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i am pleased to introduce the Pupil's Book and Teacher's Guide for Year 3 of the 
primary English curriculum. 

By the end of Year 3, children will have reached the midpoint of their primary 
education. It is therefore most important to be building a secure base in language lor 
the work thallies ahead in Years A to 6. 

The Pupil's Book continues to provide opportunities for language and literacy 
development through the study of topics that children experience in their everyday 
lives. 

The development of literacy - reading and writing in the local and international 
languages spoken in Vanuatu - continues to be emphasized. So too is the 
importance of weaving language and literacy into the many contexts of learning. 

The Teacher's Guide expands on the basic opportunities for language development. 
However, the suggestions in the Teacher's Guide will need to be fashioned into 

quality planning, quality resources, and quality work from children. In-service 
programmes will help you achieve such goals, but at the heart of educational progress 
lies the partnership between leachers, children, and the community. 
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Welcome to the Teacher's Guide for the Year Three English Language Programme. 
The programme is part of Vanuatu's Unified Primary Curriculum. 

The Teacher's Guide will heip you pian activities for the 15 units of work in the Pupil's 
Book for Year Three. For each unil you should plan 10 lIse the activities in the Pupil's 
Book as well as additional ones that you plan yourself from the suggestions in the 
Teacher's Guide. Each unit should take between two and three weeks to complete. 
You should aim to complete five units a term. 

The suggestions in the Teacher's Guide are organized under a number of 
subheadings, as explained beiow. 

Resources 

These are the materials that will help you plan interesting activities for the children to 
do. You should make a file of these resources because they will be useful in 
following years or for other teachers. 

Skills 

The skills are listening, speaking, reading and writing. Remember that in most 
activities they can be linked together, Children talk and listen to what others have to 
say. Pictures are drawn and captions are made and read. Stories are told and these 
can be written down, read to others, or dramatized. 

Language focus 

In each unit, there are opportunities to draw attention to particular sounds and 
grammatical structures, as well as how the structures are used in speaking and 
writing. The emphasis is on helping children to notice the forms, understand the 
forms in a message, and use the forms in communicative situations. In the Teacher's 
Guide, information about language forms is given under three headings: 
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Sound focus 

A sound is chosen that is found in particular words in the unit. Children should be 
encouraged to: 

• Link the sound with particular letter spellings 

• Make other words that use the sound and spelling variations 

• Use the words in context by completing sentences, and matching the words with 
picture clues or simple definitions. 

Structural focus 

Each unit has a grammatical construction that should be practised during language 
activities. Children need to hear the construction many times before they begin to use 
it for themselves, The construction should appear in the text of stories that are made 
into enlarged books. The construction should also be used in the children's written 
work where this is appropriate. Suggestions for language practice are given under 
a special subheading on page 4. 

Functional focus 

Language is used to get jobs done. Therefore it is important to give children real jobs 
to do through their talk, their reading, and their writing. Each unit highlights some of 
the uses to which language is put and provides opportunities for children to practise 
these uses with a friend, in small groups, and with the teacher, or at home and in the 
wider community. 

Vocabulary 

The new words that might be used during the-unit are iisted in a box, Notice that the 
article which is frequently used with the word is also given. Verbs are listed in their 
infinitive form, and adjectives and adverbs are listed with the words that they are 
frequently found with, So the new words might look like this: 

An axe, a digging stick, the bush, vegetables, to make a bird trap, to hide in the 1\ 

long grass, to walk quickly, every day, at night ." . 

New words need to be used in interesting contexts, Actual experiences are best, then 
pictures and memories. The new words should be seen in stories and their use 
encouraged in the children's writing, and in their talk Class dictionaries can be made 
in order 10 record interesting new words. 
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Vocabulary activities 

Many of the activities require children to label a picture they have drawn and to write 
a caption to go with the picture. Always encourage children to say/write more about 
the things they are labelling. For example: 

The mast ---;If-":;'; 'I 

Our Raft 

+1---- The sail. 
We used an old sheet 

We sit here. 

We made the raft out of tyre wbes and 

pieces of thick bamboo, 

Notice that the labels contain the article and other words that give details or a 
comment about the items. Usually the pictures can be made into an enlarged book 
or used to make a mural. 
Other activities include: 

• Flash cards to build up sigh! vocabulary 

• Read-and-do cards that carry instructions that involve responding to the new 
words. 
For example: 

~ _____ D_ra~w_an_u __ m_b_r_e_lIa_' ___ ~1 LI ______ M_a_k_e_a __ fl_a_g_. ____ -~J 
• Word puzzles (crosswords, word search activities, and games with words). 

Listening and speaking 

Listening and speaking activities should be done in different kinds of settings - in the 
classroom, on experience visits, with the teacher, with a friend, or in smali groups, 
Children should be encouraged to describe what they are seeing, doing, feeling, 
thinking or planning to do. Children should be encouraged to ask questions and seek 
clarification. They should also be helped to say more and to continue a conversation 
over several turns. Whenever possible, listening and speaking should be linked to 
reading, writing, and the production of work that can be displayed, reported on, or 
used by others. 
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Language practice 

Suggestions are made for helping children notice particular grammatical forms, The 
exercises should be done with a partner so that the children are encouraged to put 
into words the particular features they are attending la, Some of the exercises require 
children to respond la the new forms in a message, Other exercises require students 
to produce the new forms in their speech and writing, 

Reading 

There are three questions to ask yourself when planning the reading programme: 

a What will the children be reading? 
b How will they be reading the stories? 
cHow wiil reading be linked to talking and writing? 

The reading programme should contain the foliowing experiences with literacy: 

1, Daily story experiences using enlarged books, These books should be made 
from the Vanua Readers, the ELPAM books, the Ready-ta-Read series, or from 
other sources of children's literature, Usually the books are read together first. 

2, Co-operative reading from texts built up from the things that the children are 
saying about their experiences at school and at home, These texts may be 
labels and captions associated with pictures, stories recounted by the children, 
or reports of events, The texts may also be in the form of lists of items, 
messages, letters, or invitations, 

3, Opportunities for children to make their own books using their personal writing, 

4, Daily activities that develop knowledge of literacy, Examples inciude activities 
that help children learn the letter names of the alphabet, letter-sound 
correspondences, Sight vocabulary) rhyrning words! and vvork attack skHls. The 
activiiies also inciude comprehension work, learning from texts, and using texts 
to get Jobs done. 

5, Opportunities io read independently and respond to print in the environment. 

in all, it is important that children have daily opportunities la read aloud to a friend, or 
to an adult, and to read silently for personal satisfaction, Each unit in the Teacher'S 
Guide gives some titles of books that are suitable for the unit. There are also 
suggestions for how to read stories with children, as well as examples of suitable 
reading activities, 

4 



Writing 

Children should have the opportunity la write on a daily basis. The forms of writing 
should include labels, captions, lists, messages, diaries, and letters. Children 
should also produce recounts of experiences, instructions, stories, reports, simple 
explanations, and expressions of opinion. The writing should be read and 
responded to by other people. Some writing should be published in class books and 
used in the reading programme Words that the children require for their writing 
should form the basis for the spelling programme. 

Spelling 

Children should be leaming at least five words a day for spelling. The words should 
come from different sources: 

a. Children's own writing 
b. New words from the unit 
c. Words from other areas of the curriculum (social studies, science, and 

mathematics) 
d. High interest words that are encountered during reading. 

Spelling is a matter of understanding and using the words. Although it involves 
memory of word forms, spelling grows out of knowledge of letter names and their 
sounds, and practice in writing words in all kinds of contexts. 

Poems, rhymes, and songs 

Children can gain experience of the sounds and rhythms of English through poems, 
rhymes, and songs. Some of the examples in the Guide have been written by 
teachers and children using familiar experiences. 

Handwriting 

Throughout the language programme, children express their growing literacy skills. 
They see different kinds of print during reading, while in their writing they experiment 
with different kinds of letters, print size, and layout conventions. However, there is 
still an important role for handwriting on the timetable. It is here that children learn 
to make letter forms efficiently and legibly through practising movement patterns, 
watching how letters are made, and copying letter shapes. 
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Drama, craft, and drawing 

Drama is the opportunity for children 10 develop language in imaginative situations 
and this is an important experience. Some drama situations should be familiar to the 
children, others should be set in imaginary settings. Craft and drawing activities 
provide opportunities for children to use English to talk about how things are done or 
represented in their work. 

Assessment 

Each unit has suggestions for assessment activities. These include: 

a Talking with children about their work 

b Hearing children read on a regular basis, including reading their own writing 

c Observing how children participate in the activities of the unit. 

There are also suggestions for recording the progress of children in their language 
development. 

Appendix 

At the back of the Teachers Guide you will find a lis! of grammatical constructions 
that are brought into focus in each unit of work. This is followed by a pronunciation 
guide and an alphabetical listing of new vocabulary. 

Pupils Book 

The Pupil's Book for the children goes with this Guide. In the Pupils Book there are 
activities for each unit. The children should no! write in the Pupils Book but in their 
exercise books. You will need to help the children to understand the instructions for 
the different activities. The symbol 'P' in the margin of the Guide tells you when there 
is an activity in the Pupils Book which the children should do. 
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TERM 1 
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Resources 

Pictures and photographs of children involved in activities associated with 
different kinds of fishing: iine fishing, spear fishing, using nets and fish traps, 
and collecting seafood from the reef 

Skills 

1. Listening 3. Reading 
2. Speaking 4. Writing 

Structural focus 

To provide information using numbers and piural nouns 

For example: 

I had two hooks on my fishing line. 
We caught ten fish. 

Numbers i ·20 

r One, two, three, four, five, six, seven, eight, nine, ten, eleven, twelve, thirteen, 
L,llrteen, fifteen, sixteen, seventeen, eighteen, nineteen, twenty ... 

The marked numbers in ihe box are the easiest numbers for children to say (one, two, 
four, nine, ten and eleven). Children may need practice in listening to the other 
numbers first before using the numbers in their talk. 
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Plura! of nouns 

r --------R-'u-Ie----------'I----s-i-n-g-u-la-r----r---------p-1u-ra-I' -------, 

I1 1:' after a co~sonant-* ies; 
r --, ves 

I 
I a child 
I aman 

I 
a woman 

I 
a tooth 
a foot 

I 

I 
Some nouns do not change one fish 
in the plural 

two hooks 

two babies 
two leaves 

two children 
four men 
four women 

I my teeth 
i my feet 
I 

I ten fish 

1 _._--." 
i 

I I I Some nouns have onl~ a -i------------+
I 

m--y-c-lo-t-h-e-s------------1 

I plural form I I my jeans 

l I I:=:ro 
.L I 

Remember that children have to hear the changes and notice the changes when they 
see the words in print. 
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Sound focus 

Pronouncing the plural forms of nouns 

It may be difficult for your students to pronounce the plural forms of nouns, In the 
spoken language the pronunciation depends on the last sound of the singular noun, 
These are the rules: 

Sound Rule Examples 

Izl If the last sound is a canoes crabs 
(Most frequent sound and the vowel sound or a voiced boys spears 
easiest for your learners to consonant, say IzI. cars fishing lines 
make) (The voiced consonants are Ibl keys stores 

Id! Ig/ 10/ Iv! Iwl II1 IrJ Iml In! I~I mangoes tins 
Ihl) 

paddles waves 
jobs 

Isl If the last sound is an hooks reefs 
un voiced consonant, use clocks pots 
Isl, nets baskets 
(The voiceless consonants are traps rocks 
Ipl It) IkI If I 191 /hI) 

lizl If the las! sound is Isllzl dresses lunches 
(least frequent sound and the IflltJl or 1d3/, say liz/, dishes churches 
most difficult to pronounce) judges 

Functional focus 

During the unit, give children opportunities to: 

- Recount experiences - Make lists 
- Label pictures - Write captions 

Encourage children to provide information using numbers and plural nouns. For 
example: 
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Vocabulary 

There are four types of words that the children will be wanting to use in this unit. 

Action words 

To go fishing, to catch a fish, to kill a fish with a stone, to clean a fish, to 
tie a hook on to a fishing line, to put some bait on the hook, to wail for 
the fish to bite, to feel the fish bite, to paddle a canoe, to bail the water 
out of the canoe, to prepare the fishing lines, to collect the bait, to carry 
the paddles, to take ycur place in the canoe, to return home, to be very 
careful, to jerk, to tug, to wriggle, 10 coHect seafood from the reef '" 

Important fishing words 

A fishing line, a fish trap, a fish spear, a spear gun, crabs, shellfish, sea 
cucumbers, hermit crabs, bait, a bait tin, the local names of different 
kinds of fish '" 

time, and sea words 

A rock, reef, to the sea, afiervvards, again, always, usually, a 
special place, a safe place, a good place to fish, calm sea, rough sea, 
waves washing over the reel, high tide, low tide, to mark the place '''' 
deep water, shallow water ,,' 

~ __ --~'w.w_-'" -'----~~'-~ , 
i Genera! words and other useful phrases 
I 

i 
Spare clothes, lunch, cooking pots, a basket, jobs, the best piace, 

i dangerous, exciting, colour words, number words '" 

_1.1
1
1 

___ C"oIour words (green, red, blue ,,,), number words (one, two, three ",), 
expressions of quantity (some, several, a lot ",) 

_-----'I 

There is space for you to add further words to these lists, You will notice such words 
in the children's talk and in their writing, 

12 



Vocabulary activities 

1. Encourage children to retell the experiences they have had when they have gone 
fishing with their parents and other family members. 

2. Children draw pictures about the times they have gone fishing. Help lhe 
children to labellheir pictures and write a caption. 

3. Make a mural showing all kinds of activities associated with fishing. Children 
can provide the pictures. Label the actions and the interesting things on the 
mural. 

4. Picture reading o 
Use the Picture Reading page in the Pupil's Book (p.1) to ask general and 
specific questions, and to encourage children to talk about their own experiences 
with fishing. If the children do no! live by the sea, you may need to help them 
imagine the experiences. 

Here are some questions to ask: 

Look at the woman on the rock. 

• What is she doing? 

• What is she waiting for? 

, How will she know there is a fish on her line? 
What will happen then? What will happen next? 

• I wonder what sort of bait she is using .... 

• I wonder what sort of fish are biting her bait .... 

• I wonder how many fish she will catch .... 

• I wonder what she will do with the fish .... 

Do you sometimes go fishing like that? Or your father ... ? Tell me about it. 

What do you like best about fishing? What do you like worst of all? 

Sometimes fishing can be dangerous. Tell me about what might happen if you 
are not careful. Have any of those things happened to you? Tell me about it. 
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listening and speaking 

1 . Ask and answer activity 

Children take turns asking a friend the questions in the Pupil's Book on page 2. 
The person who is asking the questions should write down his/her friend's 
replies in an exercise book. From the answers, the person can give a talk about 
what the friend has said. For example: 

Ask and answer 

Work with a partner. 
One person asks the questions. 

Write your friend's name here: 

Questions 

1. Is your village close to the sea? 

2. Have you ever gone fishing? 

3. Who do you go fishing with? 

• Your father 
• Your mother 
• A brother or sister 
• An uncle or aunt 

Your friends 

4. What kinds 01 fish do you catch? 

5. What do you use to catch the fish? 
(Draw your friend's answer in your exercise book and label the picture.) 

6. Do you take your fish home. 

oYes oNo 

oYes 0 No 

oYes 0 No 
b---. _____________________________________________________________ ~ 

Here is an example of a child's talk. The child is reporting what her friend, 
Fiona, has told her. 

Talk 

Sometimes Fiona goes fishing wtth her uncle on Ambae. She catches reef fish on her fishing line. 
She uses hermit crabs for bait. Her grandmother cooks the fish on a stick. She gives one fish to 
her cat. 

. - ~- ;:;: 
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Reading 

Reading materials 

Vanua Readers I Ready-ta-Read stories 

'A Big Catch' by David Kaukari --·---~asi's Fish' by Joy Cow/ey 
'Molse and Molkas' by Louise Cyske 'Fishing off the Wharf' by Don Long 
'Papa Went Fishing' by Eunice Simbolo 
'Old Vaenga' by Ronald Selkiai 

Reading activities 

1 . Enlarged books 

Make an enlarged book from one of the Vanua Readers or from a story from the 
Ready-to-Read series. Then use these lesson steps: 

a. Show the book to the children. Read the title. Look at the pictures. 
Predict what the story will be about by reading the pictures. 

b. Read the story with the children several limes during the week. Pause for 
children to join in. Read the story again by asking questions about each 
page. Encourage the children to reteil the slory. 

c. Children do activities based on the slory. They can act the story out using 
the words of the people in the story. They can make their own storybooks 
by changing the circumstances of the story a little. They can draw an 
interesting part of the story and write labels and captions. 

d. Place the book in the library corner. Encourage children to read the book 
in library time, io themselves and to other children. 

e. Ask the children to read the book to you so you can assess the progress 
they are making. Notice the words they are having difficulty with. 
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2. The story in the Pupil's Book 

2. 

Read the story with the children using co-operative reading tactics. 
The children then lake turns at reading the story to a friend. Afterwards the 
children complete the drawing activity. Additional comprehension quesiions are 
set out below. Encourage children to draw and write their answers. 

Additional Comprehension Questions l 
Draw everything that Mela takes with her when she goes fishing. Label 
each thing. 

Where does Mela stand when she is fishing? 
place? 

What is 'special' about the 

I 
3. What do you think Mela likes doing best of all? Next best? And so on. 

Best of all: 

Next best: 

Third best: 

4 What can Mela do with the help of other people? 

5. What is Mela's problem? (She has this problem at night-time.) 

._J 
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3. Sound patterns and words 

Make these activities 101' the children to do: 

[-Making wo,d, 

11-:1 
11 L~~ 
11 ~~?pSh 
11 da i 

I~-~ 
. bu I 
I1 ca I sh 
I L eru _.-! 

fish 
[-----, 

I ;~ 11 

I wa 

L_~_I 

bru 
fla 
era 
sma 

sh 

sh 

I Wo,d ~,"Ing' 
Ir-l.---YO-u-lc-at-d-lt-he-m-o-'--------------~---rl~~I--~1 -~~ 

I I 2. Wild pigs iive the 

n a fishing line s h 

re I s h 

113. You put your food 

I 4. Opposite to pull 

in it H- s h 

s h 

I, 5. 8e very quiet s h 

I 

I I ~ A lot of spots on y 

I~ -------------------------------------1 

our skin s h 

The answers for the word meanings are: fish, bush, dish, push, hush and rash. 
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language practice 

1 , . Noticing plural forms 

Children supply the plural form of the nouns on page 4 in the Pupil's Book. 
They should underline or colour in the changes in the noun. They should also 
look at the plural forms and respond to these questions: 

One or more than one? 
How do you know? 

For example: 

T: Look at the word nets. 
One or more than one? 
How do you know? 

T: Look at the word men. 
One or more than one? 
How do you know? 

T: look at the word fish. 
One or more than one? 

Child: More than one. 
Child: I can see the's'. 

Child: More than one. 
Child: The word has changed. 

Child: You cannot te!l. The word fish 
does not change in the plural. You 
have to read the story to find out. 

2. Pronouncing the plural forms 

Make lists of plural nouns according to whether they end in IzI, Isl or lizl (see 
below). Practise saying the words in the lists with the children. Begin with the 
easiest forms 10 pronounce, i.e. the words pronounced with IzI. Practise the 
harder sounds later in the unit. Make flash cards. Children take turns in 
picking up the cards and saying the words. They can keep the cards if they 
pronounce the words accurately. Use the foilowing groups of words for 

t" t! . ! ~ prac ISlng ,ne plum, Torms: 

I canoes 
i boys 
I cars 
I crabs 
! spears 

IzI 

tins hooks 
stones i nets 

paddles I traps 
waves I rocks 

jobs i 

Isl 

18 

reefs 1 dresses 
pots i dishes 

baskets ! lunches 

I 

lizl I 

churches I 
. h 1 bUS es I 

i 



Writing 

1 , Making lists 

Help children to make lists of the jobs that people do when they go fishing, An 
example of one lis! is on page 5 of the Pupil's Book. The lists should be 
displayed on the wall, or made into a class book, Items on the list can be 
illustrated by the children, The items can also be placed on cards and sorted 
into groups, 

2, Writing stories 

Encourage children to recount experiences they have had with catching fish, 
The stories should be made into bcoks for other children to read, Here is an 
example: 

Three boys went fishing last 
Wednesday, Their names were Jerry, 
Kalo and Thomas . 

. ,. 

Thomas caught one small fish. Jerry 
caught three small fish, Kalo caught a 
big fish, I measured it. It was almost 
a metre long, 

·1· 

Their sisters cooked the fish in coconut 
cream for dinner. 

·5· 

19 

They put their lines into the sea here, 

,. 

The boys brought the fish home and 
cleaned them outside the house, 

,4· 



3, information texts 

Children write short information texis on different topics associated with fishing, 

For example: 

The best bait 
Good places for catching fish 
The best way to cook a fish 
Rules for fishing 

Here is an example, 

I 

Going Fishing 

i 1, 
I 

Always go fishing with an older person, 
(i go fishing with my father.) 

2, Be careful of hooksl They can go into your finger. 

Be careful of big waves, They can wash you off the rocks, 

4, Always tell your mother or your father where you are going, Do not 
come home late, 

4, Arranging sentence cards 

The jobs on the eards on page 6 of the Pupil's Book are out of order. 
Help the children sort the cards into the best order, 

For example: 

Prepare the fishing lines, 

Coliee! the bait 

; 

I Carry everything to the beach, 
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I Take your place in the c_a_no_e_. ______________ J 
[ Paddle io the best fishing place. 

~atch some fish. 

I Paddle back to the beach. 

I Cook the fish with some vege!ab!es. 

I I Have a good meal. Have a rest Play some games on the beach. 

,------
I Return home. 

Remember: 

1. The pupils should make the cards for you and then practise arranging them 
with a partner. 

2. The cards can be grouped under different story parts: 

I 
Belore we left 

Prepare the fishing 
lines. 

Collect the bait. 

Carry everything to 
the beach. 

Catching the fish 
,--- , 

1

1 Paddle to the best I 
. fishing place. 

ICatchsom~ I . ..... I 

Afterwards 

I Paddle back to the I 
I beach. I 

I Cook some fish with I 
I some vegetables. i 

Have a good meal. 
I Have a rest. Play 
I some games on the 

beach. 

3. It does not matter in which order children prefer to do the things that have to be 
done before they go fishing. Some children might want to collect the bait firs! 
or leave that job until they gel to the beach. 
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Poems, rhymes and songs 

1 . Poem cards 

Make a poem card with the children. 

• Write the poem together. 
• Illustrate the poem. 
• Learn to say the words together. 
• Set the poem to music. Make actions to go with the singing. Make a tape 

recording. 
• Display the poem card on the wall. 

2. Song cards 

Collect songs that people sing when they go fishing. Make the songs into a 
song book. Make a tape recording of the class singing the songs. 

Drama, craft and drawing 

Help children make fish masks. Use the fish masks in a play that you write with the 
children. For example: 

Fish School 

It is early in the morning. The fish are lined up outside their classroom. Mrs. Fish (their teacher) 
arrives. 

Mrs. Fish: Come inside now and sit down. I'm going to call the roll. 

(The fish sit down on the seaweed mat in front of Mrs. Fish.) 

Mrs. Fish: Is Pally parrot fish here today? 
Are the reef fish brothers here? 
Is Lolo the lobster here? 
Is Steven stone fish here? 
Has Onnie the octopus come out of her hole today? 
Has Tina the tuna come back from the ocean yet? , 

I Where is Harry hermit crab today? I 
I And so on. After each name on the roll is called, the children say, "Yes, I'm here Mrs. Fish" or they I 
I say where the person is. For example: 
I i Mrs. Fish: Is Lola the lobster here? 

I Children: No, Mrs. Fish. Lola isn't here. He was caught in a lobster pot last night. J 
The play can be based on 11 story from the Vanua Readers or from the Ready-ta-Read 
books or from a story the children have written. 



Assessment 

1. Assess the children's work during the unit by: 

a Talking with the children about their work 

b Hearing children read from the Vanua Readers and other story books 

c Listening to children read the stories they have written 

d Observing how children participate in the activities of the unit. 

2. Keep a record form for each child. The record form could look like this: 

Name: Fiona Sam Year;2 

Language 

Units Her best work in the unit 

1. Fishing Fiona wrote a good story and made it into a book, 
Other children have read it She took the story home to 
read to her parents. 

2. 
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3. On the back of the form the teacher can keep a record of the books that the child 
is able to read with confidence and understanding. 

Stories Fiona has rClad to me with confid'lnce and understanding' , - , . ,. J J 

I 

Ir- Dale 

1. 'Old Vaenga' by Ronald Seikiai (VR) 10 Feb. I 
, , I 

I I , 

i 
I 

I 

[ 

! 

4. Write an assessment activity that focuses on the forms of the language practised 
in the Pupil's Book. 

For example: 

Peter is p,ractising how to write words that mean more than one. But he has 
I forgotten what to do. Can you help him? 

, One More than one 

I 
a hook three hook_ 

, 8. stone tv/o stone_ 

I a fish ten '- __ 
a mango four mango __ 

I a new dress myoid dr ____ _ 
! a stick t\''iO L ------

24 



Resources 

• Pictures of children involved in activities related to their leisure time, their duties 
at home, and their involvement in church and community life. 

Skills 

1. 
2. 

listening 
Speaking 

Sound focus 

3. Reading 
4. Writing 

The "-ing" form of a word uses this sound: /rrj/. Here are some examples. 

What IlIka doin!! 
I iike: 

o listening to the radio 
o Floating on a bamboo raft 

I 0 Going fishing with my father. 

langl.lagefocus 

To provide information by using "-iI'l9 forms" of verbs. 

For example: 

The -ing Form 

1. We use the "-ing form" as a noun. 
I like swimming. 

2. We use the "-ing form" after these verbs: 

enjoy 
love 
hate 
like 
dislike 
stop 

I enjoy reading. 
I love eating ice-creams. 
I hate combing my hair. It has lots of tangles in it. 
I like putting flowers in a vase. 
I dislike making my bed in the morning. 
Stop playing with the water from the tap. 

3. We use the "-ing form" after the word go for activities. 
I go fishing evelJ! Saturday with my uncle. 
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About the theme 

This unit is asking you to make charts that list: 

I 
1. What children like doing. 

I 

1

3 

(Playing games.) 

What children like doing although the activities are a little dangerous. 
(Floating down a river on a bamboo raft.) 

What children do because they are asked to do it, not because they like doing it. 
(Cleaning their teeth.) 

14. Activities that wil! get you into trouble. I 
1 (Playing with matches.) I 

I 
The unit also asks children to think about the reasons why they like/dislike doing certain things (it's good I 
fun; it tastes nasty) and why certain activities are dangerous and need an adult to be present (I can't I 

I swim very weil). 

L I 

Vocabulary 

There are three different types of words that children will be wanting to use in this unit. 

1-

Activities (I like doing/or have to do) 

Playing games, going 10 a birthday party, watching a video, going fishing, 
sleeping with my grandmother, making toys, going for a picnic, going 
shopping, climbing trees, floating on a raft, playing with a bow and arrow, 
cooking on a stick over a fire, swimming in a river with a grown up 
watching me, playing a trick on a friend, riding in the bus ... 

Things i like 

An ice'cream, a present on my birthday, new clothes, a new school bag, 
coloured pencils, new shoes, a new toy, my dog, a new book, sweets, a 
juicy mango, a bag of nuts 

Reasons for liking things 

It's good fun, I like the taste, it's exciting, I like being with my friends, ! 
I can teach my friends, she asked me to do it, I like it, it's dangerous ... 
L--___________________________________________________ ~ 

26 



Vocabulary activities 

o 
1. The unit requires children to talk about things they have done in the past or 

would like to do in the future. So new vocabulary has to start with children 
looking at pictures and saying "I like thaI", "I like doing that ... " , "I don'! like doing 
that ... ". Use the pictures in the Pupil's Book (p.7) to start this talk. 

2. Reading stories in big books where children are doing things and the activity is 
illustrated in the pictures. 

3. Children draw a picture about doing something. Then they label the picture. 
They should say something interesting about the activity. For example: 

On Saturday, I rode my uncle's horse. I climbed a tree to get on to the horse's back. 

4. A friend is sick in hospital. Pick a present for your friend. For example: 

Violet's present 
Violet has put Joseph's present in this box and covered it with different coloured leaves. Guess 
what Violet has put in the box. 

The presents I 
a comic, a book, a whistle, a purse, a pencil case, a ribbon, a doll, a cake, some sweets. a 
comb, a brush, a fishing line, a hair tie, a frog, some chocolate, some flowers, dry leaves, stones 

~ote: In real life, Violet put a cake in the b~~:.. __ . ____________ ---" 

5. Make a list of the presents for different people in the class. For example: 

I ~: Helen 
Peter 

Person 
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I Present I 
I 

a purse I 
a frog 

-------------~ 



Listening and speaking 

1, What is it? 

Make cards like the one shown in the Pupil's Book on page 8, 
Children take turns reading the clues and guessing the item or activity, When 
you make the cards, start with the most general feature and then make the clues 
more and more specific, Here are two further examples, 

I What was II What is it? 
: 

I I1 
I Clues I1 Clues 

I
1 i I I I I I [J I got ittoday, I i (] 
i [J My aunty gave it to me before I ! 
i school, I I (] 
I1 (] It was wrapped in coloured paper 11 

and tied with a ribbon, I I [J 

I [] There was a new I'shirt inside the' ! 
I parcel and a special card for me, I [] 
I i.J The card said, "Happy birthday." I 

I have a new one this 11 

year. 
It is dark blue, but I have ! 
put some stickers on it. I 
I carry it to school on my I 
shoulders, I 

My school books are 
inside. So is my lunch. 

I What. was it? 11 
L ' ____ . 11 Wha~_is_it_? _______ -, 

(The item in the Pupil's Book is 'an icecream'; the examples above are 'a 
birthday present' and 'my school bag'.) 

Interviews 

Children ask their friends what they like doing the best of all after school. They 
then make a chart. 

For example: 

I 
I My friends 
I 

11 Dara 
Peter , 

! Amy 

We like doing these things: I 
What they like doing 

1

1 

Looking for frogs :]' 
Making a tree hut in the bush 
Playing poison ball with her cousins 

28 



Language practice 

1 . Sentence completion 

Children complete the sentences using the information provided in the table. 
They read the sentences to a friend and underline the "-ing" forms with coloured 
pencils (p.9). 

2. Writing true sentences 

Children draw up their own table of information by asking their friends what they 
like or dislike doing. They then write true sentences about their friends. These 
sentences can be pasted on a class frieze. 

For example: 

I 
I Rima likes drinking fruit juice through a straw. Thomas likes hitting the drums. 

3. Pair work 

Work with a partner. 
Take turns picking up a card and asking the question on the card. Put the cards 
with "yes" answers in one pile and the "no" answers in another pile. 

Do you like swimming with crocodiles? 

Do you like walking on the reef without 
I sandals? 

Do you like weeding the garden by 
yourself? 

Do you enjoy watching animal cartoons 
on video? 

Do you like playing with your friends? 

Should you stop children playing with 
matches? 

Remember it is the "saying more" that counts. For example: 

Do you like swimming with crocodiles? 
No I don't. They are very dangerous animals. 
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Reading materials 

The following books are suitable to use in this uni!: 

Vanua Readers 

'Matou and Neiknalkusi by Ka!kai Taua 

;Pupu and Nautlius' by Tanimo Callixto 

Reading activities 

1, Enlarged books 

Ready-ta-Read 

'Matihew Likes to Read' by Jan 
Grainger 

'My Bike' by Craig Martin 

Make an enlarged book from one of the Vanua Readers or from a story from the 
Ready,to-Read series, 

Can you guess? 

Children make lists of the things they like doing best of all. 
They read their lists to other children, The children try to guess what the person 
likes doing the very best of all. There is an example of ihis activity in the Pupil's 
Book on page iQ, In reallile, Ula liked sleeping with her grandmother the very 
best of ali, while Thomas liked going fishing with his faiher. 

3, Reading 

Give children opportunities to build up their sight vocabulary by presenting high 
frequency words on flash cards, Practise identifying initial sounds, and, 
grouping words by initial sounds, ,A!so practise 'guessing words in context' by 
writing sentences on cards with a space for the missing word, 

4, Readers' theatre 

Children choose the best part of a story and read it to a group of children, They 
introduce the part and say why they like it 
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Writing 

1. Making lists Children make lists of: 
[] The things they like doing 
[] The things that are good fun but a little dangerous 
[] Things that are not much fun 
[] Things that are important to do each day. 
There is an example of a list on page 11 in the Pupil's Book. 

2. Stories 

Chiidren wrile a story about doing one of the things on their lists. They publish 
their stories in a dass book. Here is an example: 

ll;~"~ f 

The Things We like Doing 

I I 
I I 

I I 
! 

Glass Book I i 
I 11 like going to the bush with my cousins. We 
I I swing on the vines trom one tree to the next 

I I tree. 

Pill! 

I 

I I 
I I like going to the beach when the weather 11 

I is bad. I tai(e a piece of wood and sur! on 
I the large waves. It is very exciting. But it I 
i is a litle dangerous too. I 
L__2 ~ 

31 

Nara 

i I like visiting my friend. She lives in the next 
village. My friend has a big dog. We take 
the dog to the bush. The dog likes chasing I 
the wild cats. 

L....... _____ _ 3- I 



Poems and rhymes 

1, Read poems and rhymes about interesting games and also games that are a 
little dangerous, 

2, Help the ohildren to write their own poems about what they like doing best. 

Singing 

The children may take turns to choose a song to sing, Aooept songs in Bislama, as 
well as in the local languages, 

Handwriting 

The children practise saying and writing "-Ing" words, For example: 

playing 
floating 

Drama 

watohing sleeping cooking climbing 

Give children the opportunity to dramatize poems or rhymes that they have written or 
read, 

Artwork/Drawing 

The children may choose to draw a picture of: 

a What I like doing best of all 
b What I don't like doing, 

Display the artwork, 

Assessment 

1, Listen to children read from the story books that you have used during the unit 
Ask children general questions about the stories, 

2, Ask the ohildren to read their written work to you, Use the words that have been 
misspelled for spelling, Use the grammatical errors for making ianguage 
practice exercises, 

3, Ask children questions about what they like/do not like doing, Notice the range 
of vocabulary and sentence patterns that they are using in their spoken 
language. 
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Resources 
• Photographs and pictures of activities in the bush 
• Stories of the bush made into enlarged books 
, Paper for a wall chart 
• Paste and paint 

Skills 
1. Listening 3. Reading 
2. Speaking 4. Writing 

Sound focus 
The sound !b! as in bush, bananas, bamboo 
The sound lu:! as in doing, food, canoe 

Language focus 

Language structures 
Using adjectives to give more information about people and things. For example: 

A wild pig (An adjective used before a noun) 
The stream looked dangerous after the heavy rain (An adjective used after a link 
verb) 

The following are examples of adjectives used in the unit before nouns. 

Il' a wil~'~nimal, juicy mangoes, a dark cave, large, shiny leaves, thick bamboo, dry wood, a heavy bunch 
of bananas, heavy rain, a large stone, tal! grass _______________ --' 

These adjectives are used after a linking verb in the unit. 

r------------"-"----'------'------------------, 
! it is dangerous to go into the bush alone, 

The mango tasted juicy. 
Do not go into the swamp. it is veri wet and muddy there. 
Pa!rick was cold, hungry and very frightened. 

I The bush is green and beaulllui. 

Functionai focus 

To say more about an experience you are recounting. For example: 

On Saturday, i went into the bush to get some oranges and lemons. 
! tripped over a large stone hidden in the long grass. 
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Vocabulary 

Pupils should be given opportunities to hear and use the following groups of words, 

I 

Things you do in the bush 

To climb a tree, to knock mangoes off a tree with a stick, to pick some nuts, la get a wild 
yam, to snare a bird, to hunt wild animals, to spread banana leaves on the ground to make 
iaplap, to chop trees with an axe, to burn trees, to build a fence, to dig the soil, to help 
someone to do something, to put plants in the soil, to water the plants, to coi!ec! firewood, 
to find some special leaves, to be lost in the bush, to fail out of a tree, to trip over a stone, 
to hurt yourself, to cut yourself, lc remember the story, to search for someone, to break a 
rule, to start to do something, to break your arm, to bum your skin 

I Things you see in the bush I 

I A tree hut, wild animals, pigs, chickens, goats, bullocks, birds, fruit trees, mango trees, I 
I guava trees, useful plants, bamboo, banana plants, wild yarns, medicine leaves, I 
I interest~n~ lhings,c a s~amp, a cave, a stream, ,a river, a la~e, f~Ogs, s~akes, butterflies, I 
i Insects, ,lYing foxe", Wild birds, a bush knife, rUles, a torch, ,00", wale" shelter ". I 
I f 

i i 

Othe, userul phrases 

Be careful, night-time, midnight, good to eat, a dangerous thing to do 
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Voca!::mlaryactivities 

1 . Finding people in the picture 

r ~J 
Children find the people in the picture and say what they are doing (p.13). 

For example: 

Teacher: Who is sitting in the tree hut? 
Teacher: What is Mr. Kalo doing? 

2. Point to 

Child: Violet. 
Child: He's digging a wild yam. 

The teacher asks the children to point to different things in the picture. For 
example: 

Point to; 
o The tree hut 
o The dogs sleeping beside the bushes 
o The mother spreading the banana leaves on the ground 
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o 
3. Children make a wall chart showing all Ihe things they can see and do in the 

bush. They label their pictures and write captions. Page i 4 in the Pupil's Book 
gives some suggestions for the wall chart. 

4. Children make a class picture dictionary for the unit. Pages from the dictionary 
might look like this: 

Exciting Things to Do 

I1 

Wild Animals in the Bush 

A wild pig 

Wild chickens 

A wild bullock 

5. Five new words a day should be put into a spelling book and learned by heart 
for the next day. 

6, Use a vocabulary game to check new words, e.g. a crossword or a guessing 
game, 

7. Children use the new words in sentences that give interesting messages about 
their experiences. For example: 

! 
I I went with my father to clear the bush lor gardening. My job was to pick up the 

sticks and leaves, and burn them. My mother let me light the fire. 
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Listening and speaking 

1. Children retell experiences they have had in the bush. The children who are 
listening ask questions. 

[~ 
2. Each child interviews another child using the questions in the Pupil's Book on 

pages 15-16. They then give a short talk to the class. In the talk they say what 
their friend does when he/she goes to the bush. 

Here is an example of a child's talk: 

Talk 

My friend is Maylene. She sometimes goes to the bush with her mother and her father: 

o To catch wild chickens 
o To make a garden 
o To gather leaves, fruit, and firewood. 

Sometimes Maylene goes to the bush to play hide-and-seek with her friends, and to climb trees. 

3. Organize a picnic lunch in the bush. Play some games and do some jobs, such 
as gathering fruit and vegetables, and gathering some firewood. The children 
can then give th<l fruit and firewood to their neighbours. 

4. Ask a person from the village to tell stories about how they used to garden and 
hunt in the bush in the old days. The children oan make a wall chart from the 
stories showing the tools we use today and the tools that people used to use. 

Language practice 

Children fill in the spaces in the sentences on page 17 The exercise 
practises the use of adjectives. The adjectives give more information about people, 
animals, and things. 

The children's sentences should read like this: 

A wild pig. Some juicy mangoes. A dark cave. Large shiny leaves for baking food. Very 
thick bamboo. 

A swamp. It was very wet and muddy. A stream. It looked dangerous to cross after all the 
rain. Thick vines for making a swing. A bundle of dry wood. A heavy bunch of bananas. 
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Reading 

1. Make big books about the children's experiences in the bush. Children read the 
stories to other children, they lake the book home and read to family members. 

2. 

The books are finally put in the resource room for other classes to borrow and 
read. 

'Write a blackboard story with the children. 
questions. 

Then write comprehension 

There is an example on pages '18-19 of the Pupil's Book: 

Remember Ihe Lesson 

Once upon a tIme there was a boy in our vJi!age called Patrick. One day he went into the bush to look 
for birds by himself. By nrght-tirne Patrick had not come home. His parents looked for him in the vWage. 
He was not there. They went to his grandparents' hOUSR He was not there. "Perhaps he is in the 
bush," the grandfather said. 

The men of the vrnage made torches and searched the bush. At midnight they found Pat rick sitting 
under a tree, cold, hungry! and very frightened. 

Ask and answer I '------_.----.---------------------------------------, 
\f'vork with a friend, 
One person asks the questions 

Queslions 

1, Where did Pat rick go? VVhy? 

2. What rule did Patrjck break? 

3. By night"time Patrjd~ had not come home, jf/here did his parents JOO~( for him? 

4. Vvhat did Patrick's grandfather say? 

5, 'VVhere did the men of the vHlagf:? find Patrick? (Can you tell me more ",?) 

3. r~h,n,c,,,,,~ a Vanua i-1F,;'l(tRr that has a story set in the bush. For example.' 

, How Taripoaliu came to live in Siviri' by Eunice Simbolo 
'The Story of Toiamb Aioli' by Blaise Tao 

discussion, story writing, and drama activities on this story, 

4. Read custom stories and other stories 'Iou know that are set in the bush. Design 
activities based on stories. 
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Writing 

Story writing 

o 
Children write a story about the bush (see p,20). They make the stories into a 
book, The book is read by other children. Here is another example of a story that 
a child wrote. 

,----------_._-, 
STUCK IN THE MUD 

by 

Masina G80rge 

I It was raining very hard, 

Our truck got stuck in the mud, 
L-_________ ~-~2~-___________ _ 

"Don'\ tell grandma," said my father. 
She will be very crQ~s," 

r---------~------'-~ 
STUCK iN THE MUD 

On Saturday we went to the bush to get 
some cabbages and to dig some yams, 

-1-

Some people helped us to push the 
truck out of the mud. 

Questions ~ 
Now, can you remember my story? I 
1. 
2, 
3, 
4, 

5. 

Why did we go to the bush? 
What was the weather Iik<f? 
What happened to the truck? 
How did we get the truck out of 
the mud? 
What did my father say? 
Why, I wonder? 

·5-

Notice that the child has written some questions for her story on the last page, 
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Rules for the bush 

[£] 
Children read about why the bush is sometimes a dangerous place (see page 21). 
Then they do the writing jobs at the bottom of the page. Here is an example from a 
child's rule book. 

My Rule Book 

Poems and rhymes 

1 . Enjoy the poem in the Pupil's Book on page xx 

GOING TO THE BUSH 

Rules 

1. Go with a grown-up. 

2. Be very careful if you climb high trees or 
swing on vines. 

3. Don't cross a dangerous stream. 

4. Don '\ light fi res. 

2. Children write their own poems about the bush. They present their work on Poem Cards. Here 
are two examples; 

The Bush 

What can you see in the bush? 
I can see trees 
Big and little birds 
Wild animals 
Flowers and frult 

Everywhere in the bush. 
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The Wind in the Leaves 

The soil wind is blowing 
The leaves are whispering 
Just what are they saying? 

There is no way of knowing. 



Singing 

Some of the children's poems can be sung as lullabies and chants, or turned into 
singing games. The songs can be recorded on a tape and included in a class song 
book. 

Drama 

i. Role play situations that can happen in the bush. Children suggest how the 
situation could be handled. 

2. The children's stories aboullhe bush can be dramatized. Here is an example: 

Storyteller: 

I Mother: 

I 

Storyteller: 

Eldest boy: 

Eldest girl: 

Storyteller: 

Youngest boy 

Storyteller: 

Too Quick 

One day a mother asked her children to go to the bush 
and clean the garden. 

Go now. Take the bush knives. Be careful of the corn 
plants. 

The children went to the bush and looked at all the weeds 
in the garden. 

Let's stand in a line. Start cleaning. Keep to your line. 

We'll have a race. I bet that I'm first! 

So the children raced to finish the job. The youngest child 
ckme'first 

Look, I'm first! You are all too slow. 

The children looked. Yes, the youngest child was first. 
He had cleaned all the weeds. But.... He had cleaned 
all the corn plants too! 
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Art work 

1, Children can paint interesting things they have seen or done in the bush, 
Captions can be written and the art work displayed, 

2, Children can construct an imaginary bush in a sand tray, using cuttings from 
trees, leaves, sticks and stones, 

Assessment 

1 , A -k h'ld' '" Ch t t h , "k A cl' i lh b h ,""'\;;, C, I r ~n 1/" a, ,,,ey 11 ,," "olng ,n ,e LIS" Also ask them about the 
interesting things you can see there, 

2, Listen to the children as they read their stories or poem cards to you, Notice the 
expression in their voices as they are reading, 

3, Ask the children to read one of the reading books from the unit Notice the sight 
vocabulary that is still causing difficulty, Also notice how well the children are 
able to use letter sounds and context to read unfamiliar words, 

4, Check the children's writing, What leller shapes are causing difficulty? What 
words are being spelled incorrectly? What basic grammar practice might the 
children need? 

5, Are children taking home the books they have made? Are they reading them to 
family members? 

6, How much detail is in the children's art work? Can they talk about the detail? 
The choice of colours? Can they 'story' their pictures? 
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Resources 

• Charts and posters showing the different parts of the human body 

• Photographs, pictures from magazines and children's drawings 

Skills 

1. Listening 3. Reading 
2. Speaking 4. Writing 

Structural focus 

Indicating possession or ownership: my sister's comb 

There are four ways to indicate possession: 

1 . Use a person's name + 'So 

Pila's feet, Mari's tidy hair 

2. Use a singular noun + 'So (Also an irregular noun + 's). 

your mother's towel 
the children'sJeet 

3. Use a possessive word 

r Singular 
(one person) 

.-

Plural 
(two or more people) 

I 

4. Use a plural noun + 

my arm 

our teeth 

my grandparents' house 
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I your hand 

I 
your hands 

her legs, his legs 
its wings 

their feet 
their wings 



Sound focus 

Pronouncing's to indicate possession or ownership. Local names in Vanuaiu usually 
end in a vowel sound, so, when we add's, the s is pronounced /z/. 

Mad's feet 
Kalo's eyes 

Functional focus 

1. Stating ruies 

Banj's clean knees 
Lala's short hair 

Brush your teeth before you come to school. 
Have a good wash before you go to bed. 
If you are sick, take your medicine until it is finished. 

Notice that each verb is in its basic form, with no endings. 

2. Asking interview questions 

Interview questions seek information. There are three main kinds: 

a Yes-no questions 

Did you wash your hands last night: Yes 0 No 0 

b Wh-ques!ions (what, why, where, or how) 

What did you eat for breakfast? 

c Alternative questions 

Did you use toothpaste or salt water to brush your teeth this morning? 

Toothpaste 0 Salt water 0 Something else 0 

----.---~---------------
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Vocabulary 

I Parts of the body 
.--_ .. -------_._--------, 

I 
Two feet, two knees, your right arm, your left arm, shoulders, cheeks, your skin, 
your teeth, your hair, your forehead, your eyebrows, your chin, your ears, your 
neck, your back, your chest, your wrists, your elbows, eight fingers, two thumbs, 
your waist, your legs, your fingernails, your ankles, ten toes H. 

I Actions ~ 
I To clean your teeth, to comb your hair, to wash your hands, to kneel on the floor 

L to say your prayers, to keep your hair short, to cut and clean your fingernails, 
to touch your toes, to wiggle your eyebrows ... 

._---' 

Other important words 

A toothbrush, a tube of toothpaste, a bottle of shampoo, a cake of soap, a towel, 
a face lowel, a brush, a comb, a pair of scissors, clean clothes, fresh fruit, a 

LOSQUito net, tangles in your hair H. 

Vocabulary activities 

1 . The first thing that children should be able to do is to respond to the new words 
by pointing to the part, touching it, moving it, or using it in some way. 

For example: 
Point to your knees. 
Touch your ankles. 
Wriggle your eyebrows. 
Pretend you are cleaning your teeth/drying your hands on a towel/soaping 
your hair with shampoo and then rinsing it with cold water. 

Notice how the commands can get longer and more complicated. Perhaps you 
can use several new words In the command. 

2, Secondly, children should practise using the new words by giving commands to 
a friend. As they gain in confidence, the children should try to say more in the 
command. 

For example: 
Comb your hair. Use your mother's big comb. 
Scrub your knees. Use a piece of soap and a brush. 
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3. Spelling the new words 

Start with labelling pictures that children have drawn or cut out and pasted into 
their exercise books. 

The children should be helped to make the labels grammatical. For example: 

" - -"-'~. 

~~ , 

I \ . 
). \ I ~ 
. ~!;) ___ Mari·s knees. She has just washed them. 

\1-t7 bl:> 
The next job is to select five new words a day to learn by heart for spelling. 
Children should write the new words the next day without looking at the list. The 
word list for the week should be tested on Friday. 

4. Using the new words 

Children need the opportunity la use the new words in their story writing and 
project work. Words they have difficulty with should be in a personal notebook 
or easily available in a class dictionary. 

5. Word games 

There are many types of word games that can practice spelling. Some 
examples are crosswords, hidden words, and word puzzles. An example of 
hidden words appears below: 

I C 

I i 
b I 

j 

h 

e 

Find the hidden words. 
Use the clues to help you. 

f I I k n e ! I i 

f e e t e 

I 0 

at' t 

a i r I x a , 
I 

h m s I k I i 

e 
i s 

9 ! m 

r v 
_.,- .'---
a c 

n f 

i I Clues 

I ~: 
i 3, 

I:· I ~. 

Wash your f __ t before you go to bed, 
Comb your every day. 
You have two of these. You listen with 
them. 
Sometimes mosquftos bite my 
sk at night. 
My . gets sore when I carry 
heavy things. 

(The hidden words are feet, hair, ears, skin, and arm.) 
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listening and speaking 

1. Picture reading 

[ 
i 

Marie 

Poinirc: 

(4:-'0 
rrn \, \. I j 
\' J' 
f\~,."/l 
/ \v'Yi 
! \ 
i 
/ \ 

~ 
\ i '\ ' 
\ \ .: 
1 lit 

u~ 

~ Ban!' s ciean knees 

4 Morie's cneeks 

o 8of'i's ch;n 

0, t;il tOG! 

r"""'~ 
I'" ' ! ) 
.. ' _J<05 . :.. ~ "1\ '\ 
if\ I\,\ 

Ai t, ; \ \ , 1/_ .~,~~~ \ I 
i ;<r-" '~i \1, 
;,,1 ( ,\ / \ 

/ 
I i( ) ',-' 

• r I 1 ~;if 

;if I, \ W 
W 1', f( \ 

f~~t~1 
[ , ,f \. 

/ \) 
! ! \ 

! ! 

• 3anl's shoulder, 

• ~f.Qrie's ;-icy hem 

• The sl<m on Banl's legs 

• tvl0f'9'S eyebrows 

Your reacr':8r \>.JiIi ask you to paiN to orr.er par~s 8f Mor:e"s 
t)ody ond Semi's body. 

Children point to parts of the body shown in the picture on page 23. They tell 
a partner to point to items loo. 

2. Children draw pictures of their family members and label them. They say 
interesting things about their brothers, sisters, and parents. 

My father has very long legs. He can run very 

fast with them. 

I My mother wears earrings. My aunty made them for her out of shells. 

L ________________________________ ~ 
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3. What is it? 

4, 

I 

o 
Children work in pairs. One person reads the clues. The other person tries 
to guess the item. 

The answers to the examples in the Pupil's Book on page 24 are: 

(a) My shoulder (b) My knees 

Two other examples are given below. 

r----'----------' 
What is it? 

I 
What is it? 

! 
I i. I use these parts of my body 

all the time at school. 
11 I have lots of these, 

I I 
[2, I have eight of them and two 

that look a bit like them too. 

I 2 One fell out the other day and 

I
t' I got VT200 from my 
! grandmother for it. 

I 
1 3, I only use some of them when I 

hold a pencil. 
13, I get growled at if ! don'! clean 
i them before I go to bed, I 

Answer: The fingers and thumb on 
my right (or left) hand 

Fm in the spaces 

14, Every year the dentist looks at 
I , I tnem, 

I What are they? 

I 

Answer: My teeth 

1-1 

l.£J 
Speaking and listening are combined with reading and writing in this task 
(see p,25), Children point to the items on the left when they are named (a tube 
of toothpaste, a toothbrush .,.) and then complete the sentences on the right 
orally before doing their own wrillen work, 

48 



5. Ask and answer 

Children work in pairs. One person asks the questions. The other 
person replies. 

The example is from page 26 in the Pupil's Book. 

,-----------------, 
Ask and answer 

Your !riend's answer I 
Work with a friend. One person asks the questions. 

I Questions 

, 1. Did you put on ciean clothes this morning? 

2. Did you brush your teeth before you came to school? 

3. Did you eat some fresh fruit this morning? 

4. . Are you keeping your hair short? 

5. Do you wash your hands before you touch food? 

6. Do you keep your fingernails short? Show me. 

7. Did you have a good wash before you went to sleep last night? 

8. Did you sleep under a mosquito net? Why/why not? 

9. Do you wash your hair every day? 

Are your ears clean? 

11 . If you are sick, do you take your medicine until it is finished? 

Do you put your sleeping mat in the sun on fine days? 

Notice that most of the answers are either 'Yes' or 'No'. Encourage the children 
to say more. 

For example: 

A: Did you put on clean clothes this morning? 

B: Yes, my mother ironed them for me last night and put them in my room. 

A: Did you brush your teeth before you came to school? 

B: Yes, I did. My toothpaste has a blue stripe and tastes like chewing gum. 
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Reading 

Reading materials 

Vanua Readers Ready-to-Read slories 

'The Strongest Husband' by Leipaki Heka 
I 'How the cave Vaieva was found' by Eunice 

I Simboio 

'Sam's Mask' by Christine Cachemailie 
'The Shag Goes Fishing' by Joy Cowley 

Reading activities 

1, Make an enlarged book from one of the stories listed above, Read the story 
oo-operatively with the children, 

2, Record children's experiences with the theme of the unit and use these as 
reading material. 

For example: 

My Doli 

Yesterday, I made a doll for myself, I used these things: I 

" An orange for the head I 
A green banana I for the body I 
Carrots for the arms 
Sticks for the legs i I 
Cotton from the kapok tree for the hair 
Two bean seeds for the eyes 1 

iL _A_le_a .... f ___________ .-LI, for the mo'-ut:...:h ___ --', I 

I put the doll on the table beside my bed, 
going to make some clothes for my doii, 
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3. With the children, build up a story that is similar to another story. For example, 
the following story is based on 'Sam's Mask' by Christine Cachemail!e. 

Pita's Octopus 

Pita made an octopus mask at school. 

o He made two round eyes. 

o He made a big mouth. 

o He made eight long arms. 

Pita took the mask home after school. He knocked on the door .. 

"Help!" cried his mother. "Who is this octopus with Pita's legs?" 

4. Use children's experiences with accidents 10 write short texts for reading. 

Here is an example: 

Jerry Had An Accident 

My cousin Jerry jumped off his father's truck at home.· He cut his leg on a sharp 
piece of concrete: His parents took him to the hospital. The nurse stitched the I 
cut and put a bandage on it. J 

5. Make a class book about the various parts of the body. Use these sentence 
pattems for the text: 

I use my ears for hearing. 
I use my mouth for smiling. 
I use my teeth for crunching hard biscuits. 
I use my legs for walking, running, and climbing trees. 
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language practice 

1. Here is an exercise to practise + 's to show possession or ownership. 

I Who Owns What? 

:~" Join the names of people with items they own, The first one has been done for you. 

Una I basketball 

I car Patrick 
1 
1 Mr. JOB 
1 , 
I Mrs. Lels 
1 
I M,', Bulu I , 
I Nora I 
I 
I 
I 

I 

i 
I comic 

I watch 

I new dress 

i canoe 

~ums 

Una's comic 

___ I 

L 

Children should be encouraged to read their lists aloud for pronunciation 
practice. 

2. Children draw things they own and label the pictures using "my". For example: 

my pen, my coloured pencils, my bamboo comb ... 

3. When the children are making up their own rules for looking after themselves 
safely, they will be using the basic forms of verbs. These verbs can be left out 
of the rules for language practice. For example: 

I Important Rules 

11 ' __________ my hands before! eat my food. 

12 "', """"""""", my teeth before I come la school. 

13 _______ .~_"~ ... _ .. _"~ a piece of sugar cane to keep my teeth strong and healthy. 

! 
I 1;, 

1, 

1

5 

, my hair short and clean, 

clean clothes. -----------------------.~ 
The verbs Ihat have been left out are wash, brush, chew, keep, and wear. 
(Each verb should begin with a capitallelter,) 
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Writing 

1 . Filling in the gaps 

[£J 
Children complete the sentences that go with the pictures on page 25 of the 
Pupil's Book. 

For example: 

A ~ A tube of toothpaste 

A toothbrush 

A cake of soap A bottle of shampoo 

A big towel 

A lace towel 

A brush 

53 

We use these things to clean our teeth. 

We use a cake of soap to wash our 
hands, our face, our legs, and our feet. 
We use a bottle of shampoo to wash 
our hair. Sometimes we use soap. 

We use a brush to get the mud off our 

I 
legs. We use a face towel to dry our 
face and hands. And we use a big 
towel to dry our body after a swim or a 
shower. 



2. Making lists 

Children make lists of things they do every day to keep their bodies clean 
and healthy (see p.27). 

For example: 

I 

Keeping Clean and Heaithy 

11 do these things every day to keep my body clean and healthy: 

I 
I 1 

k 
I 
1

3 
, 

14 
I 
i 5. 

!6 

i 7. 

I 
18, 

I 

I wash my face in the morning and clean my teeth. 

I comb my hair to get the tangles out of it. 

I eat a piece of pawpaw and a slice 01 bread for breakfast 

I eat a raw carrot so I can see like a cat in the dark. 

I eat fish and plenty of green beans for dinner. 

I wear clean clothes and feel nice about that. 

I brush my teeth before I go to sleep. 

I do not drink tea with too much sugar and sweet milk in it. 

3. Writing rules 

G 

Writing rules for keeping one's body clean and healthy is a similar activity to 
making lists, but check that the children are using the basic forms of the 
verbs. 

4. Writing stories 

Children write stories that involve parts of the body. Examples of stories that 
children might write are found on pages 42 and 43 in the Reading section. 
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5. Crossword puzzles 

Show children how to make a crossword puzzle, Put the crossword on one 
card and the clues on another card so that the crossword can be done with 
a partner. Here is an example. (Notice that the crossword has been filled 
out to show the answers,) 

I Card A Card B 

Clues Crossword 

Across 
1. You carry a basket on this part of Is your body. H D 'E R 
2, 80m etimes you twist this part of 

K Y your body when you are running. 
it can be sore. 

I E 

Down J:\ IN "K L 5E B 
1, This spreads itself all over you. 
2, 80me people use these to show N L R 

they are unhappy, Remember 
you have two of them, E B I 0 

3, You have to bend this part of your 
E 0 W 

leg when you Jump and run, 
4, You bend this part of your body W S 

when you are throwing a ball. 

This is the kind of talk you want to encourage. 

A: Ask me a clue. What clue do you want first? 

B: One across. 

A: OK. You carry a basket on this part of your body. 

B: My shoulder. 

A: Yes, that's right. Now write it in the spaces, 

A: What do you want next? 

B: Two down. 

A: OK .... 
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Poetry 

Children read the poem on page 28 of the Pupil's Book. 

It is a good poem to learn by heart. Encourage children to use their hands as they 
say the lines. 

Assessment 

1. Children should draw themselves or their favourite animal and label the 
different parts of their body, or the different parts of their favourite animal's 
h d' ~o y. 

2, Listen to children read stories. 

• Are they reading words in groups? 
• Are they reading with expression in their voices? 
• Can they use the pictures to help them with words they cannot recognize 

by sight? 
, Can they retell interesting parts of the story? 

3. Look at the children's writing. Build up a list of words for spelling based on 
the errors that children are making. 
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Resources 

Books and magazines that contain puzzles that are suitable for children 

• Examples of puzzles that the teacher has made 

• Examples of string games, card tricks, magic, and riddles 

Skills 

1. Listening 3. Reading 
2. Speaking 4. Writing 

Sound focus 

< 
I. Make words from the leller g 

combination U 

For example: 

ere __ 
dre _ 
gra -
mi ---

The words are: cross, dress, grass, miss, grasshopper, message, and lesson. 

Children use the words in sentences taken from the puzzles. 

For example: 

a Don't _____ the lines of the maze. (Puzzle 2) 

b Use the mouse code to help you understand the _____ (Puzzle 3) 

c Alice lands her plane on the ____ . (Puzzle 4) 

The missing words are: cross, message, and grass. 
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Structural focus 

1 . Using "want to" with another verb 

For example: 

a Lulu the locust wants to give Pita some advice. 

b Alice wants to land her plane on Santa. 

"Want to" in these sentences indicates a wish. 

A more difficult way of saying these sentences is to use "wou!d like to". 

For example: 

Lulu the locust would like to give Pita some advice. 

2. Children can make up true sentences that say what they would like to do. 

For example: 

I want to go swimming after school. 
I want to stay with my grandmother on Saturday night. 
I want to help Thomas bake a cake for my mother's birthday. 
I want io wash my hair tonight with coconut soap. 
I want to play hide-and-seek with my friends at lunchtime. 

Functional focus 

1. Giving instructions using the dictionalY form of the verb 

For example: 

Tie a hook and a stone on to the end of your fishing line. 
Put some juicy bait on the end of your hook. 
Throw your line into the water. 

(Puzzle 1) 

2. When children make their own puzzles they will be practising the language of 
instructions. 
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Vocabulary 

What words to teach? 

When children do puzzles, there are three lots of words to teach: 

1. The words in the introduction to the puzzle: 

A locust, some advice, to be mixed up, a shark, an octopus, an 
octopus hole, the reef, a mouse, a parcel, to visit a friend, to land a 
plane, to run out of petrol, soon 

2. The words in the instructions to the puzzle, that is the words that tell the children 
what to do: 

To leam how to fish, to say the sentences in the best order, to label 
the things in the picture, to draw a line with your finger, don't cross 
any lines, use the mouse code to read the message, to join the dots, 
to fill in the blanks, to complete the pattern '" 

3. The words in the puzzle itself: 

To tie a hook on to the end of your fishing line, juicy bait, to throw your fishing 
line into the water, to sit back and wait, the first bite, some seaweed, a wreck, 
some buildings, a square, some animals, north, south, east and west, the river, 
an eel, a fin, a sting ray, the sea, salt water, a wave, the ocean, some squid, a 
whale, some seaweed, an octopus, a reef fish, the Pacific Ocean, a swordfish, 
the fastest fish in the sea ". 

As children do puzzles, help them to understand and use the above words. 
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Vocabulary activities 

1 , E)(perience with puzzles 

,') 
,,", 

Prepare different puzzles that use the same introduction and instructions, As the 
children do the puzzles, they are practising the new words, For example: 

The following puzzle is based on Puzzle i in the Pupil's Book (p,29), 

~--------------'--

i Polly the parrot wants to give Tina some good advice about planting 
! some flowers in the garden outside her bedroom, But everything Pally 

says is mixed up, Help Tina plant the flowers by saying the sentenoes 
in the best order, 

Vvater the plants every day for a W8E)k. 

Dig the soiL 

Put the plants in the holes, 

Puii out the weeds in the garden under your window, 

Make a small hole, one for eaoh piant 

Be patient! Plants take time to grow and flower, 

Other ideas for writing parallel puzzles for Puzzle 1 include: 
o Washing the baby 
o Giving Mum and Dad a surprise 
':] On Christmas day 
c., Cleaning your teeth 

Making 

Children make instructions for a puzzle using cards with words and word parts 
on them, 

For example: 

the CJ 

Follow the instructions _-=-__ J 
I I 
I Draw I ~ ______ --L a 
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3. Practising new words 

Use a variety of activities to practice the spelling of new words that the children 
asked for when they are making puzzles of their own. 

For example: 

The child who writes the following puzzle, asked for help with the underlined words. 

Long Tusks, the wild pig in our bush, is trying to escape from my uncle's 
hunting dogs. Can you help Long Tusks find his way back to his family in 
the swamp. But don't cross over any lines. 

== 

The following activity would be suitable for practising the underlined words in the 
child's puzzle. 

Unscrambling letters 

I Clues 

o 

'M I~ 

__ .. ___ tukss 

swm pa 

They are curved and sharp. 
They are dangerous. 
A pig has them. 

i'l wet place. 
The soil is soft and muddy. 
The grass is high and thick. 

_____ esacep 

o 
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To run away so that you 
are no! caught 



listening and Speaking 

1 . Following instructions 

Many puzzles can be done with a partner. For example, Puzzle 4 on 
pages 32-33 in the Pupil's Book. 

Instructions 

('--I 
~ ~!./-. 

~~?~7-j 
"y~~~ 

I ~/ ; 

c_~~-----·--·-~ 

One person gives the instructions. The other person follows the instructions. 
The person who gives the instructions must watch what their partner is doing, 
answer questions, and repeat instructions if needed. 

Here is another example of this kind of puzzle. 

Card A 

Langi knows the best place to catch reef 
fish. Follow his directions and you wili 
catch a lot of fish there. "'" 

r f;l1' I 

I ;';~~~ 
I ~':-~<'5~<';t~? 
I Instructions .ff"''C'c::::>, 

! 1. Get your canoe from the fiat rock. 
I 2. Go past the island that has two I,igh 

hills. 
3. Do not go through the gap in the 

reef. 
4. Stop when you come to the wreck. 

It is an old trading boat 

That is the place!i You will catch a lot of 
fish there. 
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Card B 

Show where Langi catches the fish. 



2. Crosswords 

Crosswords can be done with a partner. One person has the clues. Their 
partner asks for each clue and then fills in the spaces. It is best to use crosswords 
that practise important words that the children have recently met in their work. 
Puzzle 5 on page 34 of the Pupil's Book is an example of a crossword that can easily 
be done with a friend. 

3. Telling the puzzle story 

Most puzzles have a story that children can tell afterwards. 

For example: 

a. The best way to catch a fish (Puzzle 1) 

b. How the octopus escaped from the shark (Puzzle 2) 

c. What the code message said (Puzzle 3) 

d. Where Alice landed the plane (Puzzle 4) 

Other children can say if the person is right 

Here are two examples of the kinds of stories that children have made up from the 
puzzles. 

i~'-' 
The Shark and the Octopus 

I 

i ! 
, I 

'I The shark is very hungry today. He sees 'I 

' Oily the octopus swimming outside the reef. 
! "Good," he says to himself "I'll have Oily 
! for rny breakfast." I 

I But Oily is quick. She darts through the third I 
] opening in the reef and quickly finds her hole. 
i She knows that she must not go near the 
i wreck There ,s another hungry shark there. 

And she must keep away from the seaweed. 
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Alice Lands her Plane 

When Alice is flying her plane to Santo, she 
always looks for the church and she looks for 
the river. She knows that she mustn't land 
near houses or near trees or near animals, 
When she sees the church, she turns south. 
And when she sees the river she goes west a 
little. There is a nice piece of flat land there for 
her plane 

J0J 
~ 

"Vi 4 .. +-.~ f5 
t 
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Reading 

1. Reading Puzzles 

There are several types of reading to do in puzzles. 

a Reading the introduction. Often this is the start of a story. The thinking 
par! is predicting what is going to happen. 
(Where will the octopus want to go? What must she be careful of? Why?) 

b Reading the instructions. The action part is following the instructions 
accurately. 
(Don't cross any lines in the maze!) 

c The pictures, codes and words in the puzzle itself. Usually, this par! of the 
puzzle can lead to interesting comments by the children. For example: 

"Be careful, Octopus. Don'! go near the wreck. There are two 
other hungry sharks waiting for you there. And don't go past the 
seaweed. That would be a very bad mistake!" 

2. Developing word meanings 

Puzzles introduce new words that should be linked together in the chiid's mind 
for fluent reading. 

For example: 

Circle the word that doesn't belong: 

a hook, bait, boat, line, sinker 

b cave, octopus hole, crab hole, the reel 

c north, south, east, river j west 

d wave, eel, sting ray, oCtOPU5 5 shark 

3. Answering questions 

Puzzles are good for asking and answering questions. For example: 

a What did the coded message say? 

b How did you work out the message? 

c Why do people write messages in code? 
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Writing 

1 , Writing coded messages 

Children use a code to write a message to a friend, The children can use the 
code in the Pupil's Book on page 31, or make up a code of their own, Here is 
another kind of code the children can use: 

r Me~~~ge -------------------------------l 

l APleasei swalke chomep zwitha imek baftery fschooli 

RDORAM --

In order to read this message, cross off the first and the last letters of each word, 

Message 

APleaser $walke thome~ iwithili lmel< Ibaflel)? fschooll 

!1IDORAM 

2, Puzzle cards 

Children make puzzle cards and display them in the classroom, Care is taken 
with the art work, the design, and use of colours, Answer cards are also 
available, The puzzle cards can be taken home by other children, 

3, Making a puzzle book 

Each child makes a puzzle, The puzzles are made into a group book and shared 
with other children, They should provide an answer sheet for their puzzle, 
Remember to gather a variety of puzzles: 

o Scrambled stories 
o Mazes 
o Codes 
[J Instructions 
o Crosswords 

4, Story writing 

Children write a story based on a puzzle, For example, a story about an octopus 
escaping from Mr. Shark, 
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Poetry 

Some puzzles can be in verse. 

For example: 

Midnight the Cat 

Midnight the cat is small. sleek, and black. 
She has a best friend who is long, scruffy, and fat. 
His name is Cheetah - and he runs very fast. 
But not up trees where his friend the ca! waits. 

1. Draw Midnight waiting in a tree. What is she waiting for? (A careless 
bird.) 

Who is Midnight's friend? 

o A dog o A pig o A goat o A monkey 

(A dog can run faster than a pig and a goat. A monkey can climb trees easily.) 

Make some puzzles like this with the children. 

Assessment 

Three questions are important to ask: 

a Have children been busy making and doing puzzles they have made for 
themselves? 

b Can they story the puzzle? 

c Can they answer questions about how they solved the puzzle? 

Making Resources 

Gather ideas for puzzles and share them with other teachers. Parents could be asked 
to help with making puzzle cards for children to do. The important thing to remember 
is to have an interesting story in the puzzle. 
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TERM 2 
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Resources 

• Pictures and photographs of different kinds of gardens 

• Pictures that show the various tools that people use in the garden 

Skills 

1. Listening 
Speaking 

Sound focus 

3, Reading 
Writing 

1. The sound Ig/ as in garden, gather, grass 

2. The "-s form" in the present simple tense 

The pronunciation of the's forrl') varies depending on the preceding sound. 

/-sl 

! iooks 

I 
cuts I runs 

I 

I-v 
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Structural focus 

Describing routines or repeated actions by using the present simple with time 
and frequency words 

I/you/we/they weed the garden early in the morning. 
He/she/my mother/usually cuts the grass around our house. 

Notice the spelling sometimes changes: 

finish -+ finishes (verbs that end in -ol-s/-ch/-sh) 
go > goes 
carry -> carries (verbs that end in a consonant + -y) 
fly - > flies 

but play -, plays 
buy --> buys (note have --+ has) 

The present simple tense uses the base form of the verb. which changes only in the 
third person singular, where there is an -5 ending. 

Functional focus 

Saying when or how often something happens 

These words usually go with the present simple (frequency word and time 
expressions): 

I 
t every day, in the aftemoon(s), often, every morning, in the evening(s), never, every 
I1 year, always, at night, lIsually, sometimes, on Saturday(s), once a week, at the 

weekend(s) 
~-" . - ------------------------' 
Notice that always, often, usually, sometimes come before the main verb but after be. 

They sometimes go to ille garden early on Saturday moming. 
too hot later on in the day. 

usually 

The words every day, every week, once a day once a week, once a year usually come 
at the end of the sentence. 

The family goes to the garden once a week. 

Sometimes, occasionally, nomlally, us ua I/y can corne atthe beginning the sentence. 

Sometimes I go to the garden the weekend. 
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Vocabulary 

I I Things you can see in the garden 
, 

Plants, vegetables, fruit, flowers, seeds, vines, carrots, cabbages, 
cucumbers, eggplants, beans, yams, tomatoes, onions, oranges, lemons, 
bananas, mangoes, avocados, guavas, pawpaw, corn, sugar cane, taro, 
kumula, manioc, spades, digging sticks, fences, tins, drums to store 
water, baskets, mats, cooking pots, a hoe, a rake, an axe, a bush knife, 

I a bush kitchen, a shed, tall grass 
I ~------------- ----------------------"--------------~ 

I Routines associated with the garden ~l 
To ?Iear the bush, to cullhe grass, to dig the soil, to collect vegetables 
ana frUit, to plant laro, to fiX the fences, to bum the dry leaves, to chop 

I branches off the trees, 10 weed the garden, to make a fence, to pick fruit I 
L I 

r Words used to talk about how plants grow 

To grow into a plan!, the stem of a plant, a bud, a banana shoot, the root 
of a plant, the leaves, la make food, to grow upwards, to grow down to 
look for water, to curl, sunlight, to test, climbing plants, to die, to fall to 
the ground, the soil, to split open 

Frequency and time words 

Every day, in the afternoon(s), often, every morning, in the evening(s), I ~~ver, every year, always, at nigh!, usually, sometimes, on Saturday(s), 
Lce a week, at the weekend(s) 

Remember to add words to the boxes as you listen to what the children are trying to 
say during the activities in the uni!. 
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Vocabulary activities 

G 
Children point to items on the picture page in the Pupil's Book (p.35) and 
say what the people are doing, EncOurage children 10 say more by asking these 
questions: 
a Do you sometimes do that in your garden? Tell me about it. 
b 'vVho helps you? What do they do? 

1'1 d f ? I 'I h d ' ? C ,s I goo ,un, s L ,ar worK, 

2, Children draw a picture map of their gardens (see p,36), They label the 
interesting things in their ga.rdens and write captions about them. Using their 
picture maps, the children give short talks about their gardens to the class, 
They conclude their talks by answering questions that other children ask. 

3, Have a discussion about the importance of gardens and the importance of fresh 
food in our diet. 
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Listening and speaking 

o 
1 . Put the best times for planting vegetables on a char! at the front of the room. 

Children sit in pairs. The person with their back to the char! asks the questions 
and fills out the form in their exercise books (see p.37 in the Pupil's Book). 
Then the other person has a tum at asking the questions and filling out the form. 

The best times for planting different kinds of vegetables and plants on Elate are 
shown below. These times might be different in the other provinces of Vanuatu. 

vegetables I Best Times 

I August, September, dunng the dry season 

I Any time 
~ 

Manioc Any time 

Tomatoes February I -
Watermelon August 

I Pineapples January 

I Lettuce May 

2. Have a discussion about why some vegetables and fruit can be planted all the 
year round, and some only at certain times. 

3. Make What Is it? cards. Children work with a partner and have turns at saying 
the clues. Two examples appear below: 

What Is It? I1 What Is It? 

It is the tastiest and healthiest food in 
the Pacific. 

Some people eat it every day. 

Som e people leave it for the birds to 
eat, or feed it to their pigs. 

When it is ripe, the fruit is very soft. 

There are hundreds of black seeds 
inside. 

What is it? 

Answer: A ripe pawpaw 
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My father keeps three of these in the 
bush hut near our garden. 

They are at least a metre long. 

One end is pointed. 

My father makes them from an orange 
tree. 

I . He uses them to dig out wild yams. 

I What are they? 

Answer: Digging sticks 



Language practice 

1. What does Violet's family do in the garden? 

Children should practise the activity first with a partner until they can say the 
endings of the words fluently while their partner listens. Then the children 
should write the list down in their exercise books, using coloured pencils to mark 
the endings of the words. The list should be read again as a friend listens and 
checks that he/she can hear the appropriate endings (see the answer sheet 
below). 

r----
I 

Who Does What in our Garden? 

i My father: My mother: 
i 0 ChoPil the branches off the tres., 
! 0 B~rn;2 the t~~e.§ 
: 0 Dlas the SOh. 

I My broth:~: 

o Weedll the garden 
o Clear,§ the grass 
o Colleelll the vegetable" for the family. 

My sister: 
o Help" my father with his jobil o Help§ my mother with her job§ 
o Make§ the fencell c Collect§ the cabbage§ 
o Digs; the yamll. C' Pick§ the fruit. 

Myself: 
C' I sit and watch. Sometimes I help to burn the dry leaves. 

(Pupil's Book, p.38) , 

2. Children should write their own lisl of activities and read them to a friend. Again 
the children shouid mark the verb endings and the plural endings in some way. 

3. Encourage children to ask and answer these questions when they look at their 
iists. 

a How do you make the simple present tense? 
b How do you show that! am talking about two or more things? 

Reading 

Reading materials 

k '"m" ""C," R"",,-,,-R,,, I 

'I'HOW Tar;poaiiu Came to Live in Siviri' by Eunice Simbolo 'Hay for Ambrosia' by Jane Buxton 
'How the Cave Valeva was Found' by Eunice Simbolo 'Uncle Timi's Sleep' by Joy Cowlay I 
L ________ J _______ J 
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1. Children's stories 

Children should recount incidents that have happened to them in their family 
gardens. These can be made into enlarged books and used in the reading 
programme. 

The following story is an example: 

One day we went to our garden to dig 
yams. My uncle came too. 

"j " 

My father's job was to dig the new 
yams. 

"Use the yam spade," said my uncle. 

"No," replied my lather. 
stick: 

'TlI use a 

I 

We took my uncle's truck. We took 
bush knives, yam spades, and plenty of 
food. 

My father cut a stick and sharpened it. 
Then he started to dig the yams. He 
was very fast. 

My uncle was surprised. "You are very 
good at that," he said. 

Some of the stories should be about funny things that happen/dangerous 
things/good limes/and bad times. 

75 



2. Information texts 

The Pupil's Book on page 39 has a flow chart of how a seed grows up. The 
pictures and the text should be made into an enlarged book that can be read 
together as a shared book experience, The children should be growing seeds 
in jars at the time they are reading the book, so they can see the various stages 
for themselves, 

covered wlih earth. r----+ 
fhe sun warms the 

soil. The rain makes 

i he seeds moist. 

There ore many 

seeds in the middle 

of ihe flower, 

.A nower appears., 

I 

~ \J',Cc,¥¥:~) 
11' ' 
, The seeds spHt ~ 

I open and stort to r-
I ! grow undor the 

earth. 

A flower grows up 
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".It grows wider 

and stronger, 

."it grows biQQer 

and'i'alieL 

l One day It grows 

a bud, 
L-- ____ --1 



Writing 

1. Children's stories 

As mentioned in the Reading section, children should be helped to retell 
interesting things that have happened io them in their gardens. These stories 
should be published in booklets for other children to read. 

2. information texts 

Children can investigate one of the questions in the Pupil's Book on 
page 40. They present their work with drawings, labels, captions, quizzes for 
the reader, things for the reader to do, a short talk, and a display. Here is an 
example: 

Why do Stems Grow Up and Roots Grow Down? 

Look at the picture, 

lplants know which way is up. They also know which way is down. Test it. Plant a seed upside 
down. Soon the root will curl down to look for water. And the stem will turn upwards, This is 
important. The leaves must be in sunlight so that the plant can make its own food, 

--

3. Children write simple captions for pictures in a class book about gardens. For 
example: 

We are going to clear 
this place for our new 
garden. Our uncle's 
family will help us. 

I helped my mother and 
sister to plant the 
pineapple shoots, 

,-----' 

Every Saturday we pick 
some tomatoes from our 
new garden, I have one in 
my lunch box today. 

4, Children make lists of jobs people do in their gardens. They can also make lists 
of things they can see and do. Pictures can be used to illustrate the lists. 
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Poems and rhymes 

Read poems and rhymes about activities in the garden. Help the children to write 
their own poems about what they like doing best when their family goes to the garden. 

Singing 

Sing the poems and rhymes that the children have written. Make musical instruments 
to accompany the songs. 

Handwriting 

Children practise saying and writing the words in the sound focus of the unit (garden; 
gather, grass; looks, cuts, runs, tries. passes, pushes). 

Drama 

Give children the opportunity to dramatize stories, poems, and rhymes they have 
written themselves or read during reading time. 

Artwork 

Children can make a model garden using materials from the environment and pictures 
of the bush as a backdrop. 

Assessment 

1. Listen to children read from the story books that you have used during the unit 
Ask children general questions about the stories. 

2. Ask the children to read their written work to you. Use the words that children 
are having difficulty with for spelling, Use the grammatical errors for making 
language practice exercises. 

3. Ask children questions about what they usually do in their gardens. Notice the 
range of vocabulary and sentence pattems that they are using in their spoken 
language. 
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Resources 

• Stories that involve sharing, taking turns, and making choices 

Skills 

1. Listening 3. Reading 
2. Speaking 4. Writing 

Sound focus 

The sound lee! as in the words fair, share, and wear 

hair 
pair 
chair 
airport 

fair Ifee(r)/ 

l ae:OPlane 

-,--------.-----------,---------------------
share /Jee(r)/ 

care 
careful 
careless 

tear 
bear 

wear Iwee( r)1 

Other common words with the sound /eel include: their, where, there, and square. 

Notes 

1. This sound is difficult for most children. It is made by putting two vowel sounds 
together (lel + lel '" lee/). The first vowel sound is longer than the second. 

2. Most children wiil pronounce the letter "r" when they are saying words like fair 
and share. Usually, however, the letter "r" is only pronounced in the word 
aeroplane. 
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Structural focus 

1, We use I think.» should + verb when we want to give our opinion about the right 
thing to do. 

Child: i think Fred should get the soccer ball. Remember, he likes 
soccer. 

2, The verb to give can have two objects, a direct object and an indirect object. 

I think we should give Fred the soccer ball, 
(indirect Direct object) 
object) 

or I think we should give the soccer ball to Fred, 
(Direct object) (Indirect object) 

We usually put the more important piece of information last, 

Here is a list of verbs that can take two objects, 

(1) (2) (1) (2) 

to give something to someone to buy something for someone 

give lend buy prepare 
post sell cook bring 
read promise get find 
tell pass pour make 
write show cut save 
pay teach keep 

Functional Focus 

1, Providing alternatives 

Should we give the soccer ball to Fred or to Vanessa? 

2, Showing tentativeness, politeness, possibilities 

Compare: 

Direct Tentative 

Give the bail to Fred, 
I think we should give the ball to Fred, 
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Vocabulary 

The new words in this unit are the words that are needed to talk about the topics of the 
various exercises, 

I Christmas presents '. . '. . 
I A soccer ba!l, a skipping rope, a transistor radio, a table tennis bat, a 
i table tennis ba!l, a fishing rod, a fishing reel, a packet of coloured 
! pencils, coloured cotton, a packet of needles, music, sewing, soccer, to 
I quarrel over presents,., 
I __________________________________________ ~ 

,-----------------------
I Giving an opinion 
i To agree with an idea, to disagree with an idea, to be sure about 

something, to do something wrong, to follow rules, to obey rules, to do 
housework, to look after someone, to start school, to solve problems, to 
solve quarrels, to be busy, to be fair, housework, ideas, rules, 
playground quarrels ", 

I ---"---------- -----------------, 
! Things we should do 
I To go straight home after school, to visit somebody, to buy a present, to 
I bake a cake, to tell someone about something, to pick up the broken 
i pieces, to be sorry about something, a vase, a jar, a rubbish tin '" 

L 
I Shar-ln-g ----.-----------

, To share something with somebody, to wrap something, to think for a 
I moment, to keep something for yourself, a lolly, sweets, a handkerchief, 

L your pocket, a problem,,_E'_,v_e_,ry_b_O_d_Y ____________________ ---' 

I Unfair things 
To have to do something while your friends are doing something exciting, 

I 
to go to school with bare feet while ail your friends are wearing sandals, L to get smacked for something you did not do '" 

I Apologizing for actions 
I To apologize to someone for doing something, to lose something that 
I does not belong to you, to take fruit from another person's tree, to forget 
I ~~ do something you promised to do, to tell someone a secret when you 
Le not supposed to 
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Vocabulary activities 

1 . Hearing the new words 

Many of the new words are verbs that take prepositions after them (for example, 
to agree with someone or with an idea). The best way to learn these phrases 
is to hear them many limes. In fact, children may need to hear the phrases more 
than i 0 times before they start to use them in their own talk. 

2. Responding to the words 

It is not enough just to hear the new words. Children should also have to 
respond to the new words as well. 

For example: 

Who agrees with giving Vanessa the two books? Put your hand up if you 
agree with that idea. 

3. Miming the phrases 

Some verb phrases can be mimed. Children are asked to imagine situations 
and do the actions in the way the teacher directs. 

For example.' 

Teacher: Imagine you have five lollies. Share the lollies with a friend. 
Give one lolly to your friend and keep one for yourself. Give a 
second lolly to your friend and a second one for you. What are 
you going to do with the last lolly? 

(The children mime the actions as the teacher talks.) 

4e Encouraging longer answers 

Encourage children to use the new verb phrases during ask-and-answer 
activities. 

For example: 

Teacher: Imagine you have dropped a plate and broken it What should 
you do? 

A: Pick up the pieces and put them in the rubbish tine 

Teacher: What else Sllouid you do? 

B: Te!1 my mother and say "I'm sorry". 
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Listening and speaking 

1 . Who gets what? 

2. 

Help the class to get to know the children on the picture page first by 
reading about them and remembering what they like doing (see p.41). The 
class then suggests who should get the p;esents. The talk should go iike this: 

TEACHER: Who should get the two books? 

CHILD A: Vanessa likes reading. 

CHILD B: James likes reading too. We could give a book to Vanessa and a book to James. 

TEACHER: Alright. lets put a piece of string from the books to Vanessa and James. 

Now the soccer ball. Who should get the soccer ball? 

CHILD C: Fred, I think. It says that Fred likes soccer. 

TEACHER: Do you agree with that? 

CHILD 0: Well, girls are good at playing soccer too. And Vanessa likes playing games. 

TEACHER: But we don't know if she likes playing soccer. 

CHILD E: We could give Fred the fishing rod because he likes going fishing. Then we could 
give the soccer ball to Vanessa and both books to James. 

TEACHER: Alright. Let's try that. Join the books to James and the soccer ball to Vanessa. 

Continue to encourage talk that explores possibiliiies and alternatives. 

What do you think? 

[£J 
Encourage children 10 say if they agree or disagree with what the people are 
saying on page 42 of the Pupil's Book. When children say they agree/disagree 
with an idea, ask why. 

For example: 

TEACHER: When children start school, should they begin to do some work around the house? 

CHILD: I agree, but not too much work. 

TE.~CHER: Why? 

CHILD: Children must have enough time to do their homework from school. They must have 
some time to play too. And to read if they want to. 
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Language practice 

1. Doing the right things 

The exercise on page 43 in the Pupil's Book gives children practice with 
the grammar of saying what they 'should do' in particular situations. Encourage 
the children to work wilh a partner first so they become confident with the 
grammar, before writing the sentences in their exercise books. 

(The sentences have been completed below as a guide.) 

Situation 

1. 
2. 

3. 
! 4. ! 

I 1
5 . 

The right things to do 

We shoufd visit her. 
We should make her a card. 
We should buy her a present 
We should bake her a cake. 
We should tell the teacher she's In the hospital. 

He should tell his mother. . I 
He should pick up the pieces and put them in the I 
rubbish tin. _ I 
He should say to his mother, "I am very sorry." I 
He should buy a new vase with his pocket money, 
He should put the flowers in a jar. I 

I Frank broke (lis mother's vase. 
L-- ~ ____________________ __ I _ __ ",-1 

2. i think 

Children practise putting I think in front 01 their suggestions about ihe right 
things to do. For example: 

I think we should visit Neity in hospital 
I think we should make her a card. 

3. What should we do? 

Children pick up cards that describe common situations. They then say what 
they should do. For example: 

Bullying 

An oider boy is bullying you after school. 
! What should you do? 
l ________________ ~ 
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! i i Helping I 
I ' 
I I 

I You see your grandmother carrying a heavy! 
I basket. I 
l What should you do? ~ 



Reading 

Reading materials 

I Vanue Readers 
._,-------------------, 

l-------------t-
Ready-Io-Read 

'Matou and Neiknalkas' by Kalkai Taua 
'Pupu and Nauillus' by Tanlmo Callixto 

'It's My Bread' by Dlana Noonan 
'What's in the Cake Tin?' by Jane Buxton 

Reading activities 

1_ Vanua Readers 

Read the stories several times with the children. Build up an understanding of 
the stories through using the pictures and by acting out parts of the story. When 
the children are confident with the stories they should read them to a friend and 
read them at home to members of their family. Link the stories to the theme of 
'fairness' . 

2. Ready-te-Read stories 

'It's My Bread' and 'What's in the Cake TinT are suitable stories for independent 
reading. You can also write parallel stories using the same sentence patterns. 
These new stories should be made into big books with the help of the children. 

Here is an example of a paralfel story based on 'it's My Bread': 

it's My Coconut 

"It's my coconut," said the rat. 

"No, it's my coconut," said the rooster. 

i "No. it's no!," said the pig. "It's my coconut." ! . I 
I "You are all wrong," said the blaCK ants. "It's our I 
I coconut". By !his time, they had taken It all away. ! 

85 



3, Three lollies 

With the children, read the story in the Pupil's Book on page 44, 
Different children act out the story as you read it a second and third time, The 
children work with a partner to do the 'Ask-and-answer' task on the next page, 
The children should do the task with different partners so that they become 
confident in retelling the story, 

4, Class book 

Children write their own stories about sharing, taking turns, helping, or doing 
something wrong, Put the stories in a class book and practise reading from it 

Here are two exampies: 

Christine I James 

- ,~,- ":;: 

i did not eat my lunch at school yesterday. 

When I got home my mother said, "Do not 
do that again, my dear," And she took my 

, sweets and gave them to mv brother, 

My mother lets my older brother take a turn 
at cooking the tea, Last night he cooked a 

I _' ____ ~ 
fish and some yarns, I 

, __ .....J 

5, What is fair? 

Make a wall chart showing fair and unfair actions, Use these ideas: 

-'--I -- Unfair 

1

1 Sharing /' Not Sha, ring; -~ei~~~~i~h 
Taking turns Not taking turns 

I Helping other people Not helping other people 

Fair 

Teiling the truth Telling lies 
Admitting a mistake Blaming other people 
Thinking about other people I Being selfish 

,~-------~--~~----,-------
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Writing 

1 , Unfairness 

Help children la make a list of unfair situations, The list has been started 
in the Pupil's Book on page 46, Accept what the children perceive as unfair, but 
ask them why it is unfair, 

Here are some more examples: 

Unfair Situations 

1, Being left at home while our parents go to the Independence celebrations 

2, Not getting a present on Children's Day 

3, Being left out of a game because you are too smali 

4, Being teased by other children because your clothes are different 

5, Your brothers and sisters do not share their presents with you 

2, letter of apology 
iI 

~ 
Help children think of different ways for saying sorry, They practise these 
ways by writing notes to people using pretend situations, 

The Pupil's Book gives one example on page 47, Here Is another example: 

Dear Mum, 

I am sorry I came home late today after school, We had a practice session for the schooi 
concert. 

Jennifer. 

3, Children'S stories 

Children write their own stories about sitc:ations that are fair or unfair. Help the 
children make books from their stories, 
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Poems, rhymes and singing 

Children read poems and rhymes about fair and unfair situations. Help them to write 
their own poems about the situations they think are fair and unfair. Children may 
choose their own titles. 

The children sing the poems to the tunes they have made up. 

Handwriting 

Help the children to practise saying and writing the words that include the sound focus 
of the unit (hair, pair, chair, airport, aeroplane, care, careful, careless, tear, bear). 

Drama 

Give children the opportunity to dramatize the poems or the stories they have written 
themselves on fair and unfair situations. 

Assessment 

1. On page 48 of the Pupil's Book there is a checking activity for the children 
to complete. Notice that the task is asking children to read instructions and 
respond appropriately. Encourage the chiidren to give reasons for their 
decisions about sharing the bread roll, and who should get the icecream. 

2. A.sk the children to give you examples of fair and unfair situations. Encourage 
the children to say why the situations are lair/unfair in each case. 

3. Record whether the children can read the stories in the unit confidently and with 
understanding. 

4. Look at one piece of writing that each chiid has done. Note the things the 
children are doing well. Make a list of things that are not being done so well. 

5. Give a vocabulary check task to see if the children are abie to use the new words 
in context. 

88 



Resources 

• Postcards of the volcano on Tanna 
• Travel brochures advertising visits to Tanna 
• Pictures of volcanoes in other parts of the world 
• Pictures of the damage done by earthquakes 
• Reference books about volcanoes and earthquakes 
• Information from Civil Defence about what to do in times of emergency 

Skills 

1. Listening 3. Reading 
2. Speaking 4. Writing 

Sound foclIs 

The sound lou/ as in the words volcano, boat, and tomorrow. Notice that the sound 
foul is usualiy written with the letters "0" or "o ... e", "oa", or "ow". Other spellings 
include "ew", and "oe". 

For example: 

~1 _____ V_o_lc_,a_n_o ____ ~I ____ . __ b_o_a_t ______ ~ ___ t._o_m_o_rr_o_w ____ ~-O--th-e-r--'p'u;"g I 
Itaro I coet know sew 
I go road I low toe 

I 
no Joan I narrow 

I hello show 
I home slow 
I home throw I 

nose 
I telephone I 
L--I __ ----L--__ --'--_--'----_~ 

Most student will have difficulty with this sound. Remember that it is made up of two 
sounds 101 and 10/. The second sound is very short (10/ + 10/-,> lou/). 

89 



Structural focus 

1 , Past contim.lous 

The past continuous tense is made from was/were + ing form of the verb: 

The ground was shaking under our feet 

The spelling sometimes changes when we add -ing to the verb: 

shake --). shaking running 

We use the past continuous for an action that is happening in the past when we 
are describing a scene: 

Smoke and fire were coming out of the volcano. 
Glowing ash and red hot stones were going high into the sky, 

Sometimes one past action "interrupts" another past action, We use the past 
continuous for the action which was already happening and the past simple for 
the shorter "interrupting" action: 

Lucy was standing on the roof cf the kitchen when an earthquake shook the ground, 

2. Big, bigger, biggest 

One way to teach the difference between bigger and biggest is to ask the 
children to draw a small square and then make it bigger and then bigger again. 
The children can then point to the biggest square, 

For example: 

[J D ---» 

the biggest square 

This can be repeated with other nouns (a house. a canoe, a garden ,), 

Functional Focus 

Reporting facts 

We use the present simple forms of the verb to report facts that do not usually change, 
We also use the present simple tor reporting repeated actions with the words always, 
often, sometimes, every day .... 

The lava spurts out like a fountain from the crater of the volcano, 
Sometimes red hot rocks burst through the crust where it is thin and weak, 
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Vocabulary 

I Volcano words 
------------, 

Red hot rocks, glowing ash, small stones, smoke, fire, to tremble under 
your leet, to shake, lava, la spurt out, to bubble out, a fountain, gas, 
pipes, vents, the crater of a volcano, underground reservoir, a track to 
the top of the volcano, to be thrown high into the sky, to be trapped, the 
centre of the earth, to rise, a ball of fire, to cool, a crust, the inside, the 
outside, red hot, to burst through, thin, weak, to be born, a mountain ... 

-------_._, 
I .--.-." .. 

I Earthquake words 

An earthquake, to shake, to swing backwards and forwards, a small 
shake, a bigger shake, a lidal wave, a tsunami, to flee to higher ground, 
to crawl under a table, electric wires, a strong earthquake, a small 
earthquake, damage, to feel an earthquake, to cause, la occur, to be 
hurt ... 

I Story w~rdS 
I In the beginning, the sky god, a bad person, to stamp your feet, to be 
I angry', a magic stick, a fire pit , .. 

I 

Add other words to the boxes that children use in their stories, or that you use in 
talking to children about volcanoes and earthquakes, 
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Vocabulary activities 

There are two sets of words for the children to learn - words used to talk about 
volcanoes, and words used to recount experiences of earthquakes, 

VOLCANOES 

There are many volcanoes in Vanuatu, but only some of them are active at present 
Unless the children live on Tanna, Amblym or Epi, or have visited there, they may not 

have seen an active volcano, The new words will have to be taught by looking at 
pictures of volcanoes, reading stories or short information texts about volcanoes, and 
by making mcdels of volcanoes out of sand, 

1 . 

2, 

Using postcards and travE!! hrnr,h! rnakE: a cHsp!ay of postcards and pictures 
of the volcano on Tanna, 
pictures and ask questions, 

Children identify the interesting features in the 

Picture story reading 

Read the picture story in lhe Pupil's Book with the children (see p,49). 
When the ohildren are confident with the story, use the "point to" teohnique and 
"ask and answer" to help the ohildren to process the new words quickly, 

r Point to: ~ 
I " The aeroplane ,I 

'I : The Island of Tanna I 
~ The track to the top of the mountain 

1

1 • The volcano I 
, ~ The red hot rocks III 

I Q The glo'trv!ng ash and small stones 

1__ going high Into tilB nig!1! sky ___ J 

r Ask and answer 
i Questions 
1 1, Why is Mala going 10 Tanna? 
I 2, How does he get to the crater of the 

',- volcano? 
3, What does he see? 

I 4, What does he fee!? 

I " l~ 
V/rry is it dangeroLis in the crater? 

I 

3. Wall pictures 

As the unit prooeeds, ohildren should make a pioture map of Tanna showing the 
volcano, Children should label their piotures and write captions to paste on the 

picture this: 
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EARTHQUAKES 

Most children will have lelt an earthquake at some lime in their lives, New vocabulary 
can therefore be introduced as a way to help them tell their stories. 

1 . Retelling experiences 

Children remember the last time they felt an earthquake, Ask these questions: 

Question I Sample reply 

I What were you doing? 11 was s;tting in school. It was writing time, 
I 

What did you hear? 
i A slow creaking sound: creak, creak, creak 
i, 
I 

I What did you do? I sal very, very still. I looked at the roof of 
the classroom and I listened to each creak, I 

How did you feel? I was puzzled for a moment. Then I began 
to feel afraid, The creaks went on and on. 

I What did you do atter the earthquake? I I talked to my friends excitedly. I think they 

I 
were afraid too .'" especially the boys ". but 
they were too shy to say so. 

I I 

2, Looking at pictures 

Children look at pictures of earthquake damage, They identify the damage with 
the teacher supplying the appropriate vocabulary, 

For example: 

I Windows break, waler pipes break, walls crack, fires start, soil and rocks ! 
begin to slide, buildings collapse"tsunami waves smash on to the shore .,,' I 
roads crack, people are hurt ....--J 

3. Word charts 

Children make a word chart that says all the feelings they had during an 
earthquake, Divide the words into groups - before the earthquake, during the 
earthquake, after the earthquake, 
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Listening and speaking 

The teacher's story 

Read the picture map on page 50 of the Pupil's Book. It is a diagram of the inside of 
a volcano. Help Ihe children to understand the diagram by building it up on the 
blackboard and labelling the parts as you go. When children are confident with the 
information on the picture map. Use the ask-and-answer technique for rehearsing 
the information. 

For example: 

and answer 

instructions 

I Work with a friend. Take turns answering the questions, 

I Questions 

1, !f we could look inside a volcano, what would we see? 

Lava rising from the centre of the eal1h 
A huge underground cave filled with lava pipes going from the cave to the crater 
Vents in the crater floor where the lava bubbles out 

2. !f we were standing on the edge of the crater looking down into it, what would we see? 

Lava spurting out of the vents 
R(-)ci hot stones, fiery Bsh, and Jots of smoke going high into the sky 

What wculd you feel? 

The earth trembling under your feet 

How does a volcano start? 

There is molten rock inside the earth. 
out through the crack 

Sometimes the earth cracks and lets the red hot rock bubble 

--- ,---,---------
__________ ,--.-..-1 
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listen and draw 

Children should draw their own pictures of the inside of a volcano by foliowing 
the teacher's instructions. 

For example: 

Teacher: 

a Draw the outside of the volcano. Don'! forget to draw the crater. 

b Now draw four vents in the floor of the volcano. 

c Each vent goes to a cave of lava. Draw the pipes that lead to the cave. 
Draw the cave of lava too. 

d The cave of lava is on top of a crack in the rock that leads to the centre of 
the earth. The lava is coming up that crack and filling the lava cave, 
Draw the crack now and show the lava coming up through the crack. 

e Now let's go back to the cralei. What is coming out of the vents? Yes, 
that's right. Lava, red hot rocks, glowing ash, and grey smoke. Show all 
those things coming out of the vents. 

f 80me tourists are climbing the mountain 10 look at the volcano, Draw their 
truck, and the path they will walk along. 

9 Now colour your picture, Write labels and captions, Show your picture 
to a friend. 

You should pause after each instruction so that the children can draw that part 
of their picture, As the children are drawing, you should repeat the instructions 
by talking about the drawings that the children are doing and by asking the 
children to talk back what they are drawing, 

For example, the teacher might say after giving the first instruction: 

Yes, that's right, Pita. You've drawn the outside of the mountain and 
you have drawn a large crater. 
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Reading 

Reading materials 

The Pupil's Book contains a number of texis for children to read: 
[J Letter written by Tony [J Information about earthquakes 
[J My leacher's story n Earthquake rules. 
[J My grandfather's story 

Reading materia! can also be made out of the children's experiences, and from stories 
they write. 

Reading activities 

1. My grandfather's story 

Children read the grandfather's account of why Mount Yasur is an active volcano 
(see p.51). The following comprehension question can be practised by the 
children: 

I Ask and answer 
I 

1--____________________ ._. ___ . 

Instructions 

Work with a friend. Take turns at asking and answering the questions. 

Questions 

1. Who put Yasur in the mountain? Why? 

2. How do we know Yasur is still in the mountain? 

I 
13 
I 
14 

I 
I~ 
I~ 

I 

I 

What does it mean when we feel the earth trembling? 

What does it mean when we see the fire in the crater? 

~---------'-

VVhy is it dangerous to go too dose to the crater of an active volcano? 

~------ -----~~-~-~------~----

---- --------_. L---.-____ _ 
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2, Measuring earthquakes 

Read the lext with the children and relate the information to their own 
experiences of earthquakes (see p,52). Make a quiz for praciising the 
informalion in the text 

3. Earthquake rules 

Children read the earthquake rules to a friend and then test their friend's 
knowledge about what to do in an earthquake (see p.53), Add some more 
advice to the rules based on what the children say or what people in the local 
area usually do. Write rules for Ihe class to follow if an earthquake strikes, 
Children practise obeying the rules. ,---

Earthquake Rules ---------'---·--l 
If you are in a building ond the ground is shaking very 

1. Crawl under a table or a bed. 
if you are ot school, crow'! under 
your desk. 

2. vVhen the shaking stops, go 
outside, Keep away from the 
building. Keep away from 
electric wires, 
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Writing 

1. Picture story 

Children practise the story with the teacher belore writing it in their exercise 
books. The story can be made into a book using the children's pictures. The 
book can be used for reading practice. The story should read like this, but 
remember it is only a guide. The children will have their own way of writing 
about the events in the pictures. 

I 
lucy and the Mangoes 

On Saturday morning. LUCy'Climbed on to I 
I the kitchen roof \0 get some mangoes. Her 11 J ~~~ther ~to~:_on _the, g:und ~:~::~~:J 

I i 
I I 
I I 

I -
I I 

Suddenly the ground began to shake. The I1 i The ripe mangoesiell on to Lucy. They feil 
kitchen roof shook too. Lucy was very on to the roof and on to the ground. Lucy's 
frightened. She hun9.0n to a branch of the I brother caught three and put them in his I 

I mango t~~ __ ._-=-~____ I l pocket. _--'.3'-. ______ --'. 
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2. Experience story 

I 

Encourage children to write their own story about volcanoes and earthquakes. 
These stories should be made into El class book and used for additional reading 
practice, 

Here are two examples: 

This is the volcano on Ambrym, I saw it from 
the plane, 

I saw the crater. 
I saw the fire, 
I saw the ash cloud, 

I sat in my seat and was very frightened. 

l\IIargarel 

I My mother told me this slory, 

"I remember a big earthquake when I was at 
school, The boys ran outside and some 
began to climb the trees, I don't know why," 

L 

3. Information cards 

r 

If your school has a library, encourage the children to find information about 
volcanoes and earthquakes, The children should then write a 'fact card' for 
other children to read. They write questions on the back for children to answer. 

For example: 

Front 

Volcanoes Under the Sea Questions 

I There are volcanoes under the see too, The 
I lava bubbles oui through hot spots at the 

1. 
2, 

l 
Where else can you find volcanoes? 
Do these volcanoes work the same way 
as volcanoes on land? bottom of the sea, n,e lava makes I 

mountains under the sea, Some islands are , 
the top of volcanoes made this way, 

------------------------- ~ 
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4. 

DYes 0 No 
What happens to the lava from I 
undersea volcanoes? 
Draw an undersea volcano, Label the 

parts, I 



Poems, Rhymes, and Singing 

Help children la write their own poems, rhymes, and songs associated with volcanoes 
and earthquakes. 

Handwriting 

Encourage children to use their best printing when they write for the class book. 
Notice the letters the children are not making neatly. Show children how to make 
those letters again and then practise using vocabulary from the unit 

Drama 

1, Children can dramatize volcano and earthquake stories they have heard, read, 
or experienced for themselves. 

2, Dramatize an earthquake striking the local area while the children are doing 
different things. The children role play the rules they should follow and the 
experiences they might have. 

Assessment 

'1, There are a number of important new words in this unit Many of the words are 
technical words, and the best way to test them is through children drawing and 
labelling pictures, 

2. 8mne of the reading lexts information about volcanoes and earthquakes, 
The best assessment of the children's comprehension is whether they remember 
the information and relate the information to their experiences" 

3, During writing, check to see how many sentences the children are writing. By 
now they should be writing at least three or four seniences in their stories, 
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Resources 

• Safety posters, health posters, and firs! aid posters 

• Pictures that show children in unsafe situations 

Si{ills 

1" Listening 3" Reading 
2" Speaking 4. Writing 

Sound focus 

The sound Iwl as in the question words what, when, where, why 

Notice that 'who' is pronounced Ihu:/" 

Structural foclls 

1 " Using reflexive pronouns 

I cut myself on a piece of glass. He cut himself with a knife" 

The reflexive pronouns are set out in the foilowing table: 

Pronouns 

I ~ou 
I he 

I her 
it 
we 
you 
they 
one 

Reflexive pronouns 

myself 
yourself 
himself 
herself 
itself 
ourselves 
yourselves 
themselves 
oneself 
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2 

Notice: 

a We use reflexive pronouns vvhen the subject and object of the verb are the 
saiT10 pE}rSon. 

Violet burnt herself on the iron. 
cat washed itself \ivith its pawso 

b We often use refiexlve pronouns after these verbs: 

Verbs in thiS unit 

to burn yourself 
to cut yourself 
to hurl yourse!f 

Other verbs 

to enjoy yourself 
to teach yourself 
to behavE; yourself 

V'/e sometirnes use reflexive pronouns for emphasiso in this case we put 
them at the end of the sentence ° 

I painted the picture myselfo 
O"fO ° ° + b d I hid ' ( n!s means tha, no 0 ye se oe,pe meo) 

the short form or 'have got' to say what is wrong 

I've got a prickle in my foot 
She's got a scratch on her lego 
Nora Cl cut on her fingero 

° • , 

Long lorm 

i have got 
Yeu have got 
He/She/It has got 

got 
You have got 
They have got 

Short forrn 

!\!8 got 
YOllv(:7 got 
~":::'s not/Sn° e 1

i;; not!lt'« 00° t ",<:, ::1;" , V '::J j ,.., ,_, • 

We've got 
Y got 
They've got 

\Ne just use 'had; when we are ta!k!ng about 

p r!roic",f,'3 in rIO)y' . front 
'-'< f-" '"" ,\ .. ' < _ , ., , ,--,t. 

had a scratch Of) her leg. 
/Vora had a cut on her fingero 
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Functional focus 

Asking questions when a person has hurt himself, or herself 

c ___ Question 

What's the matter? 
What's wrong? 
What happened? 

Answer 

I cut my foot. 

I Where's the prick,l_e_? ______ L.o_o_k'-, _it'_s_h_er_8_,_ 

About the theme 

Firs! Aid 

It is important for children: 
1, To recognize common dangers in the home and in their environment 
2. To do the right things when there is an accident 
3. To know how to keep themselves safe, 

I 
--~ 

The unit also asks children to take responsibility for keeping the environment safe for 
other people. 

Vocabulary 

I Accident words ----I 
I
, A kettle, boiiing water. a box of matches, sharp knives. medicine bottles, a broken bO, tIle, 

broken glass, a rusty tin, sharp nails. rusty nails, a rake, sharp things, pOinted things. a 
I bush knife, fishing hooks, a fishing knife, to fly a kite near power lines, to burn your 
I ann/yourself) to cut yourself, to cool the bum with cold water, to cover the burn with a 

bandage, to break the blister yourself, to cut your finger, to wash a cut, to cover a cut with 
sticking plaster, to wash the cut, to dry the skin, to cover the cut with the sticking plaster, 
to be stung by a wasp, to lal<e out the wasp sting, to flick the wasp sting sideways with 
your fingernail, a splinter of wood, a piece of glass, a clean needle, to fall in the sea, to 
drown, to swallow small things, to choke, to play WITh matches/near the fire/near the stove, [I 

electrical things ... L-____________ ~ _____________________________________________________ ~ 

Vocabulary activities 

1. Help the children to recognize and name dangerous things in their environment. 
Use pictures to start this talk. 

2. Saying why. Ask about dangerous things in the environment. Encourage 
children to say why the items are dangerous. 

3. What should you do? Encourage children to act responsibly when they see 
dangerous things. For example: 

Put sharp knives away. Pick up broken glass. Put medicine on a high shelf. 
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listening and speaking 

1, Picture reading 

Children identify the dangerous things in the pictures on page 55 of the 
Pupil's Book< They are encouraged to give reasons why the items are 
dangerous, 

For example,' 

TEACHER: What is dangerous in the picture? 

CHILD: The kettle on the stove, 

TEACHER: Why is that dangerous? 

CHiLD: The baby might reach up and pull it off the siove< The hot water 
would burn the baby badly, 

TEACHER: Yes, that's right We must never leave a baby in the kitchen with 
pots on the siove, What else is dangerous? 

CHILD: The medicine bottles, The baby might climb on to the chair and get 
the medicins, 

TEACHER: Yes, we must always put medicine away in a high cupboard, so young 
children cannot see the bottles, 

2, Children's experiences 

Chiidren tell about accidents that have happened to them when they were young, 
The stories should be written dovvn and made into reading material for the unit 

3, Talks 

Ask a Red Cross nurse to come and give a demonstration of what to do when a 
child injures her/himself, Make pictures of what the nurse says, Label the 
pictures and display them on the wall. Children can then give talks using the 
pictures, and their own demonstrations, 
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4, Giving advice '--, 
~ 

The children pretend that accidents have happened to them (see p,56 of 
the Pupil's Book), They tell their friend what happened, Their friend tell Hlem, 
in turn, what to do, 

For example: 

CHilD A: I have burned myself with the iron, Look, there is a blister on my leg, 

CHILD 8: Oh dear. that looks bad, You must do these things: 

First: Cool the bum with cold water for 10 minutes, 

Second: Cover the bum with a clean bandage, If you don'! have a 
bandage, cut a clean piece of cloth and wrap it around 
your leg, 

Third: Do not break the blister, Leave it alone, And don't poke 
a needle into it 

You should role play the situations with various members of the ciass before the 
children work with a partner. Encourage the children io say more by filiing in the 
details, 

Reading 

Reading materiais 

1, Reading material that has been made by the teacher from the experiences of 
children are important in this unit. At least two enlarged books should be made 
and read with the children, in addition, the children's own writing should be 
published by them in book form, 

2, Information pamphlets from the heallh clinic and from the civil defence can be 
adapted and made into a class book for co-operative reading, 

3, Animal rescue stories give added literacy experiences to the unit For example. 
the Ready-ta-Read slory by Rae Col!ins and Craig Marton is about a small girl 
rescuing a lamb that has lost its mother. 
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Reading activities 

1 Safety rules 

I p I 
Put safety rules on cards er on charts, Children read the rules to a friend, 
They then test each other on the rules. 

For example: 

Here are the rules that have been printed on page 57 of the Pupil's 
Book. Three other rules have been added to the list 

Looking aller Babias 

i I Safely rules 

I 
I 11 

! 
[2 

1

3 

I ' 
I 5, 

6. 

Watch V81Y young children near water. They wi!! fail in and drown. 

Don't give babies small things to play with. They will swallow them and 
choke. 

Don't let babies play with sharp things or pointed things. They will cut 
themselves, 

Don't let young children play with matches. They will burn themselves 
or set fire to the house. 

Watch babies near a fire, near the stove, near bolling water, or near 
electrical things. They will burn themselves. 

Be careful of babies near steps. They will fall down the steps and hurt I 
themselves. 

Don't leave the baby by itself near sand or dirt. The baby wiil eat it. 

Take ai~ the bones out c,f the fish or chicken before giving it to the baby, 
Babies sometimes choke on fish bones and chicken bones . 

. _---------
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2, Making rules 

3. 

4, 

Children can make up other rules, For example: rules about knives, rules about 
medicine, rules about electricity, rules about fishing, rules about kerosene, 
petrol, and gas cylinders. 

For example: 

KW.£S ABOUT MEDICINE 

I . j{ eep -f.he medicine On 
I et hi,jh shelf, 

1 I RULES ABOUT KEROSENE 

. ],(eep +he 1-op on +he 
J1erosene boffle. 

'2. rc/Iow +he [ns6ruckons 
Carefu / /f! . 

2. Label -/..he bot/le careful/.g 

I 3. 00 not fhrow 0.er05ene 
3. vo !)Of:; use onofhe.r on et burn!flJ fire. 

oerson 5 medic/I?€. . , 

I -4. Be uer,c{ cOI."'efu/ when 

1

4. f;iJish -f.he ml1dicine fiOI.l Fir a. kerosene 
euen iF you ({re leeling lamp. 

I bef/er , _~ L. _______ . ___ --' 

Story reading 

I pl 
Read the story on page 58 of the Pupil's Book with the children until they 
are confident in reading it for themselves. Then they should take turns 10 read 
it to a partner. Comprehension is checked by doing the ask-and-answer 
questions on page 59. 

Additionai reading 

Use other stories from the Vanua Readers or from the Ready-ta-Read series 
eilher for independent reading or for shared reading. Parallel stories can be 
developed with the children and made into books. 

5, Home reading 

Each week children should lake a reading book home to share with other family 
members. It can be a school book or one written by the chiid him/herself. It is 
a good idea to ask the parents to sign a special 'Home Reading Card' to show 
that the reading has been done. The child makes the card and decorates it in 
an interesting way. 
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Writing 

1 Jeny's bicycle [£] 
The story about Jerry has been told through pictures and through text with gaps 
in it (see p.60 in the Pupil's Book). Develop the story' with the children. Then 
they practise teiling the story to a friend before making it into a reading book with 
their own illustrations. The book can be taken home for reading to family 
members. 

Jerry's Bicycle 

~j~!f'-:-' 
,j{iP~~ 

"" ( :\c'i;5li~ 
" ft\.'.·,~~ 

p~{fJ- ~--
"---<id?!"}:..-,';'; 

I f--' 
I I 
I I 
I I I ' 

I I 
I 

j 

On Saturday, .Jerry rode along the road, I 
He saw John and waved to him ~ He did not 1 

look at the road. _J L, ______ ,,_, __ 

------, 
I 

I 
! The front wheel hit a stone. 
I handlebars on to the road. 

, I , A \\,OPlar took to the hospitaL I 
HLook \Nhere you are going next tjme you I 
ride your bfke," said the doctor. ! 

I _____ 3_, ______ __ J l ,L 

2. Giving advice 

Make oards similar to the one on page 61 in the Pupil's Book Children role play 
the incidents and practise giving the advice. As a last step the children can 
write the advice down in their exercise books, or on reading cards, As always 
the children should illustrate their work and write labels and captions lor their 
pictures. 
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3. Children's experiences 

Children will have many stories to tell about getting hurt and what happened 
after that. The stories should be written down, collected into a class book and 
shared at reading lime. Two examples appear below: 

Palrick 

This boy was being silly. He threw a knife 
at a ripe pawpaw on a tree. He missed. 
His friend tried to catch the kn~e. it cut 
him very badly. I 

'--___ . ____ .... ---.l 

Poems and rhymes 

Domthy 

t======-- ::::;:f! 
11 i : il i I1 

1
1
', ,.1 [I 

I >t.,ri \1 
.' ; ii 

'1" ,I 
I L! i I 

I 
llil! 
J U i L 

I My brother was hitting a nail into a piece of I wood w<h my """,', h,mmo;, He m""d 
the .~ail and hit his finger. It was very sore. 

Read the poem on page 62 of the Pupil's Book with the children. Encourage the 
children to write their own poems and rhymes, publishing them on poem cards. 

Singing 

Help children to write 'safety songs' and songs to comfort people who have hurt 
themselves in different ways. 

Handwriting 

Children practise saying and writing words that use the Iwl sound: 

what, when, where, why, watch, water ... 

Drama 

Give children the opportunity 10 dramatize stories they have written or experiences 
they have had with accidents, first aid, or keeping themselves safe. 
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Artwork 

Give the children the opportunity to il!uslrate their stories, or make their stories into 
enlarged books. Make safety posters and murals that can be displayed in the 
classroom or at home. 

Assessment 

1. Listen to children read from the story books that you have used during the unit. 
Ask children general questions about the stories. 

2. Ask the children to read their written work to you. Use the words that have been 
misspelled for spelling. Use the grammatical errors for making language 
practice exercises. 

3. Ask children questions about what to do when particular accidence happen. 
Notice the range of vocabulary and sentence patterns trlai they are using in their 
spoken language. 

"110 



Resources 

• The best resources for this unit are slories, experiences, and imaginative play 
situations that involve secrets of different kinds. 

Skills 

1. Listening 3. Reading 
2. Speaking 4. Writing 

Sound focus 

The sound Isl as in "",,'no!ro: whisper, surprise, promise ... 

(Notice that the letter's' for plural is usually pronounced Iz/, but following Ihe sounds 
IV, Ip/, IkI, If!, and 181 it is pronounced Is/. 

language focus 

Structural focus 

1. Using 'can' to give permission 

You can come to my house after school today. 
You can come with me to see the cave. 

2. Using 'that' to refer to and emphasize things that have already been 
mentioned 

Dorothy wants to fly an aeroplane. That is her secret wish 

Functional focus 

1. labelling inte!'ssting things on a picture map 

Writing a ietter, keeping a diary, writing messages in code 

3. Producing direct speech in stories 

My mother does not like cats. 'They put fleas on your bed," she 
always says to me. 
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Vocabulary 

A secret, to have a secret, to tell a secret, to share a secret, to whisper 
a secret, 10 keep a secret, a secret friend, a secret place, a secret hiding 
place, a secret wish, a secret diary, a secrel dream, a surprise, a 
promise, to keep a promise, to break a promise, a tree hut, a lookout, a 
rope ladder, to pretend, treasure, a treasure box, a treasure map, 10 
bury, a copy, a track, a bridge, a pond, a swamp, fear, thin, a shelter, a 
food safe, to float, to hide, to be pleased, a yacht, a loose loath, to 
wriggle, a fairy, fairies, a tyre tube, a piece of rope, a sledge, cardboard, 
fast, faster, fastest 

Vocabulary activities 

1. The words in this unit are best learned through talking about the pictures in the 
Pupil's Book and using the children's experiences with the theme. 

2. Encourage the children to draw secret places and label their pictures. These 
pictures can be displayed as a mural. 

3. More new words will be experienced in the stories you choose 101' reading, and 
in the stories children write for you. Keep a class dictionary. Choose words 
from the dictionary for spelling. 

listening and speaking 

1. Picture reading 
......-J 
I 'p I L----1 

The aim of the activity (p.e3) is help children understand the various 
kinds of secrets they have or tell io their friends. Help the children la read the 
secrets in the speech bubbles and then io role play the incidents with a friend. 

For example: 

CHILD A: 

CHILD B: 

Jenniter, it's my birthday today. Please don't tel! anyone. You can come to my 
house after school. My mother has made me a cake. 

Happy birthday, ,iennffer. I'd like to come to your place after school. And I promise 
not to tell anyone. 

Children reply to the secret. Notice also that they can expand on the words in 
the speech bubbles. 
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Teiling secrets 

Children tell a secret to a friend. The friend promises not to tell the secret to 
anybody. 

3. Secret dreams ipJ 
Children say what their secret dreams are. These can be written down and 
used for reading cards. There is an example of a secret dream and a secret 
wish on the picture reading page (p.63 in the Pupil's Book). 

It Interviews 

Children interview their friends. They use these questions: 

I am giving you two wishes, 
What is your first wish? 
What is your second wish? 

The children record their friends' wishes on a card. 

r Name I First wish 

I To play basketball in America ~o own a soccer ball ~ 

IT .'\" T f'd Id I I 0 VIS I , ranee lOin some go I _____________________ 1-_______________ ~ 

Second wish 

I Dorothy 
1 ___ -

AftervVl:1rds, they can repeat their friends' wishes to the class. 

Reading 

Reading materials 

r- '-----,---------------------------, 
! Venue Readers + Ready· to-Read stones ~ 

The Story of Toiamb Atoll' by Bla!se Tao 'Number One' by Joy cowley
i
l , 

'The Boy and lhe Devils' by Kathleen NIUrrl8 J The b_o_a_t'_b-'-y_S_u_8_F_ul_le_r _________ ,. 

Children's stories 

As always, children will have their own stories to tell that involve mystery. secrets and 
private things. Help them write these stories down and publish them in interesting 
ways. They are an excellent source of reading and an excellent means of language 
development 
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Reading activities 

1, Picture letter 

Talk about the picture of the tree hut on page 64 of the Pupil's Book, 
Read the letter with children, Relate the things in the letter to the picture, 

2, Buried treasure 

The children break the code in order to find out what is in the treasure 
box (see p,65), They read the picture map a! the bottom of the page and find 
the way to the tree hut from the children's home, 

3, Picture story 

Read the story on page 66 with the children. The children can help you make 
it into a big book. There are some comprehension question for the children la 
do, They should only do the comprehension questions when they are confident 
in reading the story. 

4, Additional stories 

Use the stories from the Venue Readers and the Ready-ta-Read series in the 
usual way. Remember to dramatize the stories as one of Ihe follow-up aotivities, 
The stories always be available for independent reading in time. 
They should also be in a system for taking them home to read family 
members. The books should be placed in folders 10 keep them safe. 

Writing 

1. Picture story 

Build up the picture story with the chiidren (see p,67), Give plenty of opportunity 
to practise telling the story before writing it down, Some children should make 
the story into a book for reading at home and to other children, The full story is 
given below, but remember that the children may tell it differently, and perhaps 
in a more interesting way, 
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1 . Picture story (cont) 

2. 

1-- The Boat 

I -
I On Saturday, Jennl!er and Plta found a 

boat drifting In the lagoon. 

____ "_'_, __ . ___ ,..J 

The next day there was a man on the 
beach. 

I "Have you seen my boat?" he said, 

"Yes! We'll show it to you," said Pita and 
Jennifer. 

Secret diary 

I 

They hid the boat in the mangroves and I 

covered it with coconu: ,frondS. ~ 

"l 

I The, m an was very pleased to see his boat 

I 
agall1. I 
"Come to my yacht," he said, "I will take you i 

I for a sail. Your mother and father and I 
I brolllers and sisters can come too," I 

L" J 

This is a very important activity, Children should now be keeping a 
dial,! that they write in regularly. Sometimes they write in their diary at school. 
At other times they should write in the diary at home. At least two entries a 
week should be made. There are four examples of what children could write in 
the Pupil's Book on page 68. 

Notice that these texts can be used for additional reading practice. Children 
should put them on cards that look iike pages from a diary. 
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Poems and rhymes 

r-l 
~ 

1. Read the poem on page 69 with the children. Read it together several 
times for enjoyment Return to it on different days. Encourage the children to 
learn it by heart Give opportunities for saying the poem with actions or through 
song. The poem should be written on a poem card and made available during 
independent reading and for home reading. 

2. Encourage children to write their own poems and rhymes for the unit. Publish 
them on poem cards. 

Singing 

Write songs to accompany the stories and activities in the unit. 

Handwriting 

Children practise saying and writing words that use the Isl sound: 

Saturday, secrets, sea, sail, sister , .. 

Drama 

Give children the opportunities to dramatize stories that they have written or 
experiences they have had with the theme of the unit 

Assessment 

1. Check task [~] 
There is an ask-end-answer activity on page 70 of the Pupil's Book, Children 
should repeat the activity with three or four friends in order to develop speaking 
fluency, Listen to the children and observe who are managing the task 
confidently and who are struggiing with the language. The children who are 
struggling should be paired with confident children at least some of the time. 

2. Listen to the children read Ule various stories in the unit Ask questions about 
the slories and about the illustrations. 

3. Nolice the sentence structure and punctuation in the children's written stories. 
Build lessons around mistakes that are being made frequently. 
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TERM 3 ----_._-----
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Resources 

• Photographs, pictures of activities associated with hunting 

• Resource people from the village who can talk about hunting in earlier times 

• Vanl1El Readers, Ready-to-Read materials, and children's stories that have a 
hunting theme 

Skills 

1, Listening 3, Reading 
2, Speaking 4. Writing 

language focus 

Sound focus 

When you are ronouncing the past tense forms in speech, the pronunciation of the -ed 
varies, depending on the preceding sound, 

For example: 

I 
-

/-t! I-d/ I-idl 
I 

stopped died decided 
cooked tried needed 
looked called started 
asked lived waited 

l jumped saved wanted 

The base word ends in a The base word ends in a The base verb ends in It! 
unvoiced sound voiced sound or Id/ 
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Structural focus 

1. Using used to + base verb in storytelling in order to say what happened 
regularly in the past, but does not happen now 

My grandfather used to make bird traps out of coconut fibre. 
After a strong wind, we used to put a trap on little trees in the bush. 

Notice that would + base verb is another way of emphasizing repeated actions 
in the past during storytelling. 

In half an hour we would catch ten birds. 

2. Using the past simple for actions that follow one another in a story to mark a 
sequence of actions. 

For example: 

We picked the birds out of the trap and squeezed their necks. 
We pulled their feathers out at home and oooked them with 
vegetables. 

For regular verbs we add -ed or -d. 

pull -, pulled 

The spelling sometimes changes. 

stop --, stopped 

Some verbs have special forms. 

make 
take 
catch 

Functional focus 

--> made 
--r took 
-, caught 

use --> used 

try-+ tried 

go -, 
buy --r 

fly + 

went 
bought 
flew 

1. Recounting a personal experience by mentioning who was involved, when and 
where the event took place, and detailing the sequence of events in the order in 
which they happened 

2. Making a personal comment about the events. 

120 



Vocabulary 

The following vocabulary is used in the activities in the Pupil's Book: 

IAotiO~: make e bicd tcap, to pPt. to ~tph, to P'P" e bled opt ot e tcap-to­
squeeze a bird's neck until it is dead, to pull the feathers out, io cook, to 
hunt wild animals, to kill, to put something down on the ground, to run 
away home, to remember, to cut something open, to hide in the long 
grass, to stand under a tree, to carry a gun, to bark, to place, to carry a 
hunting spear, to shoot an animal, to clean an animal so ihat it is ready 
for cooking ... 

I Interesting items am! places 

, My grandfather, my grandmother, a bird trap, coconut fibre, a strong 
wind, the bush, vegetables, hunting spears, tall grass, our dinner, an 
axe, the grass, piglets, members of my family, the pig's stomach, a wild 

~' iong tusks, a gun, an umu, a flying fox _". __ 

Vocabulary activities 

1 . Dramatic storytelling 

The new words in the unit are best introduced through stories that children, or 
invited guests, tell about hunting, The stories can be acted out so that the 
meaning of the new words is clear through the actions of the storyteller. 

2, Picture stories [£] 
New words can also be introduced through reading picture stories about hunting 
with the children. Again, actions should accompany the reading of the stories. 
An example of a picture story appears in the Pupil's Book(p.71). 

3. Experiences 

Items that are used to catch or hunt animals can be displayed. Children should 
draw the items, and make a mural from their drawings. Labels and captions 
should be added to the mural. 

Pictures, photographs, and drawings provide another kind of opportunity for 
introducing the language of hunting. 
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Listening and speaking 

1. Picture story 

Build up the story on page 71 in the Pupil's Book by asking questions about the 
pictures. Then read the story together, with children joining in as they become 
confident with the new words. It is best to use an enlarged book to introduce 
this aclivi!y. Some of the questions that you should ask are set out below. 

~ __ p_a_ge_--+I ____ . Key questions 

i I V,fhal did ihe person's grandfather used to do? 

2 Where did they used to put the bird trap? 
When was the best lime? 

i How many birds did they used to catch? 
I How long did it take? 

3 What did they do then? 
How did they kill the birds? 

4 How did they cook the birds? 
What did they do first? 
Second? 
Third? 

I-.-----· .. ~·-·-· - ..... --... --..... -.... -.--.. --.----- . I 
I Afterwards Have you ever caught birds that way? Tell me about it I 

What part of the story would you like to do the best of al!? I 

1

1

' 0 Make the bird trap. I 
o Hang the bird trap in the iree. I1 

I 0 Watch the little birds get caught 
i 0 Take the birds out of the trap~ I 

o Squeeze their necks until the birds are dead, 11 

o Pull the feathers off. 
o Make the soup~ 
o Eat the soup. 

What part of the story would you not like to do? 

1 I" it orue' '0 ca',h .i,d, 'hi' way? L. __ ---'.L--______ _ 
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Listening and speaking (cont) 

2. Mental hide-anti-seek 

Say to the children, "I am looking at something in the picture. What am j 

,":-1 
L!:'..J 

looking at?" The children try to guess what you are looking at. As a variation, 
give children dues. 

For example: 

I am looking at something. It is hiding in the tall grass. 

When children are confident with the new vocabulary, they should play the game 
with a friend. 

Reading 

1 . Shared reading 

With the help of the children, read the story about 'a lucky chicken' (Pupil's Book, 
p.73). When the children are confident with the story, they should read it to a 
friend. 

2. Ask and answer 

Children work in pairs. They practise asking and answering the 
questions on page 74 until they are able to retell the story of the lucky chicken 
through responding confidently to their partner's questions. Encourage the 
children to more and even ask their own questions. When children are 
fluent at this activity, allow them io tape-record their talk. 

Remember: each child should have a turn at asking and answering the 
questions. 

3. Vaflli8 Readers 

Select a story from the Vanua Readers and turn it into an enlarged book, Read 
the story using the lesson plans for shared book experiences. 

4. !ndependentreading 

Have stories available that older children at the school have written and made 
into reading material for your class. Each child should read at least one of these 
stories to another child or to an adult. The story should be entered into the 
child's reading log. 
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Writing 

1 , Story writing 

2, 

Children should be encouraged to tell stories about hunting experiences, These 
stories should be made into reading cards for other children to read, 

For example: 

Too Liltle 

! am too little to go hunting with my oider brothers. So! watch them: 

i, Climb into the truck 
2. Go off with the dogs 
3, Come back with a wild pig in the back of the truck. 

r am sorry for the pig but! 8tHl want to eat it 

Pita 

_________________ ......J 

Cloze activity 

Children read the story with a friend and choose a good word to go into 
the spaces (see p.75). When the children are confident with the story, they 
should come and read it to the teacher. 

The story should read iike this: 

Early Memories 

I am remembering my grandmother. She had a pig with eleven piglets (1) inside her, 
waiting to be born. 

One day rny qrandrnother (2) said to the members of my family. "We need a -.-.DL (3) 
for a feast on Saturday. Kill that one," 

I 
So they kili£l.<:L (4) the pig, They cut (5) open her stomach and took the baby pigs 
out. They buried (6) them under a coconut tree. 

I 

124 



Poems and rhymes 

Read poems and rhymes about wild animals in the bush. Help the children write 
their own poems about hunting. 

Singing 

Children sing hunting songs using English, Bisiama, and the iocal languages of the 
area. 

Handwriting 

When children prepare their stories for a class book, they will be using their best 
printing. Look at the letters that are not being formed confidently and practise them 
using the vocabulary and sentences from the unit 

Read and draw 
,---, 
I pi 
L:-.-J 

Children read the sentences on page 76 of the Pupil's Book and draw appropriate 
pictures. 

Drama 

1. There are many situations associated with hunting animals in the bush that 
can be used for role play and drama. 

2. Give children the opportunity to dramatize the stories they have writien or read 
during this unit 

3. With the children, write a short play. Help the children to make animal masks 
and imaginary hunting weapons. Ask other people to come and watch the 
play. 

Projects 

Enoourage children to find out information about hunting from resource people in 
the village. Ask parents to help with this work. Children should present a short 
talk on their topic and answer questions. The information should also be displayed 
in visuc: and written form. 

-------------------------~~--------------------------
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Assessment 

As well as observing how children are responding to the various exercises in the 
Pupil's Book, you should give children experience of respcnding to and using the 
language introduced in ihe unit Here is an example, 

I 

Name four wl!d anirna!s in the bush, 

a 
------"~-,.--

c 

Check Task 

b 
d 

Draw a bird trap. There is one bird caught in the trap. Label your picture. 

3. ImagIne your father and uncles are going to the bush to find a vvHd pig. VI/hat wm they take 
with tl,em? 

---.. ------------.. ----... ,,--.. --~-.. ---, .... --
.... , ...... _ .... _ ... ,,----_. 

Remember the story abou1 the iucky chicken. V\lhat did the teacher ask the little gir! to do? 

---_ .. ---, .. --_._---

I " v' \Nrite your own stOlY about going to the bush with your family to catch a wlld animaL 

-----'--_ .. _ ..... 

-------------.~-----~, 

-.----------~.-.. '----. 

..... _----_._---_._----
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Resources 

• , 
Pictures of people communicating in different ways 
Examples of newspapers, magazines, letters, and notices 
Pictures of telephones, \Hlevision SHtS, computers, 
modem communication systems 

examples of other 

Skills 

1. Listening 
Speaking 4. 

Reading 
Writing 

Sound focus 

Words like communicailon, invitation, conversation end with the letter pattem "~ 
lion". This letter pattem is pronounced If8n/. Olher words Hnding with this IH!tHf 
pattHrn are collHction, relation, position, action, nation, and fraction. 

Language focus 

1, Using the basic form of the verb for the foliowing speech acts: 

Speech acts Example 

Giving instructions Bring a bottle oj water with you, 
Inviting Please come to my birthday party on Saturday, 

3, 'Naming 8e carefuL The stones are slippery. 
4. Advising Sit in the shade to eat your lunch. 
5, Requesting Please, come with me to the market after school. 
6. Expressing good wishes Have a nice day! 

Notice there are no endings on the verb and usually there are not subject parts 
in the sentence. 

Using "can you .. :' and "could you ... " to make invitations and requests 
more polite or more tentative 

Can you come with me to the market after school, please? 

Could you come with me to the market after school, please? 
(More polite; more tentative) 
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Vocabulary 

Actions 

To read a newspaper, to read a book, to read a letter, to listen to the radio, to watch 
television, to watch a video, to watch a play, to talk on the telephone, to give a speech, to 
listen to the pastor in church, to listen to the village chief, to work on a computer, to send 
a letter, to send a fax, to read the sign, to obey the sign, to write a letter, to write a 
message, to write a note, 

I People and their jo~S 

I 
A journa!ist, a printer, a news broadcaster, a technician, a keyboard operator, a 
switchboard operator '''' 

Technology words 

Communication, mass media, transmitter, satellite, satellite dish, receIver, cell phones 

L _________________________________ ~ 
I People with special communication needs 

l.." A blind person (brailie), a deaf person (sign language) 

Vocabulary activities 

1. Children should learn these words and phrases by taking part in experiences 
involving communication, or through role play in imaginary situations. 

2. It is important to have library books that show how modern methods of 
communication work (telephones, radio communications, computers, facsimile 
machines, television, video ... ). 

3. Projects can help students to build up word knowledge in the area of 
communication. 

4. Experiences with different forms of communication 

These experiences should be recorded in books produced and illustrated by the 
children. 
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listening and speaking 

1, Picture reading 

Use the pictures on page 77 of the Pupil's Book to introduce some of the 
new words and phrases associated with the unit 

Tell a story for each picture, Children :is!en 10 the story and point to the 
appropriate picture. 

Remembering messages [r I 
Role play situations where children have to listen la messages and remember 
what they have been told. There is an example on page '78 of the Pupil's Book 

Children listen to the message several limes, When they are confident that they 
can remember the message, the children work in pairs. One person asks the 
questicns on the pupil's page and monitors their friend's answers, in a variation 
of this activity, the children work in threes with one child giving the message, one 
child asking the questions, and one person giving the answers, 

Language practice 

Children practise making a message polite using 'Can you H", 'Could you H'" 

They also practise conventional ways of answering a telephone (see p,79), One way 
to fill in the blanks appears below: 

,--'-- Phone Message -

I Lessy picks up the phone: "Hullo, I'm Lessy," I 
I . 

I "Hullo, Lessy, it's John here, Can I speak 10 I 

I ! I Monday I 
I Dear Toni, I 
'I Can you come to my house after school, ' 

pleasa? I have something to show you, , I your grandmother, please?" I 

Your friend, I , 

, _______ J 
Then L,BSSY says: '!Just a minute. 
get her." 
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Reading activities 

1. Messages 

Make messages for children to read iike the ones in the Pupil's Book on 

'·-l 
lp, 
L_~ 

page 80. Children take turns at picking up a message. reading it, and then 
saying what they have to do. Wherever possible, cilildren should act out the 
message with a partner. 

2. Letters 

A.rrange for children to receive letters from pupils in another schooL Children 
read their letters privately. They read the letter aloud to a friend. The lelters 
should be replied to in writing time and posted to their new friends. 

3. Enlarged books 

Some stories make use of letters and other forms of communication. Make 
these siories into large books and use co-operative reading methods to help 
the students become fluent and independent readers of the stOIY 

4. Vanua Readers 

Choose a story from the Venue and read it with the children until they 
are fluent. Dramatize the story and use the readers' theatre to parts 
of the story that children especially like. Write comprehension activities for 
the story that are based on story parts. (Who are the main people in the 
story? Who has a problem? What is the problem? How is the problem 
solved?) Encourage chHdren to personal experiences, or other stories 
they know, to the main events in story 

Puzzies 

Make puzzles that use codes, maps, or muddied-up dimdions. Share the 
puzzles with other people. 

6. Custom story 

Make the custom sloll! on page 83 into an enlarged book. Read the story with 
the children until they are confident to read it with a partner. 

130 



Writing 

1. letters 

Every child should have a penfriend in a neighbouring school. One way to 
arrange this is 'adopt a ciass' in another school. The names of the girls 
and boys are wrilten on cards and given out lo the children. Each child 
should receive the name of a penfriend. Letters can be exchanged from lime 
to time. The teacher can deliver the letters from the class, or post them. it is 
important that every child receives and writes a letter. 

2. Class newspaper and magazines 

The children publish a class newspaper, or magazine, once Cl term. The 
newspaper can published like an enlarged book, with children taking turns 
at taking it home to read to their families. Alternatively, children can write 
newspapers/magazines in groups of four or five. Again, children should have 
turns at taking publications home. 

3. writing 

Children can write stories that have signs or a message or a letter as part of 
the story. There is an example that ilas been made Into a booklet on pages 
80-81 of tile Pupil$ Book. 

4. Information texts 
r-1 
U:l~ 

Children list, draw and describe the different ways that people use to 
communicate on a personal level. The children's work is gathered together 
and published in a ciass book. There is an example on page 82 of the Pupil's 
Book. 

5. Codes 

Children can invent codes in order to write a 'secret' message. 
children to exchange the messages. 

Poems and rhymes 

Encourage 

r----1 

1- p I 
Help children to write messages in rhyme send to other children. 
Invitations, letters, and replies can also be written in rhyme (see page 84). 

Singing 

Encourage children to sing the rhymes they have written as messages (and sign the 
reply). 

131 



Handwriting 

Children practise saying and writing words that end in the letter pattern "-lion". For 
example: 

Communication, invitation, repetition, conversation, collection, position, 
relation, fraction"", 

Drama 

1. Encourage children to 'read' body language and respond appropnately. For 
example, children use iacial expressions, gestures, hody movement, and signs 
of emotion to show worry, fear, happiness, anger, agreement, disagreement, 
sadness, loneliness, surprise, uncertainty, confusion .... 

2. Encourage children to communicate messages through dance, music, and song. 

Assessment 

1. One way to assess a unit of work is to finish with a project that involves groups 
of children carrying out a particular task. For example, setting up a class radio 
station using a tape recorder, using a video camera to make a television 
production, producing a class newspaper or magazine, or organizing a penfriend 
club. 

2. Knowing about a topic also means that you know some of the problems 
associated with the topic and how those problems can be solved. For example, 
here are some of the problems associated with 'communication': 

.~---.--------.---

Problems Advice 

i. Peopfe don't ~jsten carefully to messages. \AJrite the message down, 

2. Messages are not delivered. Remind the person to deHver the message 
and check next day. 

3. People don't rep!y to your letters. Don't give up. Vvrite again. 

4. Tol! ca!ls to another island or country cost Don't talk too long. Ring during the cheap 
a lot of money. time. 

3. Ask children to give a talk about a special topic they are interested in. For 
example, how a telephone works, communication in earlier times, unusual ways 
to communicate, animal communication .... 
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Resources 

• Pictures that contrast life in earlier times in Vanuatu and life now 
, Pictures that show how we use the environment for our needs 
• Pictures that show the different ways in which we are spoiling our world 

Skills 

1 . Listening 3. Reading 
2. Speaking 4. Writing 

Sound foclIs 

Using the /e/ sound in syllables that are not important: 

pollution environment conservation 

The sound /e/ may be spelt with the letters a, 0, e, or er. The sound is never in the 
stressed part of a word. 

languagefoclis 

Some verbs are always found with short adverbs: 

Switch the light off. 
Turn the tap off. 
Put the food away. 
Give your old clothes away. 
Don't cut trees down. 

Alternatively, you can place the adverb immediately after the verb: 

Switch off the light. 
Put away the food. 
Don'! cut down trees. 

Notice, however, that pronouns must follow the verb: 

Switch it oft 
Put it away. 
Don't cut them down. 
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Vocabulary 

I --------, 
I General words 

Our earth, our needs, food, shelter, safety, the land, the sea, the sky, the 
air, plants, animals, birds, trees, bush, jungle, streams, rivers, swamps, 
food chains, oil, petrol, gas, electricity, oil wel!s, to generate electricity, 
electric ligh!s, stoves, an open fire, wool, cotton, energy, rubbish, 
litter, piastic, plastic bottles, an empty packel of sweets, a radio, an 
electric fan, a tip a piece of advice), sweet wrappers, food scraps, 

,------- ------------ -,----, 
i Actions 

To throwaway, to bury in the ground, to take it with you, to drop it on the i 
ground, to pick:: up, io turn it off, to iet it run, to turn it on, to switch it off, I' 

la cut trees down, to eat unhealthy food, to waste, 10 give old clothes 

'_I _____ aw_'a_
y
_
f

, ___________________________ J 

Vocabulary activities 

1, Heip chiidren to label pictureB using the new vocabulalY, 

Build up a class dictionarj using sketches, labels, definitions, captions, and 
check questions, Different children can be responsible for different words, 

3, Use the important verbs all flash cards, Children pick up the cards and mime 
the actions. 

For example: 

Turn the tap off tightly, 

4, Encourage the children to use the new words in their taik and writing, 

------,---

134 



Listening and speaking 

1. What gives us a happy life? 

Children choose five things that give them a happy life (see p.85). 
Which side of the page to their items come from? The items on the left 
represent the things that used 10 make people happy, and still do. The items on 
the right represent newer ways of satisfying needs and wants. 

2. Sorting items 

Write the items on the picture page on cards. Children sort the cards into 
groups. For example: 

I -~ I You need money to buy these things. I 
I I 

.~--l 

, They are made 
in factories. 
Sometimes they 
are brought to 
Vanuatu by ship. 

Tins of fish ---J 

CA;L-.A_ca_r __ -,I 
An outboard 
motor I 

l Thinps your parents can make: 

! I 

~ou get these things from the bush, !h~ 
garden, or the sea. 
._->-- --

I 
I Pawpaw 
! 

~eat (wild pigsJ-l 

I F' h 
~ 

You can sel! these 
things in the I market. 

l_ 

---------------------J 

LI_E_as_il:...v _____________ l, [With the help of things from the shop 

~bird trap· 

A bush 
house 

CA canoe 

J I A food safe 
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4. Where do things come from? 

Children pick up cards and say where the items on the cards come from. 

For example: 

I Paper 

Eewood _____ J.-J 

I Wood for houses 

I Wood for canoes ~ Trees 

5. Point to 

o 
Talk about the things in the picture map on page 86. Children point to the 
things that are harming the air, the water, and the land. Children also find things 
that are helping to protect our health and our environment. 

For example: 

• Point to the petrol that is leaking into the sea from the outboard motors. 

• Point to the woman throwing her dirty washing water into the lagoon. 

• Point to the rubbish tins. Where will the caretaker empty them? Tilen 
wilat will helshe do? 

As the items are identified, children say how the items are harming or helping the 
environment, or our heallh. 

6. Sharing experiences 

Children recount experiences of clearing the bush for their gardens, and of 
keeping their environment tidy and clean. 
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Language practice 

What should you say? 

Children look at each picture on page 87, read the caption, and then imagine what 
they would say. For example: 

rl----_-_~-_-_--___ ~~~~S~it~u~ru~io~n~~~-----------.--------------y-o-u-s-a-y-:-----------

I 
"Please don't throw your iolly paper away. Anjta 

Anita is throwing her lolly paper away. There are 
other lolly papers and rubbish in the long grass. 

Paul 

Paul went to get some water. Look! He has not 
turned the tap off. 

Nina 

Nina is throwing rubbing into the lagoon: 

Tins and plastic bottles 
Vegetable skins 

• Pieces of bamboo. 

I 
Put it in your pocket and take it home." 

"Please, turn the tap off. Don't waste water." 

"Please, don't throw your rubbish in the 
lagoon. Bury the tins. Make the vegetable 
skins into soil. Burn the bamboo." 

Children make up other situations and put them on cards for their friends to do. 
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Reading 

Reading materia!s 

You will need to gather your own reading materials for this unit Use the stories in the 
Pupil's Book as a starting point for gathering other stories and making information 
sheets, 

Reading activities 

1 , Good advice 

Children take turns at reading Lucy's advice on keeping the environment 

[---[ 
I P I __ ...--l 

safe (see p,88), Encourage children to rehearse the advice by asking and 
answering questions, 

For example: 

a What is Lucy's first piece of advice? Her second piece of advice? 

b What should you do with old tins and plastic bottles? Waste paper? 
Food scraps? Weeds, leaves, and grass? 

c Sometimes we cut trees down for wood, What should we do aftervvards? 
Why? 

2, Story reading 

Children read the story on page 89 in the Pupil's bookio a partner. They read 
the story several times to different partners until they are Gonfident with the stor/, 
Then they cheGk their memory of the story by doing the ask-and-answer task in 
page 90, The story can be made into an enlarged book and put into the library 
corner. 

Shared reading 

Read at leas! one enlarged book that has been made from the children's 
experiences of caring for the environment Involve the children and their 
parents in making the book, 

4. Reading for Information 

Make information cards that contain answers to questions that children ask, 
Children read the cards to a partner and lest themselves on the information, 
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Writing 

1. Reports 

Children observe and report what people are doing to the environment. 

• Children make lists of the rubbish they see on the side of the road, or on 
paths (see p.91 of the Pupil's Book). 

• Children say what their families do to keep the environment clean and 
healthy, 

• Children explain how some careless actions harm the environment. 

2. Rules 

Children write rules to cover situations where the air, or water, or land is being 
harmed by our actions. 

3. Problems 

Children choose a problem associated with pollution. They say how the 
problem happens, and they suggest what people should do. Here is an 
example: 

Is the Waler Clean? 

Problem 

Sometimes people get sick after they eat shellfish from the lagoon, 

I Why? 

1, Sometimes people throw rubbish into the lagoon. 
2. The shellfish feed on the rubbish, 
3. The people €let the rubbish in the shellfish. 

What should people do? 

1. Do not throw rubbish into the lagoon. 
2, If the water is not clean, do not eat raw shellfish. 
3, If the water is not clean, cook she!lfish very well before you eat them. 

4. Story writing 

Children write their own stories about caring for the environment. They publish 
these stories in books that can be taken home for reading. 
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Poems and r'hymes ,--, 
~J 

Children write poems and rhymes to remind others about the importance of making our 
environment sate from pollution (see p,92), Tile poems can be sung to reinforce their 
message, 

Spelling 

The unit introduces the children to many long and difficult words: 

pollution, ciimate, conservation, environment, global warming, soil erosion, 
reforestation .. , 

Make word puzzles to practise spelling the words and recognizing their meanings, 

Drawing 

Children can make notices and posters to remind people what to do la keep their 
environment clean and healthy, This is an opportunity to take special care with 
printing and handwriting, 

Drama 

Chiidren write short plays showing the way life has changed in their village over the 
Hfetirne of their farnily nl13tllbers. 

Assessment 

1, Chiidren should undertake projects ihat will improve the school environment, 

it is important that children know the rules fcr keeping the environment clean and 
safe. It is also important that thev carrv out the rules in their nves. ,0" 

Children should be able to say why it is important to save forests, keep water 
clean, and take responsibility for rubbish. Problem cards that contain ask-and­
answer questions are important for assessing how much children know about the 
topic of pollution, 
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Resources 

Pictures of children doing the right things at school, at home, and in their play 

Pictures of people playing games, or doing interesting things 

Pictures of situations where people have to aci quickly and know the appropriate 
things to do, 

Skills 

1, Listening 3, Reading 
2, Speaking 4, Writing 

LanguagefoclIs 

Sound focus 

The sound Irl as in rules, race, and raft. Also in combination with other consonants 
(brush, cry, dress, fresh, grace, prayers, and treasure), 

Structural focus 

1, Using the basic form of the verb to state a rule, or 10 give good advice, 

Say grace before you start to eat your food, 
After a shower, dry yourself carefully with a towel. 

2, Using must/must notlmustn't + verb la emphasize a rule: 

You must say grace first. 
You must clean your teeth before you come to school. 

Notice there is no /s/ with helshelit and no Itol after must, 

Nom's sick today, She must stay in bed, 
Pita's dog mustn't come io school. 
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Functional focus 

Giving more information using words and phrases that answer the question "how?" 

Dry yourself carefully with a towel. 
Play safely the bush, 
Tie the pieces of bamboo together tightly. 

About the theme 

It is important for children to understand that: 

• Ruies help us to keep sale and healthy in our daily lives 
• Rules help us 10 enjoy games 
• Rules help us to decide the correct things to do in dangerous situations 
• Rules help us decide what we should do in situations where there are choices 

between right and wrong, and fair and unfair behaviour 
• Rules are for everyone to keep. 

Children should also know what to do and say when other people are deliberately 
breaking rules that are important. 

Vocabulary 

i 

I General 

I 
I 

Rules, school rules, a watch, a bush track, a notice, a raft, a tyre tube, a 
mast, a saii, a sheet, a treasure hunt, a due, clue cards, a piace to sleep. 

To say grace, 10 pass Ihe food, to have a shower, to say prayers, to 
make a rule, to break a rule, to keep a rule, to see something shining in 
the long grass, to pretend that something belongs to you, 10 write a 
notice, to quarrel, 10 argue, to bully. 

I Other words 

I 
Shallow water, clean clothes, 
afterwards, safely, carefully. 

i 

tidy hair, thick bamboo, fresh water, 
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Vocabulary activities 

1, Encourage the children to use ihe new words as they recount recent 
experiences, For example: 

Last night I said my prayers before I went to sleep, I always do that 
I kneel beside the bed and Mummy listens to me, 

2, Help the children to enter the new words into a class dictionary book for the unit 
If possible, children draw the words, label the pictures and write captions 
Children practise reading the pages of the dictionary to a friend, 

3. Have plenty 01 opportunities to read and write the new words. Use the words 
for spe!ling, handwriting, and in poems, songs, and plays. 

Listening and speaking 

1, What are the rules'? 

Children suggest the rules that apply at the dinner table, when getting 
ready for school, and for going 10 sleep at night (see page 93), Children use 
both the pictures and their own experiences in saying what the rules might be, 

2, Who makes the rules? 

o 
Children work in pairs and fill out an information form similar to the one on 
page 94 of the Pupil's Book. Encourage the children 10 say what the rules are 
in each of the situations. At the end the activity, children can use their sheets 
to give short reports. 

3. Recounting stories 
Children recount experiences associated with making rules, and keeping them, 
or breaking them, The stories should be written down and made into a class 
book, 

4, Do you know the rules? 
Children pick up cards with different situations printed on them, They earn a 
seed for every rule that they can give. For example: 

r--Playing: Hide-and-Seek --"I 
1. 
2, 
3, 
4. 

Rules 

Shut your eyes tightly if you are counting. 
Don'! count too fast 
Call out when you are coming to find your friends, 
Do not hide outside the boundary, 

(Four seeds) 
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Language practice 

1. Swimming safely 

Children advise Jennifer and Pila what to write in the spaces on page 95 

r~ , P I L----J 

of the Pupii's Book. Children should practise saying the rules first. When they 
have finished writing the rules, children should read or say the rules to at least 
three other people. The rules should look like this: 

Swimming Safely 

1- Ask your parents first Tell them where you are going 

2. Go with an older sister or brother. 

3. Don't jump into shailow water. 

I 4. DiY yourself carefully with a towel afterwards. 

I 

I 
r:; 
v. 

I 
6. 

Wear dry clothes home. 

Don't come home late. 

Jennifer and Pita 

L 

2. Role play 

Pretend you are Jennifer's mother. Tell Jennifer and Pita Ihe rules swimming 
safely. Use 'must', 'must not' and 'mustn'!'. 

3. Ask-and-answer 

Children take turns at asking and answering questions about swimming rules. 

Questions I L _____________ ""._" _______ " ______________ .~ 

• Who should you ask? 
• What should you tell them? 
• Who should you go with? 
• What is another important rule? 
• Why is it important? 
• What must you remember to do afterwards? Why? 
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Reading 

Reading materials 

Find stories from different sources (Vanua Readers, Ready<,to-Read stories, custom 
stories, library books ,.,) that are suitable for this unit Read the stories co-operatively 
with the children, and base literacy activities around the theme, 

Reading activities 

1, The watch 

I p I 
With the children, read the story on page 96 of the Pupil's Book, Discuss the 
pictures and dramatize the story, Children say what they would do if they found 
a watch in the long grass, 

2, Children's own stories 

Encourage children to tell you about things they have found, Write the stories 
on the blackboard, or in a class book, Use the stories for reading practice, 

3, Class book 

Help children to produce a class book containing different kinds of ruies, 
Include the children's experiences with ruies, 

For example: 

Rules 111 our Vilia"" Ruies in our 'lmage 

We must not play on the road, 

L-___________ J 

Everyone must be in their houses from 

I
I '1 p,m, to 8 p,m, for family prayers and 

singing hymns, I 

__ ,, __ . _'2_< ___ .~ 
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Writing 

1. School rules 

Children pretend they are helping Rina and closeph to write down some 
school rules (see p.97). The children should practise saying the rules with a 
friend before writing them down in their exercise books. When finished, the 
rules should be read several times to different people. 

2. Story writing 

Help the children build a story from the pictures on page 98. When they 
are confident in telling the story, the children make the story into a book. 
These books are then taken home and read to family members. The story 
should read like this: 

The Raf! 

On Saturday, Jennifer and Pita made a 
raft. They used three tubes and pieces of 
thick bamboo. 

-1-

r 

r-------~====~~ I 
I ! 

"Can we sail across the lagoon?" they 
asked their father. 

~{Yes," he said. 
boat." 

"But I'll follow you in my 

- 3-

I I 

I 
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, soil (made 
out of on 
oid sheet) 

They made a mast and used an old sheet for 
a saiL 
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Writing (cant) 

3. Treasure hunt 

Help children to make up games and write the rules for the game. 
Remember to play the game afterwards. "Treasure Hunt" on page 99 of the 
Pupil's Book is an example of how writing and reading can combine in children's 
games. 

4. Personal writing 

Encourage children to write their own stories that involve children doing the right 
thing. Publish the stories so that you are adding to the reading resources of the 
unit. 

5. Certificates 

Children design and present certificates to their friends whenever they are seen 
to be doing the right things in particular circumstances. 

Poems, rhymes and songs 

Children make up poems, rhymes, and songs to sing during games, during special 
events, or for imaginary situations. 

Handwriting, art and craft 

Children practise their handwriting during book production time. Illustrating the 
stories, together with making models and puppets, can be included in the book 
production activity. 

Drama 

Readers' theatre activities include reading the stories to an audience in play form with 
suitable songs and props. 
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Assessment 

1. if you are doing this unit late in the year, you might like to assess the children's 
progress in English through a sholi test Read"and"do tasks are particularly 
useful for checking that children can use reading to get jobs done (see below). 
Looking the children are keeping Unit i 0 in the Pupil's Book, 
p.S8) is also a useful way of checking development in writing. 

2,' Hear children read frorri the Vanua Readers that you have takEHl during the year. 
Are the children able to read the stories confidently and with expression? Do 
they have the abiiity to work out difficult words from the pictures, or from the story 
up to that point? 

The 'Read-and-dol activity on page ·100 of the Pup its Book is one vi/ay to assess the 
developing ability of children to respond to written instructions and present information 
for others to read. 

For example.' 

Rules jor Keeping Animals Safe and Healthy 

i. Write a true sentence: 

I have a pet do.g at horne. 
lts name is f~tL.e..iller, 

2, Who looks after your dog? 

!Vle 
My parents 

3. \Nhat do you give your.dQg to eat? 

Br8EH.1 
b 

brothers and sisters 
Other people, Violet and Thomas 

Bones 
Rice 

VI/rite some rules for keeping your dog healthy and safe. 

EL Feed him «}'v'er)! day. 
b. G!ve hiiT, a drjnk of fresh water every day. 
c. Give h!m a place to s!eep. 
d, Give him El wash once a week in the lagoon. 
B. Don't hlt him with sticks or throw stones at him. 
t. Play with hint, ta,ke him for a run every day. 
g. Give him medicine when he Is sick. 
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Resources 

• Books and magazines that contain puzzles that are suitable for children 
• Examples of puzzles that the teacher made 
, Examples of string games, paper folding, riddles, and magic. 

Skills 

1. Listening 
Speaking 

Language Focus 

Sound focus 

3. Reading 
4. Writing 

Making words from initial letter combinations such as 11, sh, and tr. 

For example: 

r;-I 1 
I'L r lIag--- flood --l 

I fly floor 11 

I I1 ou r flower 

I flal flap I 
I 

flash flavour I 
flow flutter I 

I flea ilu I 
I I 

~-l 

r 
Ship----· Lshar;"'-l 

. shade shark! 
I shadow sharp I 
I shake shelf I 
I shallow shell 
I shape shore 

I 
shoot shop I 

shore short I 
I I L,,~_~,_._~ ___ ~ __ ,_. ______ _ 

I sI i 
r~---.-'- L __ .. _., 

I stili I 

I 
stamp stir I 

, stand stomach I 
i start stone i 
I stay stop I 
I steal story i 

I steep straight I,! 

I slick stream 

I. .-1 

Words beginning with Itr! include treasure, travel, track, traffic, train, transport, trap, 
tree, triangle, trick, try, trip, trouble, truck, true, and trunk. 

Other initial letter combinations used in the vocabulary for this unit include cl (clues), 
cr (cross), sw (swamp), pi (place), pr (present) , and srn (small). 

The dictionary can help you to find common words that start with particular leUer 
combinations. 
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Structural focus 

i, Combining messages using time words, such as 'before', 'afler' and 'until', In 
all, there are seven time words that are used to join messages in English, 

when 
while 

before 
as 

after 
until 

In this unit; the time vvord 'untW is used (see Puzzie 2). 

Heat the water until it boils, 

The word 'unlii' means 'up to a particular time', 

since 

Put cold water 
in the pot 

The water begins 
to boii 

----i--------------,-------,-----"-------I-.----... ,-.-----.-

<---,----,-,---,--- Heat the water "---,,----------"--"'''> 

Here is another example from Puzzle 3, 

Keep walking until you reach the river. 

Start walking You reach the river 

<----,,-----------""- Keep walking -,,-,,-,,--,,--,,--""---,,> 

Using 'first', 'then', 'next', and 'finally' to say that something is done before or 
after other things, as in the recipe for fis!1 soup, 

Fish Soup 

First fill a pot with water. 
Then heat the water until it boils, 
Next put fish and vegetables in the boiling water, 
Finally add sait and pepper. 

150 



Functiona! foclls 

Varying the message by using negative words when you say to say: 

• Something is not true 
• Something is no! happening 
• Something is not there. 

Here are the negative words in English. 

no 
not 

For example: 

nobody 
no-one 

Find the square where: 

• There are no trees 
• There aren't any animals 
• There isn't a fence 

. never 
none 

• Nobody has planted a garden 
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nothing 

I 

neith~~r 
nor 

._----



Vocabulary 

What words to teach? 

r-" 
I 

i Words in the introductions to the pUlzles 
I 

A birthday party, a good a recipe, fish soup, to mix up the 
instructions, buried treasure, a treasure map, clues, to discover where 
the treasure is buried, to mark a cross on the map, a swamp, north, 
south j east) vV8St) to traveL Cl raft) difficult) a dark place! a hidden 
present, to cross off a square, the last remaining square, 

r--------'----
I Words in the puzzles 

A star, a party hat, to wave a smallllag, boiling water, to add salt and 
pepper, until, to boil some waler, finally, to bury some treasure, 
mountains, El lake, a forest, a swamp, some caves, a map, a fence, a 
road sign, library, a suitcase, an oven, cold, light, enormous, to protect, 
a ship, an umbrella, rain H •• 

~------,------, 

Vocabulary activities 

1 . Doing the puzzles 

As children do the puzzles, help them 10 understand and use the new words. 

Experience with puzzles 

Prepare additional puzzles that use the same kind of introduction and 
instructions as the puzzles in the Pupil's Book. These are sometimes called 
parallel puzzles. 

3. Writing puzzles 

Encourage children to write their own puzzles using similar instructions and story 
lines as the puzzles in the Pupil's Book. 

4. Spelling activities 

Make spelling activities and games for some of the important new words in the 
. 't clnl" 
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Listening and speaking 

1. Working with a partner 

Sometimes puzzles can be done interactively with a friend. Here are two 
examples from the Pupil's Book. 

Who Said I 
I I 
lone person reads out the speech clues, pretending to be a particular I 
I child at the birthday party (see p.101). The other person listens, I 
I examines the picture, and works out the name of the person who is 
I speaking. For example: I 

I CHILD A: Hi! There are two stars on my party hat What is my I 
j 

name? 

I CHILD B: Pita. 

I CHlloA: That's right. I've two stars 011 my hat Violet has only one. 

The person who is reading out the speech clues must check what their 
partner is saying, ask and answer questions, and repeat the speech 
clues if necessary. 

Buried Treasure 

Again the children can work in pairs. One child reads out the various 
directions for finding the treasure (see p.103). The other person finds 
the way on the map. The person giving the directions must watch what 
their partner is doing, answer questions, and repeat the instructions if 
needed. 

2. Telling back the story 
,--
I~ 

Most puzzles have a story in them that can be told back to a partner, For 
example, this is how Jennifer told her partner how to make fish soup. (See 
the puzzle on p.102 in the Pupil;" Book.) 
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I 
Fish soup 

I This is how to make/ish soup: 

I. 
I· 
I • 
I 
I • 

I 

First put some water in a big pot 
Then heat the water on the stove until it boils, 
Next put the fish and vegetables into the boiling water, 
little salt and pepper, 
Cook the coup gently until the vegetables are sofL 

Add a 

t~~~ the soup is ready to e~:, ~ _______________ -' 

Encourage children to add details when they are telling the story back, 

Ask-and-answer 

If the puzzle has a story, then you can write an ask'and-answer activity to check 
the children's understanding of the story, For example, here is an ask-and­
answer task for "Buried Treasure" (see p,1 03), 

I 

Buried Treasure 

Questions 

1, Where did you land on Treasure Island? 

2, What did you find south of the village? (There were snakes and 
crocodiles living there,) 

: 
I 3, How did you cross ihe river? How did you cross the lake? 

I 
i 4, Where did the river start? What make walking hard? 

I 
5, Where did you find the treasure? 

6, Tell me an easier way to get to the treasure cave, 

4, What is it? G 
Children can test their partner's knowledge of new words by using the format of 
the "What Is It?" puzzle on page 107 of the Pupil's Book The emphasis should 
be on responding quickly 10 the clues (which may be given in any order), This 
can also be done as a class activity for spelling, 
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Reading 

1. Story the puzzles 

With the help of the children, build up a story for each puzzle on the 
blackboard. The children can then make an enlarged book from the story. 

Pita's Birthday Party 

Pila is eight years old today. He is having a party with his friends. 
Here they are silting at the table: 

• Pita is wearing a hat with two stars on it. 
• Harry' is waving a flag. 
• Violet has one star on her hat 
, 

! ' 
I • 
, . 
I 

Jennifer is eating an ice cream. 
Thomas is hitting the drum. 
George is blowing a whistle. 
Raela is drinking some lemonade. 

I Who have I forgotten? 
I 

Thomas 

I : 
Pita's uncle. He is sitting under the tree. 
The baby. I think the baby wants to play with the drum. 

What did Pita get for his birthday? 

Clue: You hit it to make a loud noise. 

(Based on Puzzle 1, p.101) 
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2. Ask-ana-answer 

Design an ask-and-answer task go with each puzzle. Children take turns 
asking and answering the quesiions until they become fluent doing so. 

Practise new words by writing instructions on oards. Children pick up the cards 
and do the instructions example: 

Writing 

1
1 Make a party hat. Put three siars on 

the hat , 

1 . Story writing 

Children write a oaseo on a puzzle. 

I 
I This is Jennifer. 

school today. 
l Jermlfer's Firs! Day at !l New School 

She is going to a new 

I Jennlfer walked past the shop. 
f "Come inside and have an iCe cream," said 
I the shopkeeper, 

l
i "No," said Jennifer. qrm going to my new 

schooL" 

I 

Jennifer walked past the lagoon. 
Two boys cailed out to her: "Come and have 
a swim with us!" 
"No," said Jennifer. "I'm going to my new 
school." 

J\t last Jermlfer arrived at the schooL 1

I 

A teacher was waiting for her at the gate. I 
"Come \vith mej " said the teacher. "I INW take [' 
you to your new class," 

I 
(Based on the puzzle on p.1 06) 

The story can be made into an enlarged book and used 101' reading. 

2. Making a puzzle book 

Each child makes a puzzle. The puzzles are made inlo class books and shared 
with other children. shouid have an answer sheet (except 
rna' 7e5\ I! "- J' 
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Assessment 

1 , . The following questions are important to ask: 

a. Have children been busy doing the puzzles? 
b. Can they story the puzzles? 
c. Can they answer comprehension questions about the puzzles? 
d. Can they make puzzles of their own? 
e. Can they work with a partner to do the puzzles interactively? 

2. Assess whether chiidren can respond to the new words and grammar when they 
meet them in new contexts. For example: 

Read and Do 

1. Write your name here. 

2. Draw a map of an island. Mark these things on your map. 

0 A village [] A lake 
0 A swamp 0 Mountains 
0 A river [J Some caves 
0 A bay 0 Bush 

3. Fill in the words. 

r) 

4. Fill in the missing words. 

a. Goats eat this. 

b. The opposite of enormous 

C. What do you find in a library? 

d. What do you put in a suitcase? 

e. The hot time of the year 

5. Say Ihat these words are not true by using not or n't. 

a. My parents are at home. 

b. I am tired. 
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l--.~~~.~J----"- Structural focus T------Funct~ona! focus 

'1 Uniti I1 Numbers '1·20: To provide information u'-'S-i-n-g-n-U-m-b'e'-rs-a-n-d-l 
Flshing One, two, three no twenty plural nouns: 

! ! have two hooks on my fishing Hne, 
I Singular and plural nouns: 
! One hook Two hooks To recount an experience 

,1
:

1.,' A box Two boxes 
A man Two men To make lists 
One fish Ten fish 

My clothes To label pictures 1 

I I 
l--~------....L...---------- ___ ~_~ __ ~:_~~i.!:~caPti:::~,~.~~" ~.---1 
'1

1 
Unit 2 I US!f"Jg "-!ng" forms after li'1e verbs I To express likes and dislikes (/U(8 + verb-
LiKes and 1 enJoy love, hate, !!Ke, cits/dre, and stop' I i'r1g): 

1 dislikes 1lllk8 SWimming :1 i like climbing trees. 
! } love eating k~ecreamq. ! don't Hke combing my ha!L 
, I 

I I Usin£J the "-ing" form after the verb go ' 
for activities: I 
! go fishing with my uncle evon; I' 

Saturday. 

To express i'preference or a choice" 
(woulcl like + to + verb): 
! wOl.!ld like to wa!ch video at my uncle'S 
house, 

---+-- .---.-~-.-~--l 

I would like 10 play games with my 
friends aiter school today. 

Using ad.lectives to 9!Ve more I To say more about an experience you are 
information about people and things: 'I recounting: 
A wild pig , On Saturday, I went into the bush to gel 

Unit 3 
The bush 

The stream looked after some oranges and lemons, 
, the heavy rain. 
I Asking questions using "wh· words + do": 
I Using "to + verb" to answer the \AJllat games do you play in the bush? 

I I question "Why?": What did you fInd In Ine trap? ~ 
i I Why did you go to the bush? To 
I I catch some wild cfllckens, 

'I! UM ;--.. '-t~;;,catin~ possessl~'-n-o-r-o-w-n-e-rs-h-'-P-: --I-
8

-ta-t-'n-9-, -n-Jles: ,-----.-----" 

, Our body I My sister's comb Brush your teeth before you come to 

I 
My grandparents' house schooL 

1 Our te-9th, your hands, its wings. 
I! Asking different kinds of interview 

I 
! More f3xamples of using" to + verb;) to questions: 
! show purpose or reason: Did you wash your hands last night? 
! We used a brush to H1B mud off What did you eat for breakfast? 

I Iocr legs. Did you use toothpaste or salt water to 
1 I brush your teeth last night? 

~!nlt 5 ---T~;;;;~~;'::~a~;~;o wnn 2:nother verb: I Giving instructions using the base form of 

I
! ~(JZ7!es 11 ~ ... wa~t to s~a~ wIth my grandmother on ! !~e verb: ..:. . . 

",aturday night.. I lie Cl hook on to your, ,shlng line. 
, I Put some bait on the book. 
II'

j 

Using the when there is on!y one: l Throw your line ioto the water. 
Wait for Ihe first fish to bite. 

1 
' \A/hat is the fastest fish In the sea? -_ ... _..... '... ---------_. -~----.-.--.---"'------.--

---_.- ------_. -_ ... _----
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Langl.lagefocus 

I . .~ -------- ~-----··------·---·--~----'--'I 

~--Unit ___ L _____ structura' :ocu8 ______ 1 ___ , __ ~un':t:.~~a! fO?U:: ______ j 
! Unit 6 I Describing routines and repeated Saying when or how often something I 
'I Gardening 1 actions using the present simple: happens: I 

Il/you/we/they weed the garden early in I They sometimes go to the garden early on i 
I I the morning, Saturday morning, ! 

~~ni~; I ::;::~;7~~~~~~~~~~~: ~e~b":~-;~ll ~roviding alternatives: i 
Fairness I we, w, an,! to giV,e our opinion about the Should we give the soccer bal! to Fred or 'I 

I right thinq to do: I to Vanessa? 
I I think Fred should gel the soccer I I 
I baiL I To ask for and give opjnions: I 
I I Who do you think should get the skipping , 

I Verbs with two objects: I rope? ~I 
, ! think we should gill" Vanessa the, I think Fre, d should get the fishing rod, 

I I ",oeeer ball. :, 
I' , , 

rC~;;---lpast continuou;: ~"-r~eportin~~;~ts using the present simple I 
I Volcanoes I The ground was shaking under our 'I forms of the verb: 
'I and ! feet The lava spurts out like a fountain from 

earthquake I I the crater of the volcano, I 
I s i Big, bigger, biggest: I 
I The biggest square I ' 

Unit 9 1

1

' Using reflexive p'ro~ouns: ]Sking questions when a person has hurt l 
First aid I cut myself on a piece of glass. himself, or herself: 1 

1 What's the matter? I 

I 
Using the short form of have got to say What's wrong? I 
what is wrong: 'I What happened? 

II've got a prickle in my foot Where's the prickle? I 

I I To express needs and emotions: I 
1 i i I need a clean bandage on my leg, : 

~ ~nit 1 Q-·fuSing can to give p~~mi~~;~n~-~---·f::~::t:1~i::~';e ~~~~-~~d 1~-~~~~;~~----1 
1 Z'::l8Crets I You can come WIth me to see tne cave. I Interesting tnlngs on ft i 

I ! Us1ng thatto refer to and emphasize j VVritrng a ietter ,I 

I I things that have already been I 
1 i mentioned: ' Keeping a diary I 
I I Dorothy wants to fly an aeroplane, I ! 

1
1

,' I That isher seG_re_twis~, 1,1 Writing messages in code I 
, --.l "'_, ...... ' including direct speech in stories --.--I 
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Language focus 

Unit 

Unit 11 
Hunting 

Unit 12 
Communic 
ation 

Unit 13 
Pollution 

I Unit 14 
Rules 

Unit 15 

I 
Puzzles 

! 
I 

I 

.--------~ 

Structural focus 

Using "used to + base verb" in story 
telling in order to say what happened 
regularly in the past, but does not 
happen now: 
My grandfather used to make bird 
traps out of coconut fibre. 

Functional focus 

Recounting a personal experience 
Telling about who was involved 
Telling about when and where the 
event or incident occurred 
Detailing the sequence of events in 
the order in which they happened 
Making a personal comment about 
the events Using the past simple for actions that 

follow one another in a story to mark a 
I sequence of actions: 
I We picked the birds out of the trap a~d 

squeezed their necks. 

I Using the basic form of the V~~b for the Taking a message 
! following speech acts· giving I 

instructions, inviting, warning. advising, I Telling a story 
and requesting: I 
Bring a bottle of water with you. Giving instructions, inviting, warning, 
Please come to my birthday party on I advising, requesting 
Saturday, I 
Using can you ... and could YOLl ... to 

" 

make invitations and requests more 
polite and more tentative: 
Can you come with me to the market 
after school, please? 

Using verbs that are always found with 
I short adverbs: 

Switch the light off. 
Put the food away. 

Using the basic form of the verb to 
state a rule, or to give good advice: 
Say grace before you start to eat your 
food. 

Using" must + verb" to emphasize a 
rule: 
You must say grace first. 

Combining messages usirrg time words 
such as before, after and until: 
Heat the water until it boils. 

Using first, then, end finally to say that 

_~mefu;" 9 ;, ""''' ",,,, " 'fte; "fie; 
things, as in recipes: 
Firs! fill a pot with water. Then heat 
the water until it boils. 
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I 
I 

I Presenting facts and information about a 

I topic 

Using iilustralions and diagrams 

Giving more information using words and 
phrases that answer the question "How?": 
Dry yourself carefully with a towe!. 
Play safely in the bush. 
Tie the pieces of bamboo together tightly. 

Giving an explanation in answer to the 
question "Why?" 

Varying the message by using negative 
words when you want to say . Something is not true 
, Something is not happening 
• Something is not there: 
There are 1'10 trees in the square. There 
isn't a fence either. 

Giving instructions 

I 
i 

I 
1 

I 
I , 
I 

I 

I 
I 
I 

I 
I 
I 



Pronunciation 

Vowels 

1 la:! far; start; large; father 7 /0:1 saw; more; four 
2 /ce/ have; fat; bad 8 /u/ could; good; would 
3 lel egg; bed; head 9 IN but; cut; blood 
4 ILl si! give· sing , . , 10 iu;1 you; use; fooi; do 
c:; li:1 me; eat; agreed; piece 11 13:1 learn; third; word .~ 

6 /0/ hot; los!; long 12 181 mother; about; forget 
13 IV city; very; jockey 

Consonants 

14 Ib/ bed; big; brother 26 Isl see; hits; mass 
,r 
to Id! did; dog; bed 27 It! time; put; winter 
16 If/ five; coffee 28 Iv! van; have; lovely 
17 In! r ;:::jI good; leg; pig 29 /w/ with; white; woman 
18 Ihl hat; have; who 30 Izl zoo; nose; runs; easy 
19 Ijl you; yellow; young 31 If! ship; sugar; wish 
20 IkI can; kicking; lucky 32 131 pleasure; measure 
21 III leg; yellow; old 33 Irjl sing; running; singer 
22 Iml me; money; summer 34 Itfl cheap; watch; reaching 
23 1nl no; money; can 35 181 thin; thick; bath 
24 /pl put; happy; up 36 161 then; weather 

Irl run; hurry 37 1651 joy; judge; general 

38 laII five; nine; alive; why i!'? ",+,.; /eel there; hair; where; bear 
39 larel fire; 44 /Ia/ hear; nearly 
40 laa! out; down; sound 45 ' / lOO, going; so; slowly 
41 . , lauel flower; sour 46 18Ii boy; toile!; coin 
42 ler! say; ight; pa~nt; again A7 loe/ poor; sure .., , 
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A 
about 

to add salt 

advice 

after school 

afternoon 

afterwards 

again 

to agree with an idea 

the air 

all your friends 

always 

and 

angry 

an animal 

some animals 

wild animals 

your ankles 

another person 

any lines 

to apologize 10 s.o. 

your arm 

a bow and arrow 

to ask me 

at night 

at the weekend(s) 

avocados 

away 

an axe 

B 
your back 

backwards 

a bag of nuts 

a new school bag 

to bail the water out 

a bait tin 

some bait 

to bait a hook 

to bake a cake 

a ball of fire 

thick bamboo 

banana leaves 

banana plants 

a banana shoot 

bananas 

a bandage 

bare feel 

to bark 

a basket 

be careful 

beans 

in the beginning 

to belong to 

the best order 

the best places 

big bigger, biggest 

a bird 

a bird trap 

a bird's neck 

a birthday party 

my birthday 

the first bite 

the blanks 

a blind person 

a blister 

blue 

to boil 

boiling water 
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a new book 

to be born 

a bottle of shampoo 

plastic bottles 

a bow and arro\lv 
a box of matches 

braille 

branches 

to break a promise 

to break a rule 

to break a blister 

to break your arm 

a bridge 

broken glass 

to build a fence 

bullocks 

to bully 

buried treasure 

to bum 

to bum trees 

to bum your arm 

to burst through 

to bury 

the bus 

the bush 

to be busy 

butterflies 

to buy a present 

c 
a canoe 
a car 

care 



Vocabulary 

to be very careful cooking pots to drop it 

carefully to cool a burn to drown 
carrots corn the dry leaves 
to carry a gun to cover a cut to dry the skin 
to catch a fish hermit crabs to go down 
some caves the crater drums to store water 
cell phones to crawl 

the centre to cross off a square E 
food chains cucumbers your ears 
cheeks sea cucumbers the earth 
your chest to curl an earthquake 
chickens to cut something open east and west 
the village chief 

la eat 
your chin D an eel 
to choke 

a dangerous thing eggplants 
to chop branches off 

a dark place eight fingers 
a church 

a day your elbows 
to clean 

every day an electric fan 
dean clothes 

dead electricity 
la clear the bush 

a deaf person an empty pack 
to climb a tree 

deep waler the end 
climbing plants 

a secret diary energy 
close to the sea 

to die enormous 
too close 

different kinds of fish evening 
new clothes 

difficult every day 
clue cards 

to dig the soil everybody 
clues 

digging sticks exciting 
coconut fibre 

our dinner expressions 
3 

io disagree with s. t. your eyebrows 
cold water 

to discover 
to collec! firewood 

a satellite dish F coloured pencils 
to do housework 

to comb your hair a face towel 

communication 
do no\ go too ciose to be fair 

to complete the pattern 
don't cross any lines a fairy 
the dots 

to cook 
to draw a line 

cooking over a fire 
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Vocabulary 

to fall in the sea a flying fox a grasshopper 
my family to follow rules green 
an electric fan unhealthy food the ground 
fast a food safe to grow into a plant 
a fax for a grown up 
fear your forehead guava trees 
feathers a forest guavas 
to feel the fish bite to forget to do S.t. a spear gun 
bare fee! forwards 

a fence a fountain H 
coconut fibre flying foxes 

tidy hair 
to fill in the blanks fresh water 

a handkerchief 
a fin a friend 

your hands 
finally frogs 

a party hat 
to find fresh fruit 

to have a secret 
your finger fruit trees 

to have to do S.t 
your fingernails it's good fun 

hermit crabs 
an open fire 

a hidden present 
firewood G to hide in the grass 
the first bite playing games a secret hiding place 
a fish the garden high tide 
fish soup gas higher ground 
a fish spear 

gas stoves a hoe 
to fish 

to generate electricity an octopus hole 
fishing 

to get smacked home 
a fishing knife 

to give a speech a hook 
going fishing 

broken glass red hot rocks 
to fix the fences 

glowing ash housework 
a small flag 

to go down to hunt wild animals 
to flee to high ground 

goats a treasure hunt 
to flick the wasp going fishing a hunting spear 
sting 

a good place to fish la hurt yourself 
to float 

it's good to eat to be hurt 
floating on a raft { 

grace a tree hut 
the floor 

my grandfather 
flowers 

my grandmother 
to fly a kite 

the tall grass 
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Voca!:mlarj 

i can teach my friends 

an ice-cream 

an idea 

in a river 

in the aftemoon( s) 

insects 

the inside 

the instructions 
't t' +h' In eres mg l, nngs 

into tile sky 

it is dead 

to do its worst 

J 
ajar 

to jerk 

to join the dots 

a journalist 

a juicy mango 

jungle 

K 
t k ' ,,0 eep a promise 

a kettle 

a keyboard 

a kevboard operator 

to kill the fish 

different kinds 

a kitchen 

a kite 

to kneel on the floor 

two knees 

a bush knife 

to knock fruit off a tree 

kumara 

l 
to label the things 

a rope ladder 

a lake 

the land 

to land a plane 

sign language 

the last square 

lava 

to learn how to fish 

medicine leaves 

left 

your legs 

lemons 

to let it run 

a letter 

a library 

electric lights 

a fishing line 

power lines 

to listen to the pastor 

the local names 

a locust 

a lolly 

the long tusks 

to look after someone 

to look for water 

a lookout 

to lose something 

to be lost 

low tide 

a loose tooth 

a lot 

M 
a magic stick 
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to make toys 

mango trees 

mangoes 

maniac 

a treasure map 

to mark a cross 

mass media 

a mast 

a box of matches 

mats 

me 

medicine botlies 

members of my family 

a message 

midnight 

to mix up 

to be mixed up 

a moment 

every morning 

a mosquito net 

a mountain 

a mouse 

music 
my birthday 

N 
rusty nails 

the local names 

near the fire 

your neck 

needles 

our needs 

a net 



Vocabulary 

never over a fire a play 
a new book p to play with matches 
a news broadcaster the Pacific Ocean playground quarrels 
a newspaper an empty pack playing games 
at night a packet of needles to be pleased 
night-time to paddle the canoe your pocket 
north the paddles pointed things 
a note a pair of scissors a pond 
a notice a parcel cooking pots 

some nuts a birthday party power iines 

a party hat your prayers 

0 to pass the food to prepare 

to obey rules the pastor a present 

the ocean the paitern la pretend 

the Pacific Ocean pawpaw a problem 

an octopus coloured pencils a promise 

an octopus hole pepper to protect 

off a blind person to pull the feathers out 

often petrol to put plants in the soil 

oil celi phones 

oil wells to pick fruit Q 

old ciothes la pick up quantity 

on Saturday(s) a picnic to quarrel 

on the ground the picture playground quarrels 

once a week a piece of advice 

one a piece of glass R 
onions a wild pig a radio 
an open fire piglets a raft 
a keyboard the pig's stomach rain 
operator pipes a rake 
oranges a dark place a ray 
the best order to place to read a book 
our dinner a plane it is ready 
out a banana plant a receiver 
out of a trap to plant 

the outside plastic 

an oven plastic botiles 
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Vocabulary 

a recipe 

red hot rocks 

the reef 

a reef fish 

the remaining square 

to remember the story 

underground reservoir 

to return home 

riding in the bus 

right 

to rise 

a river 

a road sign 

a rock 

the root of a piant 

rough sea 

the rubbish 

a rubbish tin 

a school rule 

to run out of petrol 

a rusty tin 

5 
a food safe 

a safe place 

safely 

safety 

a sail 

salt 

salt water 

sandals 

sateilite dish 

on Saturday(s) 

to say your prayers 

a new school bag 

sCissors 

food scraps 

a calm sea 

sea cucumbers 

seafood 

la search for someone 

a secret 

a secret diary 

a secret place 

a secret wish 

to see something 

seeds 

to send a fax 

to send a letter 

the sentences 

sewing 

to shake 

shallow water 

shampoo 

to share 

to share a secret 

a shark 

sharp knives 

she 

a shed 

a sheet 

shellfish 

a shelter 

new shoes 

a ship 

going shopping 

to shoot an animal 

short 

shoulders 

sideways 

a road sign 

sign language 

to sit back and wait 

skin 
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a skipping rope 

the sky 

a sledge 

to sleep 

a small flat 

smoke 

to snare a bird 

so that 

soap 

soccer 

a soccer ball 

the soil 

to solve problems 

to solve quarrels 

sOlTle 

somebody 

someone 

something 

sometimes 

soon 

to be sorry about s. t. 

fish soup 

south 

spades 

a spear 

a spear gun 

special leaves 

a special place 

a speech 

a splinter of wood 

to split open 

to spread 

to spurt out 

a square 

to squeeze 

squid 

to stamp your feet 



Vocabulary 

to stand under a tree 

a star 

to start school 

to start to do S.t. 
the stem of a plant 

a stick 

a magic stick 

sticking plaster 

a wasp sting 

stomach 

a stone 

to store water 

a story 

a gas stove 

streams 

a strong wind 

to be stung by a wasp 

sugar cane 

a suitcase 

sunlight 

to be sure 

a surprise 

to swallow small things 

to swing 

to switch off 

a swamp 

sweet wrappers 

sweets 

swimming in a river 

a switchboard operator 

a swordfish 

a table 

a table tennis bat 

to take 

to take some fruit with you 

to take out a wasp sting 

to talk on the phone 

tall grass 

tangles in your hair 

a tap 

taro 

the taste of something 

a technician 

to tell 

to tell a secret to someone 

10 tell s.o about something 

teeth 

television 

to lest 

thick bamboo 

thin 

things 

dangerous things 

electrical things 

exciting things 

sharp things 

to think for a moment 

to throwaway something 

my thumb 

a tidal wave 

the tide 

high tide 

low tide 

tidy hair 

a good time 

to tie 

a tin 

a rubbish tin 

a rusty tin 

my toes 

tomatoes 

too close 
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a tooth 

a loose tooth 

a tooth brush 

tooth paste 

a torch 

to touch 

a towel 

a face towel 

the top of the volcano 

a toy 

a truck 

a bush track 

a transmitter 

a trap 

a bird trap 

a fish trap 

to be trapped 

to travel 

treasure 

a treasure box 

a treasure hunt 

a treasure map 

buried treasure 

a tree 

a quava tree 

a mango tree 

to tremble 

to trip over something 

a tsunami 

a tube 

a tube of tooth paste 

to tug 

to turn a lap off 

to turn a tap on 

a tyre tube 



Vocabulary 

w 
your waist 

to wait 

to wash 

to wash a cut 

to wash your hands 

a wasp 

a wasp sting 

to waste 

a watch 

to watch a play 

to watch a video 

to watch television 

water 

boiling water 

cold water 

deep water 

fresh water 

shallow water 

to water the plants 

a wave 

a tidal wave 

to wave a flag 

weak 

to weed the garden 

a week 

once a week 

the weekend 

a well 

an oil well 

west 

a whale 

when 

where 

while 

to whisper 

to whisper a secret 

a wild pig 

wild yams 

a strong wind 

electric wires 

a wish 

a secret wish 

with 

with cold water 

with your fingernails 

to work on a computer 

to wrap something 

a sweet 

a wreck 

to wriggle 

to wriggle your eyebrows 

your wrists 

to write a letter 

to write a message 

to write a note 

to write a notice 

wrong 

something wrong 

y 

a yam 

wild yarns 

a yacht 

every year 

you 

your arm 

your back 

your chest 

your chin 

your ears 

your elbows 

your feet 
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your fingers 

your fingernails 

your forehead 

your hair 

your hands 

your legs 

your neck 

your skin 

your teeth 

your toes 

your waist 

your wrists 

yourself 






