁﬁg

_ Gh»idmn write 2 story based on a Quzzi Fcr example, a story about an octopus
escapmg;rcmm Vhaf%{ R P A
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Poetry
Some puzzies can be in verse,

For example.

Midnight the Cat

Midnight the cat is small, sleek, and black. _
She has a best friend who is long, scruffy, and fat,
His name is Cheetah - and he runs very fast.

But not up trees where his friend the cat waits.

1. Draw Midnight waiting in a tree. What is she waiting for? (A carsiess
bird.)
2. Who is Midnight's friend?

o Adog O Apig o Agoat 3O Amonkey

(A dog can run faster than a pig and a goat. A monkey can climb trees easily.)

Make some puzzies like this with the children.

Assessment
Three questions are important {o ask:

a  Have chiidren been busy making and doing puzzles they have made for
themselves?

b Can they slory the puzzie?

c Can they answer guesticns about how they solved the puzzig?

Making Resources

Gather ideas for puzzies and share them with other teachers. Parents could be asked
to help with making puzzie cards for children to do. The important thing to remember
is to have an inleresting story in the puzzls.
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Resources

0 Pictures and photographs of different kinds of gardens

» Pictures that show the various fools that people use In the garden

Skills
1. Lstening 3 Reading
2. Speaking 4, Writing

Sound focus
1. The sound /g/ as in garden, gather, grazss |
2. The “.s form’” in the prasent ﬁ%mgﬁé tense

~ The pronunciation of the s form varies depending on the preceding sound,

f~sf /-z/ [Hizd

jooks outs | runs iries | passes pushes
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Structural focus

Describing roulines or repeated actions by usging the present simple with time
and frequency words

l/you/we/they weed the garden early in the moming.
He/she/my mother/usually cuts the grass around our house,

Notice the spailling sometimes changes:

finish -+ finishes {verbs that end in -o/-s/-ch/-sh}
go - rogoes
carry - catries (verbs that end in & consonant + -y)
fiy -+ fies
but play - plays
buy —  buys {notg have — has)

The present simple tense uses the base form of the verb, which changes only in the
third person singular, where there is an -s ending.

Functional focus
Saying when or how often something happens

These words usually go with the present simple (frequency word and time
expressions) '

avery daysrén the afiernoon(s), often, svery morming, in the evening(s), never, every
year, always, at night, usually, sometimes, on Saturday(s), once a wesek, at the
weaekeand(s)

Motice that always, offen, usually, sometimes come before the main verb but after be.

They sometimes go 1o the garden early on Satyrday moming. s usually
too hot later on in the day.

The words every day, every week, once a day, once a week, once a year usually come
at the end of the sentence.

The family goes 1o the garden once a weaek.
Sometimes, occasionally, normally, usually can come at the beginning of the sentence,

Sometimes | go {o the garden atl the weskend.
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Vocabulary

Things vou can see in the garden

Plants, vegetables, frult, flowers, seeds, vines, carrols, cabbages,
cucumbers, eggplants, beans, vams, tomatoss, onions, oranges, iemons,
bananas, mangoes, avocados, JUavas, pawpaw, com, sugar cane, taro,
kumula, manioc, spades, digging sticks, fences, tins, drums o store
water, baskets, mats, cooking pots, a hos, a rake, an axe, a bush knifg,
a bush kitchen, a shad, tall grass

Routines associated with the g&'agﬁéz{a:_ L

To clear the bush, to cut tha grass, to dig the soll, to collect vegetables
and fruit, fo plant taro, 1o fix the fences, 1o burn the dry leaves, to chop
branches off the trees, to weed the garden, 1o make a fence, to pick fruit

Words used to talk amui hm@ ﬁasﬁs gmw

Togrowintoa piani: ‘the si:em of aplant, a bud, a banana shoot, the root
of a plant, the eaves, 1o make food, to grow upwards, 1o grow down to
inok for water, to curl; sunii ight, to test; Ghmbmg plants, o die, to fall to
the ground, 'zhe soil; to sg:aia%: apen

Frequency and time words

Every day, in the afternoon{s), often, every moming, in the svening(s),
never, every vear, always, at night, usually, somelimes, on Saturday(s},
once a week, at the weekend(s)

Remember to ada:i wc}rds EU %he bams as you i sien to wha? ‘Zhe cnsidren are wymg to
say during the activities in the unit o :
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Vocabulary activities

P

1. Children point {o items on the picture page in the Pupif's Book (p.35) and
say what the paople are doing. Ené&ufage children to say more by asking these
questions:

Do vou sometimes do that in vour garden? Tell me about it
Who helps you? What do they do? '
s it good fun? s it hard work?

T

R YT

i / Y
\$“$fjm%§§1/ % S
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T
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Children draw a picture map of their gardens (see p.38). They label the
interesting things in their gardens and write captions about them. Using their
picture maps, the children give short talks about their gardens i¢ the class,
They conclude their tallis by answering questions that other children ask.

Have a discussion about the importance of gardens and the importance of fresh
food in our dist.
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Listening and speaking

Fut the best times for planting vegetables on a chart at the front of the room,

P

Children sit in pairs. The person with their back io the chart asks the guestions
and fills out the form in their exercise books {(see p.37 in the Pupifs Book).
Then the other person has a turm at asking the questions and filiing out the form.

The best times for planting different kinds of vegetabiss and planis on Efate are
shown below. These times might be different in the other provinces of Vanuatu.

Vegetabiles Best Times
Yams August, Seotember, during the dry season
Taro Any time
Maniocc Any time
Tomaioas Fabruary
Watermalon August
Pineappies January
Lettuce May

Have a discussion about why some vegetables and fruit can be planted all the
year mund, and some only at certain times.

Make What Is 7 cards.  Children work with 2 p'arf:né% and have turns at saying
the clues. Two examples appear below:

What is i17
. it is thie tastiest and healthiest food in
the Pacific.
« Some people eat it svery day.
» Some people leave it for the birds fo

eat, or feed # to thair pigs.

» When it is ripe, the fruit is very soft.

. The_re_ are huhdfads of black seeds
inside.

What is it?

Wiat by W7

W My father keeps three of these in the
bush hut near our garden.

* They are al least a metre long. . o

o One end is poinied,

- My tather makes them .f.rﬁm. :éh or.ér.zg.e'.
free.

o He uses them to dig out wild yams.

.Wha‘t are 'zhéy?

Answer: A ripe pawpaw

Answer: Digging sticks
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Language practice

1. What does Violet's family do in the garden?

- Children should practise the activity first with a pariner until they can say the
endings of the words fluently while their pariner listens. Then the children
should write the list down in their exercise books, using colourad pencils to mark
the endings of the words. The list should be read again as a friend listens and
checks that he/she can hear the appropriate endings (see the answer sheet

beiow),
Who Does What in our Garden?
My father: My mother:
0 Chops the branchas off the freeg o Weeds the garden
O Bumsg the tress 0 Clears the grass
o Digs the soil. _ 0| Collects the vegetables tor the family.
My brother: My sister
o Helpg my father with his jobg o Helps my mother with her jobs
o Makes the fences W] Collects the cabbages
O Digs the yams. o Picks the fruit.
Myseif:
g I sit and watch. Sometimes | halp to burn the dry leaves.
{Pupil's Book, p.38)

2. Children shouid write their own list of activities and read them to a friend.  Again
the children should mark the verb endings and the piural endings in some way.

3. Encourage children tc ask and answer these guestions when they iock at their
lists.

a How do you make the simpis present tense?
b How do you show that | am talking about two or more things?

Reading

Reading materials

Vanua Readers Headv-to-Head

‘How Taripoaliv Came to Live in Siviri’ by Eunice Simbolo | 'Hay for Ambrosia’ by Jane Buxton
‘How the Cave Valeva was Found’ by Eunice Simbolo ‘Uncle Timi's Sieap’ by Joy Cowley
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Children’s stories

Children should recount incidents that have happened to them in their family

gardens. These can be made into enlarged books and used in the reading
programme.

The following story is an example:

One déy we went to our garden 1o dig We took my uncle’s truck.  We took
yams. My uncle came oo, bush knives, vam spades, and plenty of
food.
B ~E-

My fathers job was to dig the new My father cut & stick and sharpened it
yams. Then he started fo dig the yams. He
_ was very fast.

“{Jse the yam spade,” said my uncle. R

T My uncle was surprised. “You are very
“No,” replied my father,  “Ill use a good at that,” he said.

stick.” . - e

Some of the stories should be about funny things that happen/dangerous
things/good times/and bad times.

75




information texts P

The Pupi's Book on page 39 has a flow chart of how a seed grows up. The
siciures and the text should be made into an enlarged book that can be read
together as a shared book experience. The children should be growing seeds
irt jars at the time they are reading the book, so they can see the various stages
for themselves,

e seeds are

The seeds spiif

covered wilh eqrth, pre— ' O e

T open and start 1o

the sun watms the grow under the Soon a lithe piart
e D ALFs L=

soil. The raln makes . | Grows thiough the

the seeds moist. ” earih.

e
w

When the fiower A flower grows up A grows widet
clies, tha seeds foll and stronger,
ro the ground.

There cre many
seads in he middte I grows DI
of the flower, and talier

el

(]

i

One day It grows

A flower apoedars. The bud opens. g brach
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Writing

1.

Childran’s stories

As mentioned in the Reading section, children shouid be helped o retsll
interesting things that have happened o them in their gardens. Thease stories
should be published in booklets for other children to read.

information texts

P

Chitdren can investigate one of the questions in the Fupil’s Book on

page 40, They present their work with drawings, labels, captions, quizzes for
the reader, things for the reader to do, a short 1alk, and a display. Here is an
example:

Why do Stems Grow Up and Rools Grow Down?

Look at the picture,

1 Plants know which way is up. They also know which way is down. Test#, Plant a seed upside
down. Soon the root will curf down to look for water.  And the stemn will turn upwards. This is
important.  The leaves must be in sunlight so that the plant can make its own focd.

Children write simple captions for pictures in a class book about gardens. For
example: : :

'Evlez'fy Saturd_ay_;' we pick

this place for our new b helped my mother and some tomatoes from our
garden. Our uncle’s sister to plant . the new garden. ihave ohe in
family wilt heip us. pineappie shoots, my tunch box today.

Children make lists of jobs people do in their gardens.  They can also make lists
of things they can see and do. Pictures can be used to illustrate the lists.
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Poems and rhymes

Read poems and rhymes about activities in the garden. Help the children to write
their own poems about what they like doing best when their family goes to the garden.

Singing

Sing the poems and rhymes that the children have writtern.  Make musical instruments
to accompany the songs.

Handwriting

Children practise saying and writing the words in the sound focus of the unit (garden,
gather, grass; iooks, cuts, runs, tries, passes, pushes).

Drama

Give children the opportunity to dramatize stories, poems, and rhymes they have
written themselves or read during reading time.

Artwork

Children can make a model garden using materials from the environment and pictures
of the bush as a backcdrop.

Assessment

1. Listen to children read from the story books that vou have used during the unit,
Ask children general questions about the stories.

2.  Ask the children to read their written work fo you., Use the words that children
are having difficulty with for speiling.,  Use the grammatical errors for making
language practice exercises.

3. Ask children questions about what they usually do in their gardens. Notice the
range of vocabulary and sentence patterns that they are using in their spoken
language.
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Hesources

v Stories that involve sharing, taking tums, and making choices

Skills
1. Listening 3. Reading
2. Speaking 4,  Writing

Sound focus

The sound /es/ as in the words fair, share, and wear

fair flea{ry/ share /[ea{r)/ wear fwea(r)/
hair care tear
Dair careful hear
chalr careless
airport
asroplane

Cther common words with the sound /eg/ include: their, where, there, and square.

Motes

1. This sound is difficult for most chiidren. It is mads by pu.tti;’zg two vowel sounds
together (/e/ + /a/ = /ea/y. The first vowel sound is longer than the second.

2. Most children will pronounce the letter Y’ when they are saying words like falr
and share. Usually, however, the lefter " is only pronounced in the word

aeroplane.
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Structural focus

1. Weuse [ think ... should + verb when we want to give our opinion about the right
thing to do.

Child: I think Fred should get the soccer ball.  Remember, he likes
soccer,

2. The verb to give can have two objects, a direct object and an indirect object.

| think we should give Frad the soceer ball.
{indirect Direct object)
object)

or | think we should give the soccer ball fo Fred.
{Birect objech) {indirect oblect)

We usually put the more important piece of information fast.

Here is a list of verbs that can take two objects.

(1 (2} (1 {2
to give something o someone to buy something for someone
give lend buy prepare
post seli cook bring
read promise get find
teil Dass pour make
write show cut save
pay teach keep

Funclional Focus
. Providing altermnatives

Should we give the soccer ball to Fred orfo Vanessa?
2. Showing tentativeness, politeness, possibilities

Compare:

Direct Tentative

Give the ball to Fred.

| think we should give the ball io Fred.
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Vocabulary

The new words in this unit are the words that are needed 1o talk about the topics of the
various exercises.

Christmas presenis
A soccer ball, a skipping ropse, a transistor radio, a table tennis bat, a
iable tennis ball, a fishing rod, a fishing resel, a packet of coloured
pancils, coloured cotton, a packet of needies, music, sewing, soccer, 10
guarrel over presents ..,

Giving an opinion
To agree with an ides, to disagree with an idea, o be sure about
something, to do something wrong, fo follow rules, to obey rulss, to do
nousework, to look after someone, 1o start school, to solve problems, 1o
solve quarrals, o be busy, 1o be fair, housework, ideas, rules,
piayground quarrais

Things we should do N
To go straight nome affer school, to visit somebody, 10 buy a presant, 1o
bake a cake, io tell someone about something, to pick up the broken
pieces, (o be sorry about something, a vase, a jar, a rubbish tin ...

Sharing
To share something with somebody, to wrap somsthing, to think for a
moment, 1o keep something for yoursslf, a lolly, swesets, a ha ndkerchaef
your pocket, a problem, averybody

Unfair things o
To have to do something w%* le your friends are doing somethmg exci tmg,

1o go o school with bare feet while all your friends are wearl ng sandaé
to get smacked for somsthing you did not do .. S

Apologizing for actions
To apologize to someone for doing something, to lose something that
doss not belong to vou, 1o take fruit from anocther person's free, to forget

o do something vou promised to do, o tell someone a secrat when you
are not supposed to
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Vocabulary activities

1.

N2

Hearing the new words

Many of the new words are verbs that take prepositions after them {for example,
to agree with somecne or with an idea). The best way to learn these phrases
is to hear them many times.  In fact, children may need to hear the phrases more
than 10 times before they start to use them in their own talk.

Responding to the words

it is not encugh just to hear the new words.  Children should also have fo
respond 1o the new words as well.

For example:

Who agrees with giving Vanessa the two books?  Put your hand up if vou
agree with that idea.

Miming the phrases

Some verb phrases can be mimed. Children are asked o imagine siuations
and do the actions in the way the teacher directs.

For example:

Teacher: Imagine you have five iollies. Share the lollies with a friend.
Cive one loily to your friend and keep one for yourself, Give a
second lolly to your friend and a second one for you. What are
you going to do with the last lolly?

{The children mime the aclions as the feacher talks.)

Encouraging longer answers

Encourage children to use the new verb phrases during ask-and-answer

activities,
For example.

Teacher Imagine vou have dropped a plate and broken it.  What should
you do?

Al Fick up the pisces and put them in the rubbish tin.
Teacher. What else shouid you do?

. Tell my mother and say "'m sorry”.
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Listening and speaking

1. Who gets what?

P

Help the class to get to know the children on the picture page first by
reading about them and remembering what they like doing (see p41). The
class then suggests who should get the presents.  The talk should go like this:

TeacHER:  Who shoutld get the two books?
CHLD AL Vanessa likes réadérig.
CHiLD B James tikas reading o0, We could give a book to Vanessa and a book o James.
TeacHder:  Alright, lel’s put a plece of string from the beoks 1o Vanessa and James.
Now the soceer ball.  Who should get the soccer ball?
CrHiLp G Frad, [ think. [t says that Fred likes soccer.
TeACHER: Do you agres with that?
CHiLp D Wall, girls are good at playing soccer too.  And Vanessa likes playing games.
TeacHEr:  But we don't know ¥ ghe likes playing soccer.

CHILD & We could give Fred the fishing rod because he likes going fishing. Than we could
give the soccer ball o Vanessa and both books to James.

TeacHERD  Alright. Let's try that.  Join the books o James and the soccer ball 1o Vanessa.

Continue to encourage talk that explores possibilities and alternatives.

2. What do you think?

P
Encourage children to say if they agree or diségs'eé with what the people are
saving on page 42 of the Pupils Book. When children say they agree/disagree
with an idea, ask why.

For exampie:

TeacHes:  Vhen children start school, should they begin to do some work around the house?
CHiL: i agree, but not too much work.

"?EACHE-F%: Why?

CHiLD: Children must have enough tima to do their homework from school. They must have
some fime o play ioe.  And {© read if they want to.
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Language practice

Doing the right things

P

The exercise on page 43 in the Pupil's Book gives chiidren practice with

the grammar of saying what they ‘should do’ in particular situations. Encourage
the children to work with a partner first so they become confident with the
grammar, before writing the sentences in their exercise books.

(The sentances have been completed beiow as a guide.)

Situation The right things o do
1. We should visit her,
2. We should make her a card.
3. We should buy her a present.
4, We should bake her a cake.
B, We should tall the teacher she's in the hospital,
1. He should tell his mothear.
2. He should pick up the pieces and put them in the

rubbish tin.
3. He should say to his mother, " am very sorry.”
4, He shoutd buy a new vase with his pocket money,
5. He shoulg put the flowers in & far.
Frank broke his mother's vass.

| think

Children practise putting 1 think in front of their suggestions about the right
things to do.  For example:

[ think we should visit Netty in hospital
I think we shouid make her a card.

What should we do?

Children pick up cards that describe common situations. They then say what
they should do.  For example:

Builying

An older boy is bullying you after schogot,
What should you do?

Helping

You see your grandmother carrying a heavy
baskel,
What should you do?
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Reading

Reading materials

Vanua Readers Heady-to-Head
Matow and Neiknalkas' by Kalkal Taua ‘e My Bread' by Diana Noonan
‘Pupu and Nautilus’ by Tanimo Callixto “What's inthe Cake Tin?' by Jane Buxton

Reading activities
1. Vanus Readers

Head the stories several imes with the children.  Build up an understanding of
the stories through using the pictures and by acting out parts of the story. When
the children are confidant with the stories they should read them to a friend and
read them at home 1o members of their family.  Link the stories 1o the theme of
fairmess’.

2. Ready-to-Read storles
Ws My Bread and "What's in the Cake Tin7' are suilable stories for independent
reading. You can also write parailel stories using the same sentence pattemns.

These new stories should be made into big books with the help of the children.

Here is an example of a paraliel story based on ‘It's My Bread':

it's My Coconutl

“It's my coconut,” said the rat.
"No, s my coconul,” sald the rooster.
“No, s nol” said the pig.  "f's my coconul.”

“You are all wrong,” said the black ants.  “it's our
coconut”, By this time, they had taken it all away,
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3. Three iollies

P

With the children, read the story in the Pupil’s Book on page 44.
Different children act out the siory as you read it a second and third time. The

children work with a partner to do the
The children should do the task with
confident in retelling the story.

4,  Class book

‘Ask-and-answer’ task on the next page.
different partners so that they become

Children write thelr own stories about sharing, taking turns, helping, or doing
something wrong. Put the stories in a class book and practise reading from il

Here are two examples:

Christine

{did not eat my lunch at echoof yesterday,

When { got horme my mother said, "Do not
do that again, my dear.” And she ook my
sweels and gave them to my brother.

James

WMy mother lets my ofder brother take a tum
at cooking the tea. Last night he cocked a
fish and some yams.

5 Whatls fair?

Make a wall chart showing fair and un

fair actions, Use these ideas:

Fair

Unfair

Sharing

Taking tums

Halping other people
Teiling the truin

Admitting & mistake
Thinking about other psopls

-

Mot sharing; being selfish
Not taking turns

Mot helping other people
reiling lies

Blaming other people
Heing selfish
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1. Unfairmess

P

Help children {o make a list of unfair situations. The list has been started

in the Pupi’s Book on page 46, Accept what the children perceive as unfair, but
ask them why it is uniair,

Here are some more examples:

Unialr Situations

1. Being left at home while our parenis go io the independeance celebrations

2. Mot getting a present on Children’s Day

3. Being {sft out of & game because you are too smal
4., Being teased by oiher children because vour clothes are different
5. Your brothers and sisters do not share their presents with you

2. Letier of apology

P

Help children think of different ways for sa'yi'ng sorry. They practise these
ways by writing notes to people using pretend situations.

The Pupil's Sdok gives one example on page 47. Here is another example:

Dear Murm,

{am sorry | came home late ioday after school. We had a practice session for the school
concert.

Jennifer.

3. Children’s stories

Children write their own stories about situations that are fair or unfair, Help the
children make books from their stories.
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Poems, rhymes and singing

Children read poems and rhymes about fair and unfair situations. Help them 1o wrile
thelr own poems about the situations they think are fair and unfair, Children may
choose their own titles.

The children sing the poams 1o the tunes they have made up.

Handwriting

Help the children o practise saying and writing the words that include the scund focus
of the unit {hair, pair, chalr, airport, aeroplane, care, careful, careless, tear, bear).

Drama
Give children the opportunity to dramatize the poems or the stories they have written

themselves on fair and unfair situations.

Assessment

P

1. On page 48 of the Fupil's Book there is a checking activity for the chiidren
io complete.  Notice that the task is asking children {0 read instrustions and
respond appropriately.  Encourage the chiidren to give reasons for thelr
decisions about sharing the bread roll, and who shouid get the icecream.

Ask the children to give you examples of fair and unfair situations, Encourage
the children to say why the situations are fair/unfair in each case.

N

3. Record whether the children can read the siories in the unit confidently and with
understanding.

4. Look at one piece of writing that each child has done.  Note the things the
children are doing well, Make a list of things that are not being done so well.

5. Give a vocabulary check task to see if the children are abie to use the new words
in context.
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Hesources

» Fostcards of the volcano on Tanna

. ravel brochures advertising visits to Tanna

» Fictures of velcanoes in other parts of the world

. Pictures of the damage done by sarthquakes

» Reference books about voicances and earthquakes

» information from Civil Defence about what to do in times of emergency
Skills

1. Listening 3. Reading

2. Speaking 4. Writing

Sound focus

The sound /ou/ as in the words volcane, boat, and tomorrow.  Notice that the sound
/ow/ is usually written with the letlers “o" or “0...8", “0&”, or "ow”. Other spellings
include “ew”, and “oe".

For example:
volcano boat tomorrow Cther spelling
taro coat know sew
go road low toe
no Joan narrow
helio . show
home slow
home throw
nose
ielephone

?\/‘Ieéi smdém'wiii havé difficulty with this séurid. 'ﬁememlber. that i‘t.is made up of two
sounds /of and /u/.  The second sound is very short {fof + /u/ — foul).
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Structural focus
1. Past continuous
The past continuous tense is made from wasfwere + ing form of the verb:
The ground was shaking under our feel.
The speliing sometimes changes when we add -ing 1o the verb:
shake - shaking run - running

We use the past continuous for an action that is happening in the past when we
are describing a scene:

Srnoke and fire were coming out of the volcano.
Glowing ash and red hot stones ware going high into the sky.

Sometimeas one past action “interrupts” anocther past action. We use the past
continuous for the action which was already happening and the past simple for
the shorter “interrupting” action:

Lucy was standing on the roof of the kiichen when an sarthqualke shook the ground.
2. Big, bigger, biggest
One way 1o teach the difference between bigger and bhiggest is to ask the
children to draw a small square and then make i bigger and then bigger again.

The children can then point to the biggest square.

For exampie!

the biggest sguars
This can be repeated with other nouns (a house, a canoe, a garden ...
Functional Focus

Heporting facts

We use the present simple forms of the verb o report facts that do not usually change.
We also use the present simple for reporiing repeated actions with the words always,
often, sometimes, every day ...

The lava spurts out like a founiain from the crater of the volcano.
Sometimes red hint rocks burst through the crust where itis thin and wealk.
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Yocabulary

Voicann worgds

Red hot rocks, glowing ash, small stones, smoke, fire, to tremble under
your feet, 1o shake, lava, to spurl out, to bubble out, a fountain, gas,
pipes, vents, the crater of a voleano, underground reservelr, a track to
the top of the volcano, to be thrown high into the sky, to be trapped, the
centre of the sarth, o rise, a ball of fire, to cool, a crust, the inside, the
outside, red hot, to burst through, thin, weak, to be bom, a mountain

Earthouake words

An sarthguake, to shaks, fo swing backwards and forwards, a smali
shake, a bigger shake, a tidal wave, a tsunami, 1o flee to higher ground,
to crawl under a itable, slectric wires, a strong earthquake, a small
sa*%hquake darnage, 1o faes an sarthguake, 1o causs, 1o occur, to be
hurt .

S‘im‘y wwﬁs

inthe beg nning; the sky gad a bad persm o s‘iamga yaw feei ‘fG ba
angry, a magic stick, a fire pit' .

Add othefﬁ;o'a’ds_%& the. boxes that children use in their stories, or that you use in
talking to children about volcanoes and earthquakes.
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Yocabulary activities

There are two zels of words for the children o learmn - words ussed io falk about
volcanoas, and words used to recount experiences of earthguakes.

VOLCANOES

There are many volcanoes in Vanuatu, but only some of them are aclive at present.
Unless the children live on Tanna, Ambrym or BEpi, or have visited thare, they may not
have seen an active volcano.  The new words will have to be taught by looking at
pictures of volcanoes, reading storigs or short information texts aboul volcanoes, and
by making medels of volcanoes out of sand.

. Usis cards and travel prochures, ma display of posteards and pictures

1 Using postcards and travel trooh ake a disp {f posteards and picture
of the volcane on Tanna. Ch%idram identify the interesting featurss in the
pictures and ask questions.

2. Picture story reading

P

Read the picture story in the Pupil's Book with the children (ﬁee D.48).
When the f:;midre%“z are confident with the story, use the “point {07 technigue and
*ask and answer” to help the children to process the new words quickly.

Foint to: 5 Asi and answer
# The aercplane P Quastions
. The island of Tanna i. Why is Mala going to Tanna?
s The track to the top of the mountain 2. How does he get to the crater of the
® The voicano veloano?
. The red hot rocks h What doss he sea?
. The glowing c-*h and small stones 4, What does he fesl?
going hugh indo the night sy &, Why is it dangsrous in the crater?

Wall pictures

As the unit proceeds, chiidren should rmake a picture map of Tanna showing the
voicano. Childran should label their pictures and write captions to pasts on the
wall picture.  The picture map might lock like this

T Smoidg oS arch

fire Coming out
1 s F

of +rne JolCano

trmb{ o +he top
?’w O lcano

{ i )
Aiake ok the [ool
o-? ;‘Phe u@jttan{ﬁ
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EARTHQUAKES

Most children will have felt an earthquake at some time in their lives.  New vocabulary
can therefore be infroduced as a way to help them tell thelr stories.

1. Retelling experiences

Chi édren remember the last fime they falt an earthguake. Ask these quesi ons:

Cuestion Sampie reply

Wiat were you doing? | was sitting In school. It was writing time.

A slow creaking sound: creak, creak, creak
What did you hear?

What did you do? 1 sat very, very still.  tiooked at the roof of
the classroom and | istened to each craak.

How did vou feel? Vwas puzzied for a moment. Then | began
iv feel afraid. The creaks went on and on.

What did you do after the earthguake? i taiked to my friends excitedly. | think they
were afraid too ... especially the boys ... but
thay were 100 ghy o say so.

2. Looking at pistures

Children look at pictures of earthguake damage. They i d@m:fy the damage with
the teacher supplying the appropriate vocabulary.

For example:

Windows break, water pipes break, walls crack, fires starl, soll and rocks
_ begin to sfide, buildings collapse, isunami waves smash on 1o the shore
roads crack, people are hurt’

3. Word charls

Children make a word chart that says all he feelings they had during an
sarthquake. Divide the words into groups - before the earthquake, during the
garthquake, after the sarthquake.
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Listening and speaking

B

The teacher’'s story

Read the picture map on page 50 of the Pupil’s Book. 1 is a diagram of the inside of
a volcane. Help the children to understand the diagram by building # up on the
biackboard and iabelling the paris as you go. When children are confident with the
information on the picture map. Use the ask-and-answer technique for rehearsing
the information.

For example:

]
Ask and answer §

Instructions

Work with a friend.  Take turns answering the guestions,

Questions

1. ¥ we could lock mside 2 voleano, what would we ses?
Lava rising from the cenire of the earth
A huge underground cave fifled with lava pipas going from the cave io the crater
Vents in the crater floor where the lava bubbles out

2. if we were standing on the edge of the crater looking down into it what would we see?

Lava spurting out of the vents
Hed hot sfones, fiery ash, and lois of smoke going high info the sky

3. What would vou feel?
The sarth irembling under your feet
4, How does a volcano start?

There Is moften rock inside the earth.  Sometimes the earth cracks and lets the red hot rock bubble
ouf through the crack,
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Listen ang draw

Children should draw their own piciures of the inside of a volcano by foliowing
the teacher's instructions,

For example:

Teachern

a  Draw the oulside of the volcano. Don't forget o draw the crater.

b Now draw four vents in the floor of the volcano.

¢ Each vent goes to a cave of lava. Draw the pipes that iead to the cave.
Draw the cave of lava too.

d  Thecave of lavais on top of a crack in the rock that leads o the centre of
the earth. The lava is coming up that crack and filling the lava cave.
Draw the crack now and show the lava coming up through the crack.

g  Now let's go back {o the crater. What is coming out of the vents? Yes,
that's right. Lava, red hot rocks, glowing ash, and grey smoke. Show all
those things coming out of the vents,

f Some tourists are climbing ihe mourntain 1o look at the volcano, Draw their
truck, and the path they will walk along.

g Now colour your picture.  Write labels and captions.  Show your picture

{0 a friend.

You should pause after each instruction so that the children can draw that part
of their picture.  As the children ars drawing, you should repeat the instructions
by talking about the drawings that the children are doing and by asking the
children to talk back what they are drawing.

For example, the teacher might say afier giving the first instruction:

Yes, that's right, Pita. You've drawn the outside of the mountain and
you have drawn a large crater, SRR

95



Reading

Reading materials

The Pupil's Book contains a number of texts for children to read:

o Letter written by Tony O information about earthquakes
G My teacher’s story 1 Earthguake rules.

o My grandfather's story

Reading material can also be made out of the children's experiences, and from stories
they write,

HReading activitles

Ny

comale

My grandfather’s story

Children read the grandiather's account of why Mouni Yasur is an active volcano
(sse p.51). The following comprehension guestion can be practised by the
children:

Ask and answer

Instructions

Waork with & friend.  Take tums at asking and answering the qusstions.

Questions

1. Who put Yasur in the mountain?  Why?

2. How do we know Yasur is still in the mountain?

3. What does it mean when we feel the sarth remibiing?
4. What does #t mean whan we ses the fire In the crater?

Wiy is i dangerous o go oo close to the orater of an active volcano?
g g
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Measuring earthguakes

Head the iext with the children and ralsie the information to their own

P

axperiences of eanthquakes (see p.b2). Make a quiz for practising the

information in the fext.

Earthquake rules

Children read the earthquake rules 1o a friend and then test their friend’s
knowledgs about what to do in an earthguaks (see p.53).

Children practise obeying the rules.

P

Add some more
advice to the rules based on what the children say or what people in the iocal
area usually do. . Write rules for the class to follow if an earthquake strikes.

r’ - N
Eorihouaoks Bules
if vou are in a bullding and the ground is shaking very
’O"JC“ES‘;EI S .. : . o ,f"*ﬁmmmmm“\,
1. Crawiunder gtabie orabed,  / \
i you ara at schaol, craw! under 3
vour desk,
2. Whan tha shaking stops, go
outside, Keep away from the
buliding. Keep away from
alectric wires,
3. Checktoses that your Srothers
ard sisters and friends are al right.
4. Do notgo down 1o the seal
L Wailk to higher ground. .
. [‘
,fl' b
AT
STy R
Checking A
K Ask your fiisnd 10 say the ruies fo your
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Writing

1.

Picture story

Children practise the story with the teacher before writing i in their exercise
books. The story can be made into a book using the children’s pictures. The

book can be used for reading practice.

remember it is only a guide.
about the evenis in the pictures,

The story should read like this, but

The children will have their own way of writing

Lucy and the Mangoes

On Saturday morning, Lucy climbed on to
the kilchen roof (o get some mangoes. Her
brother stood on the ground and walched
het.

Suddenly the ground began o shake., The

kitchen roof shook too,  Lucy was very
frightened, She hung onto & branch of the
mango trae.

SE.

The ripe mangoes fell on to Lugy. They fell
on fo the reof and on o the ground,  Lucy's
trother caught three and put them in his
packet.

.3




Experience story

ncourage children to write their own story about voicanoes and sarthquakes.
These stories should be made into a class book and used for additional reading

practica.

Here are two examples:

John

This & the volcano on Ambrym. | saw # from
the plane.

- ! saw the crater,
s | saw the fira,
® i saw the ash cloud.

| sat in my seat and was very frightened.

Margarat

My mother told me this story.

“ remember a big earthquake when | was at
school,  The boys ran oulside and some
began to olimb the trees. | don't know why.”

Information cards

It your school has a library, encourage the children io find information about

volcanoas and earthquakes:

The children should then write a Fact card’ for

other children to read. They write quastions on the back for children to answer.

For example!
Front Back
Yoloanoes Under the Sea Guestions
There are volcanoes under the sea too, The 1. Where else can you find volcances?
lava bubbles out through hot spols at the 2. Do these volcanoes work the same way
hottem of the sea. The lava makes as volcanosas on land?
mountains ynder the sea. Some islands are 1¥es ohlo
ihe top of volcanoes made this way. 3. What happens o the lava from
unddersea volcanoes?
4, {raw an undersea volcano. Label the
parts.

899




Poems, Rhymes, and Singing

Help children to write thelr own poems, rhymes, and songs associated with volcances
and earthguakes.

Handwriting

Encourage chiidren o use their best printing when they write for the class book.
Notice the letters the children are not making neatly. Show children how tc make
those letters again and then practise using vocabulary from the unit.

Drama

Children can dramatize voleano and earthquake siories they have heard, read,
or experienced for themselves.

Dramatize an earthquake striking the local area while the children are doing
different things. The children role play the rules they should follow and the
sxperiences they might have.

Assessment

o

:C,Q

There are a number of irnportant new words in this unit.  Many of the words are
technical words, and the best way to test them is through children drawing and
labeliing pictures.

Some of the reading texis give information about voicanoes and sarthquakss,
The best assessment of the children’s comprehension is whether they remember
the information and relate the information to their experiences.

During writing, check to see how many sentences the children are writing. By
now they should be writing at least three or four sentences in their stories.
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Hespurces

* Safely posters, health posters, and first aid posters

% Pictures that show children in unsafe situations

Skills
i, Listaning 3. Heading
2. Speaking 4. Writing

Sound focus
The sound /w/ as in the question words whal, when, where, whv.

Notice that ‘who' is pronounced /huy/.

Structural focus
1. Using reflexive pronouns
leut myseif on a piecs of glass.  He cut himself with a knife.

The reflexive pronouns are set out in the following table:

Fronouns Reflexive pronouns
i myself

You ' - yourself

he himself

her herself

B o isel

we ourselves

you yourselves

thay themssives

one ongseif-

01



Motlice:

a
o
Mot

We use reflexive pronouns when the subject and oblect of the varb are the

SaAmMe paerson.

%ffaiaf‘ urnt haerseif on the iron
The cat washed itself with iis paws.

We often use reflexive pronouns after these verbs:

| Verbs in this unit Other verbs
to burn yourssi 1o anjoy yourself
to cut yourseli to teach yourself
to hurt vourself io behave yourseif

We sometimes use reflexive pronouns for smphasis.
them at the end of the sentence

[ painied the picture myself,
(This means that nobody sise helped me

ng the short form of "have get’ (o say what is wrong
Pve got a prickie in my foot

She's got a scrafch on her leg.
MNora’s got a cut on her fingst,

1

1 this case we

Long form Short form
P have got Pve got
You have got You've got
He/She/lt hag got He's gu;fSﬂe’s got/lf's got
Wa have got We'va got
You have got You've got
They have got They've go

otice that we just use had whaen we are talking about the

! had a prickle in my foot.
She had a scratch on her leg.
Nora had & cut on her finger.

asi.

U

-y
[
o



Funclional focus

Asking guestions when a person has hurt himself, or herself

Question Answer

What's the matier?

)
What's wrong?, ) | cut my foot.
What happened? 3
Whare's the prickle? Look, it's here.
About the theme
Firat Aid

it is important for children:
1.
2.
3.

To recognize common dangers in the homs and in their environment
To do the rigit things when there is an accident i
To know how to keep themseives safe.

The unit also asks children 1o take responsibility for keeping the environment safe for
other pecple.

Vocabulary

Accident words

. elecirical things ...

A kettle, bolling water, & box of matehes, sharp knives, medicing boitles, a broken bottie,
broken glass, a rusty tin, sharp nails, rusty nails, a rake, sharp things, pointed things, a
bush knife, fishing hooks, a fishing knifg, to ly a kite near power #nes. 1o bum your
armiyourself, 10 cul yoursell, 1o cool the burn with cold waler, o cover the bum with a
pandags, to break the blister voursalf, to cut your finger, o wash a cut, 1o cover a cut with
sticking plaster, to wash the cul, to dry the skin, to cover the cut with the sticking plaster,
10 be stung by a wasp, 1o take oul the wasp sting, to fiick the wasp sting sideways with
your fingemnall, 2 splinter of wood, a piece of glass, a clean needle, {o fall in the sea, to
drown, to swallow small things, to choke, o play with matches/near the fire/near the stove,

Yocabulary activities

1,

Help the children to recognize and name dangeroua ?h;ngs in their mnvxronmem

Use p:ctur@s o start ‘i:h 5 taik

Saymg why Ask ai:a{mi aangemus thmgs in ‘ihe envsmﬂmem - Encourage
children o say why the tems are dangerous. - s

What sheuld you do? Encourage children fo act responsibly when they see
dangerous things. Forexample:

Put sharp knives away. Pick up broken glass. Put medsmne on a high shsif.




Listening and speaking

Picture reading

P

Children identify the dangerous things in the pictures on page 55 of the
FPupil’s Book. They are encouraged to give reasons why the items are
dangerous.

For example:
TeacHER: What is dangerous in the picture?
CHILD: The keitle on the stove.

TeACHER: Why s that dangerous?

CHILD: The baby might reach up and pull it off the stove.,  The hot water
would burn the baby badly.

TeACHER: Yes, that's right.  We must never leave a baby in the kiichen with
pots on the stove. What else is dangesrous?

CHILD: The medicine potlles.  The baby might climb on to the chalr and get
the medicine.

TeACHER: Yas, we must always put medicine away in a high cupboard, so young
children cannot see the bottles.

Children’s experiences

Chiidren tell about accidents that have happenad to them when they were young.
The stories should be written down and made into reading material for the unit,
Taiks

Ask a Red Cross nurse to come and give a demonstration of what to do when a
child injures her/himself. Make pictures of what the nurse says. Label the

pictures and display them on the wall. Children can then give talks using the
pictures, and their own demonstrations.
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4. Giving advice

P

The children pretend that accidents have happened to them (see p.56 of
the Pupils Book). They tell their friend what happened. Their friend tell them,
in turn, what to do.

For example:
CHiLp A | have burmmed myself with the ron. Look, there is a blister on my leg,
CHILD B: Oh dear, that iooks bad. You must do these things:

First: Cool éh@ burn with Q@ié water for 10 minutes.

Second:  Cover the burn with 2 clean bandage. i you don't have a
pandage, cut a clean piece of cloth and wrap it arcund
VOour ieg.

Third: Do not break the blister.  Leave it alone. And don't poke
a needls inlo &

You should role play the situations with various mambers of the class before the
children work with a pariner.  Encourage the children 1o say more by filling in the
details.

E’-‘%@aiﬁiﬂg

Reading materials

£

(. Reading material that has been made by the teacher from the experiences of
children are imporiant in this unit. At least two enlarged books should be made
and read with the children. In addition, the children’s own writing should be
published by them in book form.

2. Information pamphleis from the health clinic and from the civil defence can be

adapted and made into a class book for co-operative reading.

3. Animal rescue stories give added literacy experiences to the unit.  For example,
the Heady-fo-Head story by Rae Colling and Craig Marton s about a small girl
rascuing a lamb thal has lost its mother.
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Reading activities

e cda

Safely rules

Fut satety rules on cards ar on charls,

They then test sach other on the rules.

For examplie:

Here are the rules that have been printed on page 57 of the Pupil's

Hook.

Three other rules have heen added 1o the list,

P

Children raad the rules o a friend,

1.

2.

Looking after Bables

Salely rules

Watch very young children near water.  They will {ali in and drown.

PDon't give bables small things o play with.  They will swallow them and
choke.

Don't let bables play with sharp things or pointed things, They will cul
themselves,

Don't et yvoung children play with matches.  They will burn themselves
or set fire 1o the house.

Walch babies near a firs, near the stove, near bolling waler, or near
aiectrical things.  They wilt burn themseives.

Be carsfu! of babies near steps.  They will fall down the steps and hunt
themssaives,

Don't leave the baby by itself near sand or dirt. The baby wili eat it

Take all the bones out of the fish or chicken before giving it to the baby.
Rahies sometimes choke on fish bones and chicken bones,
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Maling rules

Children can make up other rules.  For example: rules about knives, rules about
medicine, rules about electricity, rules about fishing, rules about kerosens,
petrol, and gas cylinders.

For example:
FULES  ABOUT MEDICINE RulEs ABOUT KEROSENE
A efga Hhe medicing on [ teep Hhe +op on +Hhe
wgh Shelf . Herosene botrle

9. Follow Hwe mstruchons
C?;;r?/wuz’@

[N

- Label Hhe bottle carefuily.

. Do not, Fhrow herosene
3. Do not use ﬁf?(?f%é}f orn o borning Lire
persons medicme . '

£

4. Be e /g Careful wher

& Fuysh +the medicing you Fill o kerogene
aven I gyov are feeling /a%p
betlor .

Stery reading

P

Read the story on page 58 of the Pupil's Book with the Chi?di"%i”* until they

are confident in reading it for themselves. Then they should take turns to read
it 10 a partner. . Comprehension is checked by doing the ask-and-answer
questions on page 59.

Additional reading.

Use other stories from the Vanua Readers or from the }?eédymfowf?ead series
gither for independent reading or for shared reading. Parallel stories can be
developed with the children and made into books,

Home reading

Fach wesk children should take a mac% ing &}oak h@m@ o ehare wi ih Gi‘her family

“members. It can be g school book or one wiitten by the child him/herself. 1t is

a ge{}d idea o ask the parenis 1o sigrt & spacial ‘Home Reading Card’ to show

- that the rea{img has been done The chiid makes the {;‘aa’d and d@cemtes itin
an interesting way. : SR
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Writing
B

1. Jderry’s bicycle Lo

The story abeout Jerry has been told through pictures and through text with gaps
in it {see p.60 in the Pupli’s Book). Develop the story with the children.  Then
they praclise telling the siory 1o a friend before making it into a reading book with
their own ilustrations. The book can be iaken home for reading to family
members.

Jderry’s Bicyele

This ts Jerry's new bicycls. On Saturday, Jerry rede along the road.
He saw John and waved 10 him.  He did not
ook at the road.

The frontwhes! hitastone.  Jerry fell over the LA wornan tock Jerry 1o the hospital,
handlebars on 1o the road.
“Look where you are going next time you
ride your bike” said the doctorn

%]

o

2. Giving advice

Make cards simiiar to the one on page 61 in the Pupils Bock. Children role play
the incidents and practise giving the advice. As a last step the children can
write the advice down in their exercise books, or on reading cards. As always
the children should iliusirate their work and write iabels and captions for their
pictures,
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3. Children’s experiences

Children will have many stories to tell about getting hurt and what happenad
after that. The stories should be written down, collected into a class book and
shared at reading time. Two examples appear below:

Patriak

!
o

Dorothy

This boy was being silly.  He threw a knife My brother was hitling a nall into a plece of
at a ripe pawpaw on atree. He missad, wood with my uncle’s hammer,  Ha missed
His friend tried o calch the knife. o the nail and hit his finger. |t was very sore.
him very badly.

Poems and rhymes P

Head the poem on page 62 of the Pupil's Book with the children. Encourage the
children 1o write their own poems and rhvmes, publishing them on poem cards.
Singing

Help children io write 'safely songs’ and songs to comfort people who have hurt
themselves in different ways,

Handwriting
Children practise saying and writing words that use the /w/ sound:

what, when, where, why, walch, waler ...

Drama

Give children the opportunily to dramatize storles they have written or experiences
they have had with accidents, first aid, or kesping themselves safe.
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Artwork

Give the children the opportunity to illustrate their stories, or make their storles into
enlarged books. Make safetly posters and murals that can be displaysed in the
classroom or at home. '

Assessment

1. Listen to children read from the story books thatl you have used during the unit.
Ask children general guestions about the slories.

FA

Ask the children to read their written work (o you.  Use the words that have been
misspelied for spelling, Use the grammatical errors for making language
practice exercisss.

3. Ask children questions about what to do when particular accidence happen.
Notice the range of vocabulary and sentence pattemns that they are using in their
spoken language,




Resources

® The best resources for this unit are siories, expsriences, and imaginative piay
situations that involve secrets of different kinds.,

Skills
1. Listening 3. HReading
2. Speaking 4, Writing

Sound focus
The sound /s/ as in secrets, whisper, surprise, promise

{Notice that the lafier '¢’ for plural is ususlly pronounced /2/, but following the sounds
A, Ipl, Bl i, and 79/ 1t is pronounced /s/.

Language focus
Structural focus
1. Using ‘can’ to give permission

You can coms to my house affer school fﬁ-’fﬁjf
You can come with me o see the cave.

2. Using "that’ 1o refer o and emphasize things thal bave siready been
mentionad

Dorotfty wants to fly an aeroplane.  That Is her secref wish.

Functional focus

et

Labelling interesting things on 2 picture map
2. Yriting a letter, keeping a ﬁ%;ﬁéﬁ?y;wﬁﬁﬁg meésagés in é@zsi_ﬁ@é.
3. Prodicing direct Spémh in storiss

My mother does not nk@ a::af% _“???éy put fféa$ on your _é;?@df__” s?;e
afwayssaysfsmﬂ ' : sl R A TR
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Yocabulary

Secrets

A secret, to have a secret, o tell a secret, to share a secret, to whisper
a secrat, to keep a sacret, a secret friend, a secret place, a secret hiding
place, a secret wish, a secrgt diary, a secrel dream, a surprise, a
promise, to Keep a promise, to break a promise, a tree hut, a lockout, a
rope ladder, to pretend, treasurs, a treasure box, a treasure map, o
bury, a copy, a track, a bridge, a pond, a swarmp, fear, thin, a sheller, a
food safe, to float, 1o hide, to be pleased, a vachi, a locss tooth, to
wriggle, a fairy, fairies, a tyre tube, a piece of rope, a sledge, cardboard,
fast, faster, fasiest

Yoecabuiary activities

1.

The words in this unit are best learmned through talking about the pictures in the
Pupif's Book and using the children’s experiences with the theme.

Encourage the children to draw secret places and label thelr pictures. These
pictures can be displayed as a mural,

3. More new words will be experienced in the stories you choose for reading, and

in the stories children write for you. Keep a class dictionary. Choose words
from the dictionary for speliing.

Listening and speaiing

1

Picture reading

P

The aim of the activity (p.63) is help children understand the various
kinds of secrets they have or tell to their friends. Help the children to read the
secrets in the speech bubbles and then io role play the incidenis with a friend.

For example:

CHiLp A Jennifer, it's my birthday today. Please dor't tell anyone.  You can coms fo my
house afier school. My mother has made me & cake.

CHILD B Happy birthday, Jennifer.  1'd like to come to your place after school.  And | promise
not to tell anyone.

Children reply 1o the secret.  Notice also that they can expand on the words in
the speach bubbles,




2, Telling secrels
Children tell a secret io a friend.  The friend promises not fo tell the secrst to
anybody, X
3. Becretl dreams _ P
Children say what their secret dreams are.  These can be written down and
used for reading cards. There is an example of a secret dream and a secret
wish on the piclure reading page (p.63 in the Fupif’s Book).
4. Interviews
Children interview their friends.  They use these gusstions:
fam giving vou two wishes.
What is your first wish?
What is your second wish?
The children racord their friends’ wishes on g card.
MNams First wish Second wish
James To play basketball in America To own a socesr bali
Dorothy To visit France 7o find soms gold
Afterwards, they cah rapeat their friends’ wishés to the class.
Reading

Heading malerials

Chil

Vanua Headers Heady-fo-Read stortes

The Story of Tolamb Atoll' by Blaise Tao tumber Gne’ by Joy Cowley
The Boy and the Devile’ by Kathisen Niurie The hoat’ by Sue Fuller

dren’s stories:

As abways, children wili have thelr own stories'to tell that involve mysiery, secrets and
private things. Hslp them write these stories down and publish them in interesting
ways, They ars an excellent source of reading and an excellent means of language
develocpment.
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Reading activities

1.

R

Dicture latter

P
Talk aboui the picture of the tree hut on page 84 of the Pupil's Book,
Read the tetier with children. Relate the things in the letter o the picture.
Buried treasure

P

The children breal the code in order to find out what is in the treasure
pox (see p.65). They read the picture map al the bottom of the page and find
the way to the tree hut from the children’s home.

Picture story

Aead the story on page 66 with the childran.  The children can help you make
it into a big book. Thers are some comprehansion guestion for the children to
do. They should only do the comprehension questions when they are confident
in reading the story.

Additional stories

Use the stories from the Vanua Readers and the Feady-to-Head series In the
usual way. Remember to dramatize the stories as ong of the follow-up activities.
The stories should always be available for independent reading in spars time.
They should alsc be In a system for taking them home o read fo family
members. The books should be placed in folders 1o keep them safe.

Writing

Plcture story

Bulid up the picture story with the children (see p.87).  Give plenty of opporiunity
to praciise ielling the siory before writing it down. Some children should maks
the story into a book for reading at home and to other children. The full story is
given below, but remember that the children may tell i diffsrently, and perhaps
irr a more interesting way.
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1.

Picture story (cont.}

The Boat

hoat deifting in the lagoon.

“t

Oy Baturday, Jennlfer and Pila found a

They hid the boal In the mangroves and
coverad it with coconut fronds.

P %5'1 Hove you seen my boat?

Yeas, we'll show i o vou, 1

beach

%37

“Have you seen my boai he said.

Jennifer.

The naxt day thers was a man on the

“Yes!l We'l show i o vou,” sald Pita and

The man was vary pleased 1o see his boal
agair.

“Come to my yachi,” he said. ) will take you
for a szl Your mother and father and
brothers and sisters can come jeo.”

Secret aﬁéary

L ’“‘%”hss isa very ;mpvﬁam aciwﬁy i,»hs dmﬁ sma;d mw be keﬁep ng a.
. diary that they writs In regularly.  Someatimes they write in thelr diary at school,

?3

At other times. thay should. write in the diary at home. At ieast two eniries a
week should be made. There are four @xampéﬁfs of what children could write in

. _ihe Fupil's Baok o page ma

Notice ‘i:hai: %é’*esa fexis can be used ‘fcn' adcé Qnai reaf:i;ng gz‘as’f ce. @h drer-

- should put them on cards thal look like pages from a diary... .
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Poems and rhymes

p

Read the poem on page 68 with the children. Read i together several

times for enjoyment.  Return to it on different days. Encourage the children to
learn it by heart. Give opportunities for saying the poem with actions or through
song. The poem should be written on a poem card and mads available during
independent reading and for home reading.

Encourage children to write their own poems and rhymes for the unit.  Publish
them on poem cards.

Singing

Write songs to accompany the storias and aclivities in the unit.

Handwriting

Children practise saying and writing words that use the /s/ sound:

Saturday, secrels, sea, sail, sister ...

Drama

Give children the opporiunilies to dramatize stories that they have wrilten or
experiences they have had with the thems of the unit,

Aesessment

AN

OPE——

Check iask LF_;.,.

There is an ask-and-answer activity on page 70 of the Pupil’'s Book. Childran
should repeat the activity with three or four friends in order to develop speaking
fluency.  Lisien io the childran and observe who are managing the task
confidently and wha are struggiing with the language. The children who are
struggliing should be paired with confident children at least some of the time.

Listen to the children read the varicus stories in the unit.  Ask guestions about
the stories and about the Husitrations,

Notice the senlence structure and puncluation in the children’s written stories.
Build lessons around mistakas that are being made freguently,
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Resourees

® Photographs,

{:tums of activ

ities associated with hums":g

® Hesource peapie from the village who can alk about hunténg i eariier times

e Vanua Headsrs, Heady-to-Read maierials, and children’s stories that have a

hunting theme

Skills
1. Listening
2. Speaking

&angu@gefﬁ@ms

Sound é‘@ws

3. Heading
4. Writing

When yau arg s'en%ncmg the past tense forms in speech the ;:}reﬁuﬂcia?zon of the -ed
varies, depending on the preceding sound. :

For example:

14 Jdf - J-id/
stopped died decided .
cooked tried needsd
looked: called. started -
‘asked . lived -~ walted
jumped saved wanted

The base word ends in a
unvoiced sound

The base word ends in a

yoiced sound

The base verb ends in /t/
or /d/
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Structural foocus

1.

Using used {o + base verb in sioryielling in order to say what happened
regularly in the past, but does not happen now

My grandiather used fo make bird traps out of coconut fibre.
After a strong wind, we used to put a trap on little trees in the bush.

Notice that would + base verb Is ancther way of emphasizing repeated actions
in the past during storyteiling.

In haif an hour we would cateh ten birgds,

Using the past simple for actions that foliow one another in a story o mark a
sequence of actions.

For example:
We picked the birds out of the trap and squeezed their necks.
We pulled their feathers out at home and cooked them wiih
vegetables.
For regular verbs we add -ed or -d.
oull -+ pulled use —  used
The spelling sometimes changes.
stop ~  stopped try —  tried

Some verbs have special forms.

make -~ made o —  went
take - took buy —  bought
catoh - caught y - tflew

Functional focus

1.

Hecounting a personal experience by mentioning who was involved, when and
where the event took place, and detailing the sequence of events in the order in
which they happened

Making a personal comment about the events.
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Vocabulary

The following vocabulary is used in the activities in the Pupil's Book:

Actions

To make a bird irap, to pul, to caich, to pick a bird out of a trap, 1o
squesze a bird’s neck until it is dead, to pull the feathers out, 1o cock, to
hunt wild animals, o kill, 1o put something down on the ground, to run
away homs, to remember, to cut something open, 1o hide in the long
grass, to stand under a tres, o carry a gun, 1o bark, te place, to carrv a
hunting spear, 1o shoot an animal, to clean an animal so that it is ready
for cooking ...

interesting items and places

My grandfather, my grandmother, a bird trap, coconut fibre, a strong
wind, the bush, vegstables, hunting spears, igll grass, our dinner, an
axe, the grass, piglets, members of my family, the pig's stomach, a wild
pig, long tusks, a gun, an umu, a flying fox ...

Vocabulary activities

1.

Dramatic storyisiling

The new words in the unit are bast mtmduced through stories that children, or
invited guests, tell about hunting, The stories can be acted out so that the
meaning of the new words is clear through the actions of the storyteller.

Picturs stories

P

New words can also be ﬂiroducecé t*zmagh r@adzng ;3 icture stories about hunting
with the children. Agasﬁ ac’zmns shoul d mccompany the reading of the staries.
An exampie of a P icture story ag:&;sears in “{ha Pupsf s Book (p.71).

Experiences

terns that are used to catch or hunt animals can be displayed. Children should
draw the items, and make a mural from their drawmgs Labels and captions
should be addad o the murai '

F’;cﬁu%s photagvaphs aﬂd drawmg\; pr@v ide ami?‘-ear Kind of f:f;t}porium?y for
introducing the language of huniing.- :
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Listening and speaking

1. Picture story

Build up the story on page 71 in the Fupil’s Book by asking guestions about the
pictures. Then read fhe story logether, with childrern ioining in as they become
confident with the new words. It is best to use an eniarged book to introduce
this activity, Some of the gquestions that you shouid ask are set out below.

Page Key guestions

i What did the person's grandiather used 1o do?

By

Where did they used to put the bird trap?
When was the best time?

How many birds did they used to catch?
row fong did it take?

3 What did they do then?
How did they kill the birds?

4 How did they cook the birds?
What did they do first?
Second?

Third?

Afterwards | Have you ever caught birds that way? Tell me about it

What part of the story would you like 1o do the best of all?

0 Make the bird trap,

1 Hang the bird trap in the free.

T Walch the iittle birds gst caught.

1 Taks the birds out of the trap.

o Squeesze their necks unill the birds are dead.
o Pull the feathers off.

o Make the soup.

o Eatthe soup.

Whiat part of the story would you not like to do?

Is It cruel to calch birds this way?
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Listening and speaking (cont.)

2.

Mental hide-and-seek

P

Say to the children, “i am looking at Sameih’ng; i the picture. What am |
iocking at?” The children try fo quess what you are looking at.  As a variation,
rive children cluss.

For example:

i am iooking at something. it is hiding in the tall grass,

When children are confident with the new vocabulary, they should play the gams
with a frisnd.

Reading

1.

P

Shared reading
With the help of the ché%ziréﬂ, read the story about ‘a lucky fﬁ:hédkeﬂ’ {Pupil’s Book,
p.73). When the children are confident with the story, they should read it to a
friend.

Ask and answer

P

hildren work in pairs.  They practise asking and answering the

guestions on page 74 uniil they are able to retell the story of the lucky chicken
through responding coniidently 1o thelr pariner's questions.  Encourags the
children to say more and aven ask their own questions.  When children are
ﬁaam ai‘ ﬁ‘m amwﬁy, iaw ihem i iaﬁeﬂ’ecm‘d their mzx E '

ﬁ@m@mber each child shmuiﬁ have a turmn at asking and answering ths
questions.

Vanus Readers

Select a story fromthe Vanua F?eadefs avd turn it into an enlarged book. Read
the smry usi ing ?h@ lesson pians for shared book experiences.

Eﬁd&g}aﬂﬁ@ﬁ‘i r@acﬁmg

Have s‘ignes aval ab!e ihaﬁ e%aﬁer chiidren at the schcsi have Wm‘ten ané made
into reading material for your class.  Each child shouid read at lsast one of these

stories 1o another child or to an aduk. The s*{ary shamd h% enteraii into the
child's reading log.
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Story writing

Children should be encouraged 1o tell stories about hunting experiences. These
stories should be made inte reading cards for other children to read.

For exampie;

Too Lilts

i am oo litile fo go hunting with my aider brothers. So [ walch them:

1. Chimb into tha truck
2. Gio off with the dogs
3. Come back with a wild pig in the back of the truck,

[ am sorry for the pig but | stiil want to sat it,

Bty

Cloze activily

P

Children read the story with a friend and choose a good word to go into
the spaces (see p.75). When the children are confident with the story, they
should come and read i 1o the feacher.

The story should read like this;

Early Memories

Fam remembering my grandmother.  She had a pig with eleven _piglets {1} inside her,
walting to be bom.

Cne day my grandmather (2) said to the members of my family, “We need & _pig {3
for a feast on Saturday. Kill that one”

Sothey _killed {4)the pig. They __cul {5} open her stomach and took the baby pigs
out, They _bured (6} them under a coconut tree.
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Poems and rhymes

Read poems and rhymes about wild animais in the bush. Help the children write
thelr own poems about huniing.

Singing

Children sing hunting songs using English, Bislama, and the local languages of the
area.

Handwriting

When children prepare thelr stories for a class bock, they will be using their best
printing. L.ook at the letiers that are not being formed confidently and practise them
using the vocabuiary and seniences from the unit,

Read and draw o

Children read the seniences on page 76 of the Fupil's Book and draw appropriate
pictures.

Drama

1. There are many situations associated with hunting animals in the bush that
can be used for role play and drama.

2. Give chiidren the opportunity to dramatize the stories they have wrillen or read
during this unit. '

3. With the children, write a short play. Help the children io make animal masks
and imaginary hunting weapons. Ask other people to come and watch the
play.

Projects

Encourage children to find out information about hunting from resource people in
the village. Ask parents to help with this work.  Children should present a short
talk on thair topic and answer questions. The information should also be displayed
in visua: and written form.




Assessment

As well as cbserving how children are responding to the various exercises in the
Pupil’s Book, you sheouid give children experience of responding to and using the
janguage infroduced in the unit.  Here is an example.

Cheok Task
1. Name four wild animals in the bush.
a b
c o
2. Draw a bird trap.  There s one bird caught in the trap.  Labe! your picturs,
3. Imagine your father and uncies are going 1o the bush t© find & wild pig.  What will they izke

with them?

4. HRemember the story about! the lucky chicken. What did the feacher ask the fittle gir! to do?
3 White your own story about going o the bush with vour family i calch a wiid animal,
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Hesources

s Pictures of people communicating in different ways

® Exampies of newspapers, maga?‘ﬁes lettars, and notices

® Pictures of teslephones, television sels, computers, and other examples of other
modem communication systems

Skiils
1. Listening 3. Heading

2.  Speaking 4, Writing
Sound focus

Words like communication, invitation, and conversation end with the letfer pattern
fion”. This latier pattorn s pronounced /fen/.  Other words ending with this letier
pattern are coltection, relation, position, action, nation, and fraction.

Language focus

4

. Using the basic f@?m of the verb for i?‘zﬁs ?ﬁé%@wmg ségmém acts:

Speach acis Lxampls’
1. Giving instructions Bring a botlle of waler with you,
2 inviEng. _ ' Please come jo my bi rzh{fay party on %amwiay
3. Warming Be careful, - The stones are siippery.
4, Advising 8it in the shade o eat your lunch,
5. . Reqgussting .- A Pleass, come with me io the market aier school, .
8, Expressing good wi &aeb . Have anice dayl

Moties there are no endings on the verb and usually there are not subject parts
in the senitence. o

2.  Using “can y@m - cand “could you...” to make mmtaﬁzms and requests
more g@mai@ oF more %@ﬁﬁaﬁim

@aﬁ ;mgg corme w;ff; mea z*a z‘hg ma:’f@f aﬁﬂr smmf ﬁ?@m‘%’ﬂ?

Could you come with me to the market after school, please?
{More polite; more tentativel




Yocabulary

Actions

To read a newspaper, to read a book, to read a lelter, o listen t¢ the radio, to watch
television, to walch a video, to walch a play, to talk on the telephone, fo give a speech, o
listen to the pastor in church, to listen to the village chief, to work on a computer, 10 send
a ietier, io send a fax, to read the sign, io obey the sign, fo write a letter, to wiile a
message, o wrile a note.

People and their jobs

A journalisi, a printer, a news broadcaster, a iechnician, a Keyhoard operator, a
swiichboard operalor ...

Technology words

Communication, mass media, lransmitier, sateilite, satellite dish, receiver, cell phonies

People with special communication needs

A blind person {bralile}, a deaf person (sign language)

Yocabulary activities

1.

Children should learn these words and phrases by faking part in experiences
involving communication, or through rele play in imaginary situations.

it is important to have library books that show how modem methods of
communication work {telephones, radio communications, cormputers, facsimile
machines, {elevision, video ...}.

Frojects can help students fo build up word knowledge in the area of
communication,

Experiences with different forms of communication

These experiences should be racorded in books produced and illustrated by the
children.




i.istening and speaking

1. Pioture reading

Use the pictures on page 77 of the Pupil's Bookto introduce some of the
new words and phrases associated with the unit.

Tell a story for each picture.  Children lislen to the story and point {o the
appropriate picture.

2. Remembering messages =

Hole play situations whare chiidren have to listen to massages and remember
what they have been told.  There is an example on page 78 of the Pupil’s Book.

Children listen to the messags several imes.  When they are confident that they
can remember the message, the children work in pairs.  One person asks the
guestions on the pupil’s page and monitors their frlend’s answers.  In a variation
of this activity, the children work in threes with one child giving the message, one
chiid asking the questions, and one person giving the answears,

Language practice

P

Children practise making a message polite using ‘Can you ..., ‘Could you ...,
They also practise conventional ways of ar ;gwwmg a telephons (see p.79). One way
i:c fill in the b%aa%{s appears bei{m

Monday _ Fhone Messags
‘Dear Tor, o N
: Lessy picks up the phone: “Hullo, 'm Lessy.”
Can you come {o my house after school,
please? | have something fo show you. *Hulio, Lessy. #'s John here. Canispeakio

your grandmother, please?”
Your friend,

o _ Then ! c\sqy says: “Jus’t a mm! !19 !wii! go and
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Reading activities

-
i

F}'?

Messages

P

Make messages for children o read ke the ones in the Fupil’s Book on

page 80. Children fake tums at picking up 8 message, reading i, and then
saying what they have o do.  Wherever possible, children should act out the
message with 2 pariner.

Latlers

Arrange for children o receive letters from pupils in another school. Children
read their iefters pr%wtéﬁ%\/ They read the ietter aloud to a friend.  The |
should be replied {o n writing time and postad to their new friends.

Enlargsd books

Some stories make use of lellers and other forms of communication.  Make
these stories info large books and use co-operative reading methods o help
the students become fluent and indepandent readers of the story.

Vanus Feaders

Choose a story from the Vanua series and read it with the children untif the y
are fluent.  Dramatlize the story and use the readers’ theatre {0 present pari

of the story that children especially like  Write comprehension activities for
the story that are based on story paris. (Who ars Me main people in *i‘ze

story?  Whe has a problem? What is the problem? How s the problem
solved?)y Encourage children o relate persona! cx%m@mee or other siorie

they know, to the main events in the story.

Puzrias

Make puzzles that use codes, maps, or muddied-up directions.  Share the
nuzzies with other peopie.

Custom story D

Make the custom story on page 83 into an enlarged book. Read the story with
the children until they are confident to read it with & pariner
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Writing

1. Leatters
Every chiid should have a penfriend in a neighbouring school. One way lo
arrange this is {o ‘adopt a class’ in another school.  The names of the girds
and boys are wrilten on cards and given out io the children.  Each child
shouid receive the name of a penfriend. Letters can be exchanged from time
io time. The teacher can deliver the letlers from the class, or post them. ltis
important thai every child receives and writes 5 letler,

2. Class newspaper and magazines
The children publish a class newspaper, or magazine, once a term. The
newspapear can be published like an enifarged book, with children faking fums
al taking & home {0 read o their families.  Alternalively, children can write
newspapers/magazinas in groups of four or five.  Again, children should have
turns at iaking their publications home,

3. Story writing o
Children can write stories that have signs or a message or & letter as part of
the story. There is an example that has been made info a bookiet on pages
80-81 of the Pupil’s Book,

4. Information texis
Children list, draw and describe the different ways that people use to
communicate on a personal level - The children’s wornc s gatherad together
and published in a class book. There is an example on page 82 of the Fupil's
Book.

5  Codes
Children can invent codes in order to wrile a ‘secrel’ message.  Encourage
children to exchange the messages.

Poems and rhymes | o a =

Help children to write messages in rhyme and send them to other children.
invitations, lettere, and replies can aiso be written In rhiyme (see page 34).

Singing

» Encourage children o sing the rhymes they have wréﬁéﬁ- _‘as_ m@&sagas {and sign the

reply}.
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Handwriting
Children practise saying and witting words that end in the letter pattern “-tion”.  For
example!

Communication, invitaticn, repetition, conversation, collection, position,
retation, fraction ...

Drama

1. Encourages children o read’ body language and respond appropriately.  For
example, children use facial expressions, gestures, body mavement, and signs
of emotion to show worry, fear, happiness, anger, agreemant, disagreement,
sadness, ioneliness, surprise, uncertainty, confusion ...,

2.  Encourage children fo communicate messages through dance, music, and song.

Assessment

1. One way to assess a unit of work is to finish with a project that involves groups
of children carrying out a particular task. For example, setting up a class radio
station using a tape recorder, using a video camera o make a television
production, producing a class newspaper or magazing, or organizing a penfriend
ciub.

Knowing about a topic also means that you know some of the problems
associated with the topic and how those probiems can be solved. For example,
here are some of the problerms associated with ‘communication”

M

Froblems Advice
1. Feople don't listen carefully to messages.  Write the message down.
2 Messages are not delivered. Remind the parson to deliver the message

and chack next day.

3. People don't reply to your Istlers, Don't give up.  Write again.
4, Tolt calls to ancther island or couniry cost Don'tialk oo long.  Ring during the cheap
a iot of money. time.

3. Ask chiidren to give a talk about a special topic they are interested in.  For
sxample, how a telephone works, communication in earlier imes, unusual ways
to communicate, animal communication ...




Resources

8 Picturas that confrast lifs in earlier times in Vanuatu and life now
s Pictures that show how wea use the environment for our nesds
5 Pictures that show the different ways in which we are spoiling our world

Skills
1. lListening 3. Reading
2. Bpeaking 4, Writing

Sound focus
Using the /e sound in syllables that are not important:
* poilution snvironment conservation

The sound fe/ may bs spslt with the letters a, ¢, g, orer.  The sound is never in the
stressed part of a word.

Language focus
Some verbs are always found with short adverbs:

Switch the light off,

Turn the tap off.

Pyt the food away,

Give your old ciothes away.
Don't cut trees down.

Alternatively, you can place the adverb immaediately after the verb:

Switch off the light.
Put away the food.
Don't cut down irees.

Notice, howaver, that pronouns must follow the verbr
Switch it off.

Put it away.
Don't cut them down. -
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Vocabulary

General words

Cur earth, our needs, food, shelter, safely, the land, the sea, the sky, the
air, plants, animals, birds, trees, bush, jungle, streams, rivers, swamps,
food chains, oll, petrol, gas, electricily, oif wells, to generate slectricity,
elgctric lights, gas stoves, an open fire, wool, cotton, energy, rubbish,

litter, plastic, plastic bottles, an empty packet of sweets, a radio, an
electric fan, a tip (i.e. a plece of advice;}, sweet wrappers, food scraps.

Actions

To throw away, o bury in the ground, to faks it with you, to drop it on the
ground, to pick it up, o tum it off, 1o jet it run, to W it on, to swiich it off,
to cut trees down, 1o eat unneaithy food, 1o waste, 1o give old ciothes
away.

Vocabulary activities

2

4

Use the important verbs on fiash cards,
the aolions,

W

Help children to label pictures using the new vocabulary.

Build up a class dictionary using sketches, labels, definitions, captions, and
check guestions. Different children can be responsible for different words.

For example:

Turn the tap off tightly,

Pick up the plastic bags on ths beach.

Encourage the children o use the new words in their talk and writing.

134

Children pick up the cards and mime



Listening and speaking

1. What gives us a happy life?

P

Children choose five things that give them a happy life {see p.85).
Which side of the page fo thelr lemns come from?  The items on the left
represent the things that used o make people happy, and still do. The items on
the right represent newer ways of satisfying needs and wants.

2. S@%ﬁ%iﬁg items

Write the items on the piciure page on cards.  Children sort the cards inlo
grouns.  For éxample:

You need meney to buy these things. You gat these things from the bush, the
garden, or the sea,

Tins of fish Pawpaw
They are made A radio Meat {wild pigs)
in factorias, You can sell these
Sometimes they : ' _ i : things in the
are brought to Acar Fish - -1 market

Vanuatu by ship.

An outboard
maior

-Things your parents can maks,

Easily With the help of things from the shop

Atan Afood safe

A bird trap -

A bush
house

A canos
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4,

Where do things come from?

Children pick up cards and say where the items on the cards come from.

For example:

Paper -

Firewood -

Wood for houses .

Wood for canoces - Trees
Paoint to

P

Talk about the things in the picture map on page 86. Children point to the
things that are harming the air, the water, and the land. Chiidren also find things
that are helping to protect our health and our environment.

For example:

] Point o the petrol that is leaking inic the sea from the outboard motors.

J Point to the woman throwing her dirty washing water into the lagoon.

e Point to the rubbish ifins, Where will the caretaker emply them? Then
what will he/she do?

As the items are identified, children say how the items are harming or helping the
anvirchment, or our healih.
Sharing experiences

Children recount experiences of clearing the bush for their gardens, and of
keeping their environment tidy and clean.
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Language praclice

What should you say?

Children look at each picture on page 87, read the caption, and then imagine what

they would say. For exampls:

Situation

You say:

Anita

Anita s throwing her Iolly paper away. There ars
other lolly papers and rubbish in the long grass.

‘Flease don't throw vour lolly paper away.
Pt it in your pocket and take # home.”

Paul

Paul went to get some waler. Look! He has not

wned the tap off.

"Please, turn the tap off. Don't waste water.”

Nina

Nina is throwing rubbing info the lagoon:

. Tins and plastic boflles
= Vegetable skins .
S Piéces of bamboo.

“Please, don't throw your rubbish in the
lagoon. Buryihe tins. Make the vegelable
skins into soil.  Bum the bamboo.”

Children make up other situations and put them on cards for their friends to do.
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Feading

Reading materials

You will need to gather your own reading materials for this unit.  Use the stories in the
Fupil's Book as a starling point for gathering other storles and making information
sheeats.

Heading activities

1.

-~

Good advice

P

Children take tums at reading Lucy's advice on keeping the environment

safe (see p.B8). Encourage children to rehearse the advice by asking and
answering questons,

For example:

a  Whatis Lucy's first piece of advice? Her second piece of advice?

b What should you do with old ting and plastic boltles? Waste paper?
Food scraps? Weeds, leaves, and grass?

c Sometimes we cut trees down for wood., What should we do afierwards?
Why?

Steory reading P

Children read the story on page 839 in the Pupif's bookio a pariner. They read
the story several times to differant partners until they sre confident with the story,
Then they check thelr memory of the story by doing the ask-and-answer task in
page 90. The story can be made info an enlarged book and put into the library
corner.

Shared reading

Read at least one enlarged book that has been made from the children's
gxperiences of caring for the environment.  Invoive the children and thelr
paremis in making the book.

Reading for information

Make information cards thal contain answers to questions thai children ask.
Children read the cards to a pariner and test themselves on the information.
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Writing

1.

4.

Reporis

Children observe and report what people are doing to the environment.

o Children make lisis of the rubbish they see on the side of the road, or on

paths {see p.81 of the Pupil's Book).

+  Children say what their families do to keep the environment clean and

nealthy,

s Children explain how some careless actions harm the environment.

Bules

Children write rules 1o cover situations where the air, or water, or land is being

harmed by our actions.

Problems

Children choose a problem associated with poilution.  They say how the

problem happens, and they suggest whai people should do.

example:

Here is an

Is the Water Clean?

Problem

Sometimes paople get sick after thay eat sheilfish from the lagoon,
Why?

1. Somelimes psople throw rubbish into the lagoon.

2. The sheliish feed on the rubbish.

3. The people eat the rubbish in the shellfish.

What should people do?

tooo Do riot throw rubbish into the lagoon. - -
2. {tthe water is riol clean; do not eat raw she ffish. -

3. if the water is no@: ciean cook sheiis‘ssh very wen befere yéu eai: them o |

Story writing.

Children write their own stories about caring for the environment.

these stories in books that can be taken home for reading.

They publish
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Foems and rhymes

T
P
ey oz < T s N 5 5,r Lmd
Children write poems and rhyrnas to remind others about the importance of making our
srvironment safe from poliution (see p.892). The poems can be sung 1o reinforce thelr

The unit introduces the children to many tong and difficult words:

poltution, ciimate, conservation, environment, global warming, soil erosion,
reforesiation ...

Make word puzzies to practise speiling the words and recognizing thelr meanings.

Drawing

Children can make notices and posters to remind peopie what o do to keep their
envircnment clean and healthy,  This i3 an cpportunity 1o {ake special care with
printing and handwriting.

Drama
Chiidren write short plays showing the way life has changed in their village over the
ffetime of thelr family members.

. Children should undertake projects that will improve the school environment,

2. s important thatl children know the rules for kKeeping the environment clean and
it is also imporiant that they carry out the ruies in their lives.

L

Children should be able to say why it is important t¢ save forests, keep water
clean, and take responsibility for rubbish.  Problem cards that contain ask-and-
answer guestions are important for assessing how much children know about the
iopic of polution,
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Resources

s Pictures of children deing the right things at school, at home, and in their play
s Pictures of peoples playing games, or doing interesting things

» Pictures of situations whare people have to act quickly and know the appropriate

things to do.
Skiils
1. Llistening : 3.  Reading
2,  Spsaking 4, Writing
Language focus

Sound ocus

Tha sound /i/ as in rulss, race, and raft.  Also in combination with other consonants
(brush, cry, dress, fresh, grace, prayers, and freasurs).

Structural focus
1. Using the hasic form of the verb to state a rule, or to give good advice

Say grace before you start (o eal your food.
After a shower, dry yourself carefully with a fowel.

2. USiﬂg ' W WUSV?’HUS? notmisin’t + Ve;"{}'. 18] empﬁ&s?;e a ﬁ.};@: .
‘f’ﬁu muist gay grace f rst. : R
You must @éeﬁn ymr testh before yau come {o echogi
' Notioe there is no /s! with he/she/it and no ftof aﬁes' must.

Nora's sick today. She must stay in bed.
Pita’s dog mustn't come to school.”
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Functional focus
Giving moere information using words and phrases that answer the question “how?”

Dry vourself carefully with 2 towel.
Fiay safely in the bush.
Tie the pieces of bamboo logether tightly.

About the theme
it is imporntant for children to understand that:

. Rules help us o keep safe and healthy in our daily lives

s Hules help us 10 enjoy games

e Rules heip us to decide the correct things to do in dangerous situations

. Fules help us decide what we should do in situations where there are choices
betweean right and wrong, and fair and unfalr behaviour

® Hules are for evervone o Keep.

Children should alse know what to do and say when other people are deliberately
breaking rules that are important,

Vocabulary

General

Rules, school rules, a walch, a bush track, a notice, a rafl, a tyre ube, &
mast, a sail, a sheed, a treasure hunt, a clue, clue cards, a place 1o sisep.

Actions

To say grace, 1o pass the food, o have a shower, 10 say prayers, o
make a rule, 1o break a rule, to keep a rule, io sees something shining in
the long grass, {o pretend that something belongs to you, 1o write a
notice, to quarrel, to argue, to bully.

Other words

Shallow water, clean clothes, tidy hair, thick bamboo, fresh water,
atterwards, safely, carefully.

142



Yocabulary activities

1.

o

ncourage the children o use the new words as they recount recent
experiences. For example:

Lasi night | said my pravers before | went to sleep. | always do that.
i knzet beside the bed and Mummy listens to me.

Help the children to enter the new words into a class dictionary book for the unit.
it possible, children draw the words, label the pictures and write captions.
Children praciise reading the pages of the dictionary 1o a friend.

Have planty of opporfunities to read and write the new words.  Use the words
for spelling, handwriting, and in poams, songs, and plays.

Listening and speaking

1.

What are the rules?

P

Children suggest the rules that apply at the dinner table, wnen getling
ready for school, and for going to sleep al night {(see page 83). Children use
both the pictures and their own experiences in saving what the rules might be.

Who makes the ryies?

P

Childran work in pairs and filt out an information form similar to the ohe on
page 84 of the Pupif’'s Book, Encourage the children {0 say what the rules are
in sach of the situations. At the end of the activity, children can use their sheets
to give short repors.

Recounting siories '
Children recount experiences assoc:aiag:% with mak ing mies amﬁ %{eap ng ‘them

or breaking them. The storles should be written down and made info a class
b@@;‘(, L L

- Do you know the rules?

Children pick up cards with di ﬁ‘emm m%uaiioms Qranted on ih@?’ﬁ They eam a
seed for avery rule that they can give. For example:

.E_
H

Playing: Hide-and-Seek § | _ ' : Sideg

Shut yoar eyes tiqhtiy xf you ara {:aun‘{mg

Don't count too fast, '

Cali'out when you are coming to find your friends.
Do not hide outside the b(}urr"!a;'y

o Loa

| {Fsur sa@ds}

143



Language practice

n

Swimming safely

P

Children advise Jennifer and Pita what to write in the spaces on page 95

of the Pupii's Book, Children should praciise saving the rules first,  When they
have finished writing the rufes, children should read or say the rules to al least
three other people. The rules should look like this:

Swimming Safely

1. Askyour parents first, Tell them where you are going.
2. Go with an older sister or brother.

3. Don't jump inio shallow waler,

4. Dy yoursell carefully with a towel afterwards,

5. Wear dry clothes home.

6. Don't come home iate.

Jenntter and Pila

Role play

Pratend you are Jennifer's mother,  Teil Jennifer and Plia the rules Tor swimming
safely. Use ‘must, ‘'must not’ and 'musin't’.

Ask-and-answer

Children take tums at asking and answering questions about the swimming rules.

(uestions

e Who should you ask?

¢ What should you tell them?

® Who should you go with?

v What is another important rule?

J Why is it imporiant?

s What must yvou remember fo do afterwards? Why?
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Reading

Aeading materials

Find stories from differsnt sources (Vanua Reade 'S, Heady-to-Aead stories, custom

Siaﬁeg fbrary books ...) that are suitabla é"ea‘ this unit. Read the stories co-operatively
ith the hi dren, and base literacy activities amuﬁd W‘s@ thamse,

Reading activities

1. The waich

P
With the children, read the story on page 96 of the Pupil’s Book. Discuss the

ictures and dramatize the story,  Ghildren say what they would do if they found
a walch in the long grass.

2. ihildren’s own stories

Encourage children to tell you about things they have found. Write the siories
on the blackboard, orin a class book.  Use the stories for reading practice.

3, Slass book

Help ¢ %Edfeﬂ to produce a class book ﬁer&tasn;ng dfz‘ermnt E-imds of rujes,
include the children’s experiences with rules,

For exampie:

fules in our Village Rules in our Villags

We must not play on the road. Everyone rust be in their houses from
L L 7pam. o 8 p.m. for family prayers and
: A smgmg hymm
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Writing

1. School rules

P

Children pretend they are helping Rina and Joseph to write down some
school ruies (ses p.87). The children should practise saying the rules with a
friend before writing them down in their exercise books., When finished, the
rules should be read several times to different people.

2. Slory writing

Help the children build a story from the pictures on page 88, When they
are confident in telling the story, the children make the story info a book.
These books are then taken home and read to family members. The story
should read like this:

The Raft )

{ sl fmade
_/ outoran
oict sheet)

On Saturday, Jennifer and Plla made & They made a2 mast and used an oid sheet for
raft. They used thres lubes and pleces of & sait.
thick bamboo.

— p—
Yes. But hwihi |

follonw i rw ooat |

TN
o e P LN
e 1{’1%

2o we sl é
ccross the |
goon? i

T

“Can we sgil across the fagoon?” they
asked their father.

“Yas," he said.  “But ' foliow you in my
hoat.” 3. i
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Writing (cont.)

.

3. Treasure hunt

P

Help children to make up games and write ths rules for the game.
Hemember to play the game afterwards. “Treasure Hunt” on page 99 of the
Fupif's Book is an exampie of how wiiting and reading can combine in children’s
games.
4. Personal writing

Encourage children 1o write their own stories that involve children doing the right
thing. Publish the stories so thal you are adding to the reading resources of the
Lnit.

5.  Certificates

Children design and present certificates to their friends whenever they are seen
to be doing the right things in particular circumstances.

Poems, rhymes and songs

Children make up poems, rhymes, and songs 1o sing during games, during special
svents, or for imaginary situations.

Handwriting, art and craft

Children practise their handwriting during book production time, siiustraﬁng the
stories, together with making models and pwpaﬁa can be included in the book
production activily.

Urama

Readers theatre activities include readmg ghe stories m an audience In play form with
suitable songs and pmws : G -
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Aszessment o

1. i you are doing this unit late in the yvaar, you might like to assess the ¢ s!cﬁren g
progress in English through a short test H@&dw&ﬂ&d@ tasks are particularly
useiul for ch{wk'f"g ihat children can use reading to get jobs done (see b@ oW},
Looking al the diares thal children are kesgping (sse uﬂ’ 0 in the Pupil's Book,
0.68) is also a useful way of checking development in writing.

2. Hear children read from the Vanua Headers that you have taken during the year.
Are the children able to read the siories confidently and with expression? Do
they have the abilily to work out difficult words from the pictures, or from the sto
p to that point?

The ‘Raaai»amﬁ@ otivity on page 100 of the Pupil’s Book s one way o assess the
' children 1o respond to written instructions and present information

For exampie:

Fules for eeping Animels Safe and Healthy
1. Write a true sentence:

v

I have a pet dog at home,
Hs name is Chester

¥

Who iooks after your dog?

= file s My brothers and sislers

® My parsnts s Uthar people, Viplet and Thomas
3 What do you give your dog o sat?

a Braad . Bones

b Meat d. Hics
Writa some nides for keeping vour dog healthy and safe.

Faed him avary day,
Give him a drink of fresh water every day.

o5

o

o} Give im a place o slesp.

o, Give him a wash once a week in the lagoon.
=3 E}Gn’t it hirn with sticks or throw stones at hir
i, Play with him, fake him for a run every day.

a. Give him medicine when he s sick.
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Hesources

* Books and magazines that contain puzzies that are suitable for children
e Examples of puzzies thal the feacher has mads
d Examples of string games, paper folding, riddles, and magic.

Skills
1. Listening 3. FHeading
2. Speaking 4. Writing

Language Focus

Sound foous

Making words from initial letter combinations such as fl, sh, st, and {
For example:

I e N

P i i I 8
flag flood ship share star still
fiy ooy shade shark starnp stir
flour flower shadow sharp stand stomach
fioat flame shake shelf start stone
HEY flap shallow shell stay stop
flash flavour shape shore steal story
flow . - flutter shoot shop- i steep siraight
flea s shorg. .. . short glick - glream

Words heginning with &/ include ffe:?é;‘iﬁ'tw, ffav@f frack, iraffic, traln, franspord, frap,
fres, friangle, Irick, fry, frip, trouble, truck, frus, and trunk.

Cither initial istter combinations used in the afocai;:m%mry far "«‘%‘1 is Ufi 2 mciade ct {cluas),
cr {cross), sw {swamp), pl (place}, pr !greﬁéﬁ‘t} am sm {s*'r‘xaii)

The dictionary can é*s&%;:s you to find common Wmé;%% he % f:}’{as‘%: w;’m pas"’iiwias letter
combinations. . L R o




Siruectural focus

1. Combining messages using lime words, such as ‘before’, ‘after’ and ‘until’. In
all, there are seven time words that are used to join messages in English.

whean before after since
while as untii

i this unit, the time word ‘until’ is used {see Puzzie 2},
Heat the water until it boils.

The word ‘untii’ means 'up to a particuiar time’,

Fut cold water The water begins
iy the pot to bl
i }
A e Heat the watel ~=rrveremee e s ee P

Here is another example from Puzzie 3.

Keep waiking until you reach the river.

Start walking You reach the river
f o H
e e e Keep walking ====mr=rewmmescwwe s =

Jaing Hfirst’, ther', ‘next’, and ‘finally’ 1o say that something is done belors or

Tt E

after cthar things, as in the racipe for fish soup.

P
o

Fish Soup

First {ill & pot with water.

Then heat the water until it boils.

Mext put fish and vegetables in the boiling water.
Finally add salt and pepper.
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Functional focus

Varying the message by using negative words when you say 10 say:

s Something is not true
s Something is not happsening
* Somathing is not there.

Here are the negative words in English.

no nobody . naver nowhere neither
not no-ons none nothing nor
For example:

Find the square whers:

° There are no trees

® There aren’t any animals

o Thers isn't a fence

o Nobody has planted a garden
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Vocabulary

What words 1o teach?

Words in the introductions {o the puzzles

A birthday parly, a good Yme, a recipe, fish soup, 10 mix up the
instructions, buried treasure, a freasure map, ciues, to discover where
the treasure is burled, fo mark a cross on the map, a swamp, north,
south, east, west, to travel, a raft, difficult, a dark place, a hidden
oresent, to cross off a square, the last remaining sguare,

Words in the puzzies

A star, a parly hat, to wave a small Hlag, bolling waler, to add sait and
pepper, unill, to boll some waler, finally, 1o bury some treasure,
mountaing, a lake, a forest, a swamp, some caves, a map, a fence, a
road sign, library, a suifcase, an oven, coid, light, enormous, 1o protect,

a ship, an umbrella, rain ...

Yocabulary activities
1. Doing the puzzies
As chiidren do the puzzies, help them to understand and use the new words.
2. Experience with puzzies
Prepare additional puzzies that use the same kind of introduction and
instructions as the puzzies in the Fupil's Book. These are sometimes called
paralie! puzzies.
3. Writing puzzles

Encourage children to write their own puzzles using similar instructions and slory
lines as the puzzles in the Pupil's Book

4. Bpelling activities

Make spelling activities and games for some of the imporiani new words in the
unit,
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Listening and speaking

1. Working with a pariner ¥

Sometimes puzzies can be done interactively with a8 friend.  Here are two
examples from the Pupil's Book. -

1

Who Said 87

One person reads oul the speach clues, ;ﬁwzendmg to be a particular
child at the birthday party (see p.101) ihe other person listens,
examines the picture, and works out the name of the person who is
speaking. For example:

CHiLD Al Hit There are fwo stars on my parly hat.  What is my
name? |

CHiLD B Pita.
CHiLD A That's right. 've two stars on my hat  Violet has only one.
The person who Is reading out the speech clues must check what their

partner is saying, ask and answer guestions, and repeat the speech
clies if necessary.

Buried Treasure

Again the children can work in pairs. Oné child reads out the various
directions for finding the treasure {se@ p. 103y, The other person finds
the way on the map. The person giving the directions must watch what
their partner is doing, answer ques‘hons a?‘d z"epeai ti‘a nsirur’s ions if
needed.

Telling back the story o

© Most puzzles have a story in them that can be fold back o a paringr.  For -
~example, this is How Jennifer told her parmer hﬁw t{: mak@ azah sou@ (S@e
the g}uzzie OP ;3 1@2 in ihe P{;pf! 5 Baok) s SO
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i~

This is how to make fish soup:

Now the soup is ready 1o eal,

Fish soup

First put some water in a big pot.

Then heat the water on the stove until it boils.

Next put the fish and vegetables inlo the boiling water. Add a
little salt and pepper. .

Cook the coup genily until the vegetablas are soft.

Encourage children to add details when they are telling the story back.

Ask-and-answer =

if the puzele has a story, then you can write an ask-and-answer aclivily to check
tha children’s understanding of the story. For example, here is an ask-and-
answer task for “Buried Treasure” (see p.103).

1.

P

(o

Buried Treasure

Guestions

Where did you land on Treasure island?

What did you find south of the village? (There wers snakes and
crocodiles living thera.)

How did you cress the river?  How did yvou cross the lake?

4. Where did the river stant?  What make walking hard?

5. Where did you find the treasure?

6. Teilme an easier way o get to the treasure cave.
What is 127

P

Children can test their partner’s knowledge of new words by using the format of
the "What Is 17" puzzle on page 107 of the Pupil's Book. The emphasis should
be on responding quickly to the clues {(which may be given in any order). This
carn also be done as a class activity for speliing.
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Reading

1. Btory the puzzies P

With the help of the children, build up a story for each puzzle on the
blackboard. The children can then make an enlarged book from the story.

1 Pila’'s Birthday Party

Fita is eight years old today. He is having a parly with his friends.
Here they are sitting at the table:

Hcrry pgf@

Violet |

deﬁﬂl!@{

Thomas

Prta s wearing a hat with two stars on 1’&
Harry is waving a flag. :
Victet has one star on her hat,

Jennifer is eating an ice cream.
Thomas is hitting the drum.

Gecrge is blowing a whistle.

Raslz is drinking some lemonade.

[ o = L] -3 k-1 L]

Who have | forgotten?

' Pifé’s’_tmcis_. H’e'is sitfing under the tree.
s The baby. 1 think the baby wants to play with the drum.

Hereis a {}.Uésﬁt}ﬂ 1o answer:
\What did Pita get for hie birthday?

Clue: You hit it fo make a Joud noise.

(Based on Puzzie 1, p.101)
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Ask-and-answer

™

Design an ask-and-answear task to go with each puzzie. Children take furns
asking and answering the questions until they become fluent at doing so.

Head-and-do

o

Fractise new words by wilting instructions on cards.  Children pick up the cards
and do what the instructions say. For sxample:

Make g party hat.  Pul three stars on Draw a arum, 5 flag, and a whigtle, Which
ihe hat. one would you ke for a present?

Writing
1. Slory writing

Children write a story based on a puzzle.  For exampla!

Janpifer's Firgt Day 8l ¢ New School

This iz Jennifer.  Sha is going o & new

school today.

Jennifer walked past the lagoon,

Two boys called out to her "Come and have
a swirn with ust”

“Mo,” sald Jenndler.  “F'm golng to my new

school”
Jennifer walked past the shop.
“Come nside and have an o cream,” gaid
the shopkeeper,
“Mo,” said Jennifer. “I'm going to my new
school.”
P Ablast Jennifer arrived af the school
j;::saocl.g:i & teacher was walling for her at the gate.
— “‘Come with me,” said the feacher, " will take

YOU 10 Your new class.”

{Based on the puzzie on p.106)
The story can be made info an enfarged book and used for reading.
2. Making a puzzle book
Each child makes a puzzie. The puzzies ars made into class books and sharad

with other children.  Each puzzie should have an answer sheet {except for
Mazes),
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Assessment

waarrdhy

Tha following questions are important 1o ask:

Have children been busy doing the puzzies?

Can they story the puzzles?

Can they answer comprehension questions about the puzzies?
Can they make puzzies of their own?

Can they work with a pariner to do the puzzies interactively?

© 00T

2. Assess whether children can respond 1o the new words and grammar when they
meet them in new conlexis. For example:

Read and Do

1. Write your name hers.

2. Uraw a map of anisland.  Mark these things on your map,

W A village 0 Alake

] A swamp O Mountains
1 A river [ Some caves
| A bay [ Bush

3. Fill in the words.

4, il in the missing words.

a. Goats eat this.

b. The opposite of enormous

<. What do vou find in a library?

d. What do you put in a suiicase?

e, The hot time of the vear

5. Say that these words are not true by using not or n't.
a. Wy parents are at home,

b, {am Hrad,
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Functiona! focus

Linit 1 Mumbers 1- Ta grovide information using numbers and
Flahing One, two, three ... twenty Dl ral nouns:
Fhave two hooks on my fishing ine.
Singular and plural nouns:
One hook Two hooks To recount an experience
A box Two boxss
Aman Two men To makes lisls
One fish Ten fish
My clothes To iabel plctures
To write captions
Unit 2 Using *~ing” forms after the verbs To express likes and dislikes (ke + verb-

Likes and
dislikes

grijoy, love, hale, ks, dislike, and slop:
fHke swimming.
Hove eating icecreams.

Using the “ing” form afte
for activities:
{go fishing with
Saturday,

rthe verh go

iy uncle svery

ingy.
| s niimbing irees
{dow't iike combing my hair,

To express “preference or a choice”
{would like + 1o+ verb)
| weeritid Hike to watch video at my uncle’s
houss.

fwould ke io gziay gamas with my
friends after school today.

init 3 Using adisctives 1o give more To say rmore aboul an experisnce you are
The busgh information about people and things! recounting:

Awaid plg O Saturday, | went into the bush 1o gat

he stream looked %aqgesm% aftar 50MmME oranges and amons,
! e heavy rain. T R
Asking guestions using "wh- words + do™

Using “io + verd” to answer the What games do you play in the bush?

restion “Why’f’ _ What did you find in the trap?

Why did you go 1o the bush? To

cateh seme wild chickens.
init 4 indicating possession of ownershin: Stating rules:
Our body My sister’s comb - Brush your teeth i::efore you come 1o

My grandparents’ house' srhoos

Dur tgeth, your hands, s wings .

R ;’\smr-g dff»ﬂrems{!fms af ,Ptem@w

More examples of using "io +verb” o - questions: '

show puipose orreason; Did ymu “rash y%r ﬂa'ﬂ\}u lam night?

We used a brush o get the mud off What did you eat for brealkfasi?

gurlegs. o L Did you use oothpaste or salt water to

: brush your teeth last nighi?

Hnit 5 Lising wan! fo with another verh: Gving instructions using the base form of
Fuzzies twant io stay with my grandmother on | the verb:

Saturday night.

Using the when there is only one:
Wail for the first fish {o bile.
What is the fastest fish in the sea?

Tie o hook on & your fishing i
Put some balt on the book,
Throw your line into the watser,




Language focus

Lshng thatto refer to and emphasize
things that have already been
mentioned:

Dorothy wants to fly an aeroplane.
That is her sscret wish,

Linit Structural focus Functional focus
Linit & Describing routines and repeatad Saving when or how often something
Gardening actions using the present simple: happens:
‘ ifyourwesthey weed the garden early in | They somelimes go to the garden sarly on
the morming. Saturday morning.
Hefshe clears the grass,
Unit 7 Lkeing “f think ... should + verb” when FProviding alternatives:
Fairmess we want to give our opinion about the Should we give the soccer ball to Fred or
right thing to do; o Vanessa?
i think Fred shouded get the soccer
bail. To ask for and give opinions:
Who do you think should get the skipping
Verbs with two objects: rope?
L think we should give Vansssa the t think Fred should get the fishing rod.
zoceer ball. :
Uil 8 Fast continuous; Heporting facts using the present simple
Voicenoes The ground was shaking under our forms of the verb:
and feet. The lava spurts out like a {ountain from
sarthyuake the crater of the volcanc.
S Big, bigger, biggest
The biggest square
Unit g Lising reflexive pronouns: Asking guestions when a person has hurt
First aid i cut myself on a piece of glass. himsel, or herseif:
What's the matier?
Using the short form of have gotto say | What's wrong?
what is wrong: What happened?
Pve got a prickle In my foot, Where's the prickle?
To axpress needs and emotions:
i need a clean bandage on my l8g.
Oy, that huris!?
Unit 10 Using can to give permission: Dirawing a picture map and lakelling
Secrets You can come with me o see the cave. | inleresting things on i

Writing a letier
Keeping a diary
Writing messages in code

Including direct spesch in stories
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Language focus

Unit Structural focus Functional focus
Unit 11 Using “used fo + base verb” in story Recourting a personal experience
Hunting ieliing in order to say what happened ® Talling aboul whe was involved
regularly In the past, but does not . Telling about when and where the
happen now; avent of incident occurred
My grandfather usad to make bird s Detailing the sequence of evenls in
raps out of coconut fibre, the order in which they happened
‘ . Making a personal comment about
Using the past simple for actions that the eventis
follow one another in a siory to mark a
sequence of actions:
We picked the birds out of the trap and
sgueszed thelr necks.
Unit 12 Using the basic form of the varb for the | Taking 2 messags
Communie | following speech acts - giving
ation mstructions, inviting, warning, advising, | Teiling a story
and requesting:
Bring a bottle of water with you. Giving insfructions, inviting, warning,
Please soms to my birthday party on advising, requssting
Saturday.
Using can you .., and could you ... 1o
make invilations and requests more
polite and more fentative:
Can you come with me to the market
after school, please?
Unit 13 Using verbs that are always found with | Presenting facts and information about a
Pollution short adverbs: fopic o
Switeh the light off. .
Put the focd away. Using dlustrations and diagrams
Unit 14 sing the basic form ofthe verb to Giving more information using words and
Rules state a rule, or to give good advice: phrases that answer the question "How?":
Say grace before vou start to eat your | Dry yourself sarefully with a tows!,
food. Play safely in the bush,
B : Tig the pleces of bamboo together Hightly.
Using “must + verb” to emphasize a SRR . :
ruler . o _ Giving an explanation in answer o the
You must say gracs first. quastion "Why?”
Unit 15 Combining messages using time words | Varying the message by using negative
Puzzies such as before, affer and uniif words when you want te say

Heat the waler uniil § boils.

Using first, then, and finatly to say that
something is done before or after other
things, as in recipes;

Firgt fill a pot with water. Then heal
the water until it bolls.

o Something is not trus
o Something is not hagpening
s Something is not there:

There are no trees in the square. There
isn't a fence sither,

Giving Instructions
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Pronunciation

Yoweis
1 foy
2 e/
3 el
4 i/
5 /ii.f’j
6 o/

Consonanis

14 /bf

15 /df

15/

17 o/

18

19 N

20 &/

21 N

22 Imf

23 /n/

24 o/

25 v/

Riphthongs

38 Jay

39 Jars/
40 fauf
i1 Jaug/
42 festf

faw, start; large; father
have; fat; bad

£gg; bed; head

sit; give; sing

me; eal; agresd; plece
hot; lost; long

bed: big; brother
did; dog; bed

five; if;, cofles
good; leg; pig

hat; have; who
you; yeliow; young
can; kicking; lucky
tag; vellow; old
e money,; summsy
no; moneay, can
put; happy; up
Fun; hurry

five; nine; alive; why
fire; highey

Gut down; sound
flower; sour

say; ight; paint; again

by
G D3 e O340 O ~d

fotf
fos/

in

fut/
{3/
fof

i

jai
Il
Hvl
FA
fz/
/z/
i/
1/
19/
16/
!i{j'ﬁff

saw,; more; four
couid; good; would
but; cut; blood

vous, use; fool, do
learn: third; word
raother; about; forgst
Cily; very; jockey

see; hits; mass

fime; put; winter

var; have; lovely
with; white; woman
ZO0; NOSe; rUNS; easy
ship; sugar; wish
pleasurs; measure
sing; running; singer
¢heap; walch; reaching
thin; thick; bath

then; weather

joy: ludge; general

there; hailr, whare; baar
near; nearly

going; so; slowly

boy; tolist; coin

DOOY; sure
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A

about

o add salt

advice

after school
afternoon
afterwards

again

to agree with an idea
the air

all your friends
always

and

angry

an animal

some animals
wild animals

vour anilas:
another person
any lines

o apoldgize o 5.0
your amm

a how and arrow
o askma

at night

at the waekend(s)
avocados:

Fway

an axe

B
y@urbaék
backwards

a bag of nuis

a new schoo! bag
o bail the water out
a pait tin

some bail

to bait a hook
to bake a cake
a ball of fire
thick bamboo
banana leaves
banana planis
a banana shoot
bananas

a bandage
bare feet

to bark

a baskat

be careful
beans -
in the beginning
to belong to_
the best order
ihe best places

big, bigger, biggest

a bird -

a bird frap.

a bird's neck .
a birthday party
my birthday
the first bite. g
the blanks .

a blind person .

ablister
blue’ ~
toboil - .
boiling water

& new book

to be bom

a botile of shampoo
plastic botile

a bow and arow
a box of maiches
braille

branches

{0 brezk a promige
to break a rule

{0 break g blister
o break your arm
a bridge

broken glass

to pulld a fence
buliocks

10 buily

buried treasurs

o burn -

o bum trees -

to burmn your arm
to burst through
to bury '
the bus

the bush

io be busy -
putierilies

o buy a present

a canoe
acar
care

165



Vocabulary

to be very careful
carafully

carrots

to carmy a gun

o catch g fish
some caves

ceil phones

the centre

food chains
cheeks

your chest
chickens

the village chief
your chin

io choke

to chop branches off
a church

to clean

clean clothes

to clear the bush
to climb a ree
climbing plants
close fo the sea
too close

naw clothes

clue cards

chuas

coconut fibre

a code

coid water

to collect firewood
coloured pencils
to comb your hair
communication

to complete the pattern
10 Ccook

coeking over a fire

cooking pols

to cool a burn

corn

i cover a o
hermit crabs

the crater

to crawd

o cross off a sguare
cucumbers

s&a cucumbers

o curl

to cut something open

>

a dangerous thing
a dark place

a day

every day

dead

a deaf person
deep water

a secret diary

o die

different Kinds of fish
difficult

o dig the soil
digging sticks

our dinner

to disagree with 5.1
o discover

a sateliite dish

o do housework
do not go too close
don't cross any lines
the dots

to draw a lins

to drop it

o drown

the dry leaves
to dry the skin
o go down

drums to store water

e

YOur ears

the earth

an earthquake
east and weast
to eat

an eel
eggplants
eight fingers
your elbows
an electric fan
electricity

an empty pack
the end
energy
EnOTMous
avening

every day
gvarybody
exciing
gxpressions
your evehbrows

F

g face owel
to be fair
a fairy
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to fall in the sea
vy family

an electric fan
fast

a fax

fear

feathers

to feel the fish bile
bare feet

a fence

coconut fibre

to fill in the blanks
a fin

finally

to find

your finger

your fingernails

an open fire
firewood

the first bite

a fish

fish soup

a fish spear

o fish

fishing

a fishing knife
going fishing

to fix the fences
asmallflag
to flee 1o high ground
to flick the wasp
sting WL
io fioat _
floating on a raft ¢
the floor

flowers

to fly a kite

a fiying fox

to follow rules
urthealthy food
a food safe
for

your forehead
a forest

fo forget to do 8.t
forwards

a fountain
flying foxes
fresh water

a friend

frogs

frash frult

fruit trees

it's good fun

G

niaying games
the garden

gas

gas stoves

to generate electricity
to get smacked
fo give a speech
proken glass.
glowing ash

o go down -
goats |

going fishing

a good péagé_ _‘Z_z:a_ f;sh _

it's good to eat
grace

ray grandfather
my grandmother

thetallgrass

a grasshopper
green

the ground

{0 grow into a plant
a grown up

guava trees
guavas

& spear gun

H

tidy hair

a handkerchief
your hands

a party hat

{0 have a secretf

to have to do st
hermit crabs

a hidden present
to hide in the grass
a secret hiding place
high tide

higher ground

a hoe

an octopus hole
home

a hook

red hot rocks
housework

to hunt wild animals
a treasurg hunt
a hunting spear

o hurt yourseif -
tobe hurt o
atreehut
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!

i can ieach my friends
an ice-cream

an idea

in a river

i1 the afterncon{s)
insects '
the inside

the instructions
interesting things
into the sky

it is deat

to do its worst

J

ajar

to lerk

to join the dois
a journatist

a juicy mango
jungle

K

to Keep a promise

a kettle

a keyboard

a keyboard operator
to kil the figh
different kinds

a kitchen

a kite

to kneel on the floor
two knees

a bush knife

to knock fruit off a lree
kumara

L

to label the things
a rope ladder

a lake

the land

to land a plane
sign ianguage
the last square
lava

to learn how io fish
medicine leaves
left

your legs

lamons

tolet it run

a letler

a library

alectric lights

a fishing line
power lines

to listen to the pastor
the local namaes
a locust

a iolly

the fong tusks

o ook after someone
to fook for water
a fookout

10 lose something
to be lost

low tide

a loose tooth
alot

i

a magic stick

to make tovs
mango frees
Mangoes
manioc

a freasure map
to mark a cross
mass media

a mast

a box of maiches
mats

me

medicine botties
mambers of my family
a message
midnight

to mix up

to be mixed up
a moment
avery morning

a mosguito net
a mouriain

& mouse

MUSIC

my birthday

N

rusty nails

the local names
near the fire
your neck
needles

our needs

a net
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never
a naw book

a news bioadcaster
a newspapar

at night

night-time

north

a note

g notice

some nuls

G

to chey rules

the ocean

the Pacific Ceean
an oclopus

an octopus hole
off

often

oft _

oil weils

old ciotﬁ@*s

on Saturday(s)
on the ground
once a week
one o
onions

an open fire

a keyboard.
operator
oranges
the best order |
ourdinner
out
outofatrap
the outside

an aven -

over a fire

P

the Pacific Ocean
an empty pack

a packet of neadles
to paddle the cance
the paddies

& pair of scissors
a pamé?

a birthday party

a party hat

i pass the food
the pastor

the pattern
DAWDAW

coloured pencils
pepper

a blind person
patral

cell phones

to pick fruit

to pick up

a picnic

the picture N
a piece of advice
a piece of giaéé
a wild pig |
piglels

the g_}ég"‘é stomach
oipes :

a dark place

to piace

aplane
a banana plant,
toplant
olastic .
plastic bottles

a play

1o pray with matches
playground guarrels
piaying games

to be pleased

your pocket

pointed things

a nond

cooking pots

power ines

YOUT Drayers

{0 prepars

a present

to pretend

a problem

a promise

to protect

to pull the feathers out
to put plants in the soil

Q

guantity
to quarrel
playground gquarrels

R

a radio

a raft

rain

a rake

aray e
toread a iﬁmk_ .
tis ready
areceiver
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a recipe
red hot rocks
the reef

a reef fish

the remaining sguare
to remember the siory
underground reservoir

to return horme
riding in the bus
right

10 rige

a river

a road sign

& rook

the root of a plant
rough sea

the rubbish

a rubbish tin

a school rule

to run out of petrol
a rusty tin

5

a food safe
& saie place

salt water

sandals

satellite dish

on Saturday(s)

tc say your prayers
a new schoo! bag
SCissors

food scraps

a calm sea
sea cucumbers
seatood

to search for someons

a secret

a secret diary

a secret place

a sgcret wish

tc see soézethmg
SEa0s

to send a fax

ic send 3 letier
the sentences
SEWIng

o shake
shallow water
shampoo

10 share

to share a secret
a shark

sharp knives
she

a shad

a sheet

shelifizh

a shelter

new shoas

a ship

going shopping
to shoot an animal
short

shoulders
sideways

a road sign

sign language

to sit back and wait
skin

a skipping rope
the sky

a sledge

to sleep

a small flat
SIMOKe

to snare a bird

so that

soap

30CCer

a soccer pall

the soil

{o solve problems
to solve quarrels
some

somebody
someocne
something
sometimes

SO0

to be sorry about s.t.
fish soup

south

spades

a spear

a spedr gun
speciat leaves

a special place

a speech

a spiinter of wood
to split apen

o spread

to spurt out

a square

to squeeze

squid

to stamp vour feet
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o stand under 2 tree
a star.

to start school

to starttodo st

the stem of a plant

a stick

a magic stick
sticking piaster

a wasp sting
siomach

a sione

io siore waler

a story .

a gas siove

sireams

a strong wind

to be stung by a wasg
sugar cane

a suiicase

sunlight

t0 be sure

a surprise

to swallow small things
10 swing

o switch off

& swamp

sweel wrappers
sweels

swimiming in a river
a swiichboard operator
a swordfish

T

a table

& table tennis bat

o take

to take some fruil with you

io take out 5 wasp sting
to failk on the phone
tall grass

tangles in your hair
atap

taro - -

the taste of something
a technician

to tell

o tell & secret {o someene
io tell 5.0 about something
teeth

television

to test

thick bamboo

thin

things

dangerous things
elactrical things

exciting things

sharp things

o think for a moment
o throw away somethung
my thumb

a tidal wave

the tide

high tide.

iow tide

tidy hair

a good time

fo tle

atin . ..

E! rubbis_hﬁ_n -

a rusty ’Eii’.'i._ § _

mytoes
tomatoas ..

too close _

a tootnh _
a loose tooth
a tooth brush
tooth paSte
a torch :

o touch

a towel

a face towel

the top of the veolcano

atoy

a truck

a bush track
a transmitter
a trap

a bird trap

a fish trap

to hg't{appﬁd
to travel
treasure

a treasure box

‘a treasure hunt

a treasure map
buried treasure
atree

 aquava free

a mango free
to tremble

to trip over something

a fsunami_
atube

a tube of "i{}ji)_’%:?} paste

totug .

to turn a tap off
fo tum a tap on
a tyre tube
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W

your waist

to wait

to wash

to wash a cut

to wash your hands
a wasp

a wasp sting

{0 wasie

a waich

to watch a play

to watch a video
{0 waich television
waler

boiling water

cold water

deep water

fresh water
shallow water

to water the plants
a wave

a tidal wave

to wave a flag
weak

to weed the garden
a week

ence a week

the weekend

a well

an oil well

wesi

a whale

when

where

while

to whisper

tc whisper a secrel

a wild pig

wild yams

a strong wind
electric wires

a wish

a secret wish

with

with cold water

with your fingernails

to work on a computer

fo wrap something
a sweet

a wreck

to wriggle

o wriggle your eyebrows

your wrists

to write a letler

{0 write @ message
to write a note

o write a notice
wrong

something wrong

Y

a yam
wild yams

a yacht
every year
you

YOur arm
your back
your chest
your chin
your ears
your elbows

your feet

your fingers
your fingermnails
vour forehead
vour halr

vour hands
your legs
your neck
your skin
your ieeth
your toes
your waist
your wrists
yourself
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